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ABSTRAC7 

Th e pres ent study was conducted to de termin e th e attitudes 

toward problem beh avio r s o f c lassro om teachers at the present 

time when compared to those of teachers in previous investiga­

tions. Additionall y , an attempt was made to identify t he 

cause s o f problem behaviors as perceived by the teachers in 

th e sample . 

Ninety -four junior an d senior high school teachers from 

th e Clarksvil le-Montgomery County School System, Clarksville, 

Te nnes see, wer e asked to rank 120 behaviors as to their 

seriousness in the classroom . These behaviors were ranke d 

using a Q-Sort method utilizing nine specif ic stanines with 

stanine one be in g "of little s i gnif i cance" and stanine nine 

being "of great significance." 

Sums of stanines were calculated in order to rank the 

behav ior s seen as problems and calculated on the nine areas 

ranked as causes of problem behaviors by the t eachers . 

Percentage s of occurrence were computed for the behavior s 

and the areas . Results ~ere examined for significance with 

the use of ths Mann - Wh i tney U Test . 

The results indi c ated that there was a significant 

dif ferencc i n th e beha~:iors seen as problems in the s c hools 

of t oda y and th ose see n as problems in the previous studies. 

Sexual concern s an d overt t ypes of be havi ors wer e see n as 

tte mo s t troubl es ome in previous r esea r ch; howeve r , teachers 



in c l ass r ooms of the pr esent time v i ew lea r ni ng problems, 

underac hi evi ng , listenin g pr oblems, a nx i e t y an d ot he r academ i c 

or psycho logicall y base d pr ob l ems a s mo re s eri ous. Th e l ac k 

of paren~ a l inter es t i n e ducat i on was perce i ve d b y the 

t ea c hers to be th e mo s t impo r tant ar ea contributin g to the 

cause of the be hav i ors. 
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Chapter 1 

I NTRODUC TION 

According to Ga llup (1979), th e American pub li c identif i es 

discipline as the most important bl pro em facing today ' s schools. 

In orde r to ar rive at this conclusion, Gallup conducted per sonal 

int er~i ews wi th 1514 adults (18 years of age and older) in 

all parts of the country and in all t ypes of communities. 

I tems cover e d in the survey were developed to cover current 

is s ues cf prime con ce rn to both educators and the general 

popu l at ion. The results indicated the following percentages 

of adu l ts felt that lack of discipline was the most significant 

problem in th e schools: 24% of the national sample, 24% of 

those adults having no children in the schools; 26% of the 

public schoo l parents; and, 32% of the parochial school parents. 

I f discipline is a significant problem in th e school 

system, t hen it would seem necessary to determine the problem 

beh aviors t h a t occur in the classroom, especially those 

behaviors that classroom teachers identify as most significant 

in cauci ng problems in the school. For many years the subject 

of be havio r p roblems wi thin the classroom has bee n of ma jor 

concern . Resear che rs have attempted t o dis t in gu ish thos e 

behaviors that teac he rs specifical l y poi nt out as be in g 

re spons ibl e for d isruption and poor performance on the part 

of the student in c lass . 

1 
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Rev i ew of t he Literatu r e 

Wickma n st imul ated t he initial int e r es t in r esear ch dea l i ng 

wi t h t eac hers' att i t udes t oward probl em behaviors in his now 

c l assic st ud y co nducte d in 1926. He dev i se d a lis t o f behavi or 

bl b 1 • pro ~ems ' Y asK ing c lassroom teachers in th e Minn eapolis 

school system t o (1) individually report by means of a question­

na ir e all kinds of behavior problems which they had encountered 

in thei r t eaching career; (2) to rate all of their pupils on 

a behav i or record containing a list of the behavior problems 

whi c h t hey reported on the questionnaire; and (3) to rate 

the ir pupil s on a behavior and personality r a ting scale which 
. 

was dev i sed by Wickman and constructed with reference to 

grade d l i sts of behavior problems and personality characteristics 

conside r e d important by mental hygienists in estimating the 

emotiona l and social adjustments of children. From this list 

of probl em behaviors prepared b y the teachers and by looking 

at the manner in which they rated their pupils on the scale, 

it be c ame c le ar t hat t e achers reacted strongl y to behavior 

probl ems o f a certain type but were relativel y unconscious of, 

or l ess conce rne d with, problems relating to other types of 

behav i ors . These suggestive results l ed Wickman to conclude 

t hat ther e was a n eed f or r esea~ch on the s pec ifi c natur e of 

t eac he r s ' r e act i ons to th e beh avior problems o f ch i ldren . 

Following the Mi nn e apolis pilot s tudy , Wic kman we nt to 

t h expe r iment in th e schoo l Cl e ve l a nd , Ohio, to r e peat · e 

system . . th e Min neapo l is s tudy as a contro l measur e, 
By us i ng 
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data we r e secur ed which s upported t he 
fi rst investigation and 

led to a direc t experimenta l study 
of t eachers' at t itudes. 

Csing th e data from these two pilot studi·es , Wickman compil ed 

a list of 50 be hav i o r pr ob l ems and asked 511 classroom teach ers 

to r ate th e liSt of 50 problem beh av iors as to the ir degree of 

seriousness . The sample of teachers consi sted of the entire 

teac hing staff s of thirt een representative schools in six 

communities, two groups of teachers enro ll ed in advanced 

cours es in two colleges of education, and the staff of one 

progressive privat e school for boys. Locations of the schools 

included Cleve land, Ohio; Newark , New Jers ey ; New York City; 

th r ee villages; and Columbia, Ohio. 

Grades taught ranged from kindergarten through twelve 

and included classes for superior children and classes for 

be low average children . The ratings were scored by means of 

a calibrated rule containing 20 equa l divisions: 0 indi c ating 

that the behavior was of no consequence; 4.5 indicating t he 

behavior was of slight consequen ce; 12.25 indicating the 

behavi or was of considerabl e consequence; and 20 indicating 

the be havio r was an extremely grave problem. Consequence 

as used by Wickman is synonymous with seriousness or undesirabl e . 

Wickman gave eac h of t he teachers the lis t o f 50 problem 

behav i or s and a sked them t o rate e ach behavior with r e spect 

to thi s quest ion : "How ser ious ( or undesir able) i s this 

behavior in any ch ild?" The r esults of the investigation wer e 

b , . d on th e calibr ated rul e va lues . 
then reported in ave r ages ase 



4 
~ickman conclu de d from t he 

r es ult s tha t out of tl1e ~ob h 
u e aviors, 

t he mo r e ex -i: r a ,·erti ve r e actio ns s uch as 
hete r osexua l act ivit y, 

s t eal ing , ma s turbatio n , o bsce ne 
notes, l ying. truancy, defian ce , 

cheatin g , dest r oyi ng school 
propert y , and di sobedi ence wer e 

r ated by their teachers as the most • serious (or undesirable) 

behavi ors e li c ited by th e school children . Those behaviors 

rated as l east serious ( or und~s 1·rable) · · - were susp1c1ousness, 

imaginat i ve lying, fearfulness 
' unsociabilit y , withdrawing , 

sensitivenes s, inquisitiveness, and shynes s . 

Yourma n (1932) conducted a similar study of maladjustment 

in th e elementary schools of New York City. Some of the 

findings as they relate to the identification of children as 

"probl ems " are presented here. Yourman selected teachers of 

a l te r nate gr a des from twelve representative school systems 

within New York City. Th e teachers were asked to designat e 

th e t wo c hildren in their classes they considered to be out­

standing behavior (not ac a demic ) problems . The te achers 

we r e then a sk ed to compil e a list of behaviors whi ch they 

cons ide r e d ch arac teristics o f thes e children . Findings 

r evea l e d that the behavior problems ev iden ced in t he c lassroom 

we r e agg r es sive , disturbin g types of be haviors . This step 

led Your man to submit Wickman's li s t of problem be ha viors 

He asked the teachers t o rate the behavior 
to t be teache r s . 

ho\v S
e riou s the y considered th e variou s 

problems ac co rdin g to -

base d on a compari son with their own 
form s of be havio r to be 

students . 1 d u~i na Wi ckman' s ca librated 
Th e data Rere ana yze ~ b 
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sca l e a nd we r e reported in 
aver ages . Th e r esu l ts co nfirmed 

Ki ckma n' s findings that teacher s co ns i· de r 
agg r ess i ve behavior 

and violatio ns of mo r a l standards to 
be ve r y serious problems . 

Fur th e r ~or e, as a group, teachers 1·n 
New Yo rk City r epo rt ed 

that they did no t recogni z e childr•e11 · l w1t1 withdrawing, 

e~as i ve personal it y tra i t s as being problems. 

Bain (19 27, 1932 ) b egan the f irst longitudinal study 

co nc ernin g t he attitudes of teachers toward behavior problems. 

Bai n !s ma i n purpos e was to find just how similar the attitudes 

of th e teache rs toward the same behavior problems were after 

a peri od of f ive years. Six groups of teachers were selected 

f r om t h e Teachers Coll ege located at Columbia University. Th e 

maj orit y of the s ubjects were experienced teachers enrolled in 

classes at the University and the r emaining participants were 

on th e st aff at the University. Again, the teachers were 

asked to rate problem beh av iors according to this question: 

"How serious ( or undesirable) is thi s beh av i or in any child? 11 

The Wickman list of 50 problem behaviors was us ed as a basis 

for the ratings . d d Scored by use of The rati ngs r eco r e we re -

the calibr a ted rule employ ed in the Wi ckman st udy. Means and 

,,,e r e computed for eac h item on the scale in probabl e e rrors,,, 

t l1e ratl· ngs deri ved f r om t he two s tudi es . accordance wit h 

t ser io us problems in childr e n , 
Resu l t s indicated that the mos 

teach ers makin g the r atings 
acco r din g t o t h e op ini on of th e 

f sexua l immaturi t y and 
in 192 7, fe ll i nto the areas 0 
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dishones t y wh i c h inc lude d untruthfulness 

, cheating , stealing, 
masturbatio n, he teros e xua l ac ti v• t· 

1 1es, and obsce ne not es. Th e 

pr oblems re lating to difficulties which disturb a teach er whe n 

cond uc tin g c l a ss room activi ties were r a t ed as l east seri ous . 

Thes e probl ems included whispering 1·nt · • 
, errupt1ng, inquisit ive -

ness , r est lessne ss, silliness, thoughtlessness, and inatt ention. 

The teacher s in the 1932 study almost without exception de­

scribed the recessive, withdrawing types of behavior s such as 

discouragerr.ent , fearfulness, sensitiveness, unsociability, 

to be of gr eater significance and concern. Those items which 

were assi gned places of l e ss seriousness in the second study 

wer e a ll ac tive offenses. They included sexual prob lems such 

as mastu rb atio n , obscene notes and pictures . Oth er problems 

of less seriousness were truancy, smoking , disobedience , 

profanity, an d l y ing . In Bain's conclusions, he pointed out 

tha t the study showed a struggle toward new viewpoints in 

education; a shift in which there are still conflicting 

attitudes and no settled convictions . 

work . 

Ellis and Miller (1935 ) conducted a study bas ed on Wickman's 

h ,,,as undertake n for the purpose of compar in g Th8ir res e arc " 

the r es ul ts secured by Wickman in 1926 with those ob t ai ned 

Th ey selected 38 2 junior und er ce r ta in cha nge d conditions. 

and senior high school Colo rado A r ating teachers in Denver , - · 

Of Prob l em behaviors in children was scal e li s ting 50 types 
d to t heir seriousness. 

US8d. These prob l ems were to be r ate as 

. fr om "of no . don ~ scale va r ying Each p r oblem was rat e ~ 
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conEequ e nce" to "an extr eme l y 

gr ave pr ob l em." The rating 

scale was int r o duc e d to th e teach er~ wi· th th e 
~ stat ement that 

it r ep r esented an e ffo r t to 
sec ure necessar y information in 

evaluati ng th e seriousness of b h • 
e av1or probl ems in chi ldren . 

The terminolo gy employed in the setti· ng up of the scal e 

inc lude d s uc h words as "serious,"" d · b un es1.ra le," "misfit," 

"d i stur b ing," "problem child" and "maladjustment. " Stress 

was placed on the degree of undesi rabl eness of a particular 

beh av i or probl em in a child and the amount of difficulty 

produced in the coping with the problem. By directing them 

in this manner, Ellis and Miller hoped that the emotional 

reactions to the problems by the teachers would be elicited. 

One additional technique was used to eliminate or reduce a 

teacher's tendency to intellectualize or rationalize a 

rating--a time limit of thirty minutes was imposed on each 

rating. The list of 50 behavior problems from the Wickman 

study was us ed . Participation of the teachers was entirely 

vo l untary. No ratings completed by teach ers who had read 

Wickman's study or had even heard of it were included in the 

r eport . Results of the study indic ated that the Denver 

teach ers' ratings correlated .65 with those of the Wickman 

t eacher s . Th ose behaviors listed as most serious by th e 

teach e r s were dishonesty , immoralit y, cruelty, aa d t emper 

tantrums . Those behaviors listed as l eas t serious were 

Sc hoo l work r equirements, and di s ­
truan cy, vi o l at i ons of 

ord erliness in c lass . 
The basic di ffe rence noted in the 

. f t he Denver teac hers a nd 
study, acco rding t o th e r at in gs 0 
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th e i r i ncr eased r eali zatio n 
of he se r iousness of wit hd · 

rawing , r ecess ive per sonal i ty 
trait s . 

Mi tc he ll ( 1940) , i 
n accordan ce with other studies, 

r econs tructed the Wickman list and conducted a similar 

i nves ti gat i on in the schools in the Cl eveland , Ohio, Lakewood , 

Ohio, and Minneapol is, Min nesota areas. The main thrust 

of t h e in ves tigation was to det e r mine if teachers had changed 

their est i ma te of the importance of certain behaviors of 

childre n since the Wickman study in 1926. Fifty-five traits 

we re listed in alphabetical order on a scale ranging from 

"des irable" t o "extremely s erious" with numerical values 

of 3 to 12, respectively. Twenty-two traits were listed 

exactly as in Wickman's study; twenty-seven with similar but 

dif fe r ent wordings were included. In order to get ratings 

of a more definite natur e, they were made with reference 

to ch jldren in grades five and six and to children ten to 

th . te rs of a ae A group of 395 t eachers were asked 1r .en yea b • 

to complete the rating scales . They were instructed to rat e 

each behavio r t r a it independentl y of other traits and to 

think of eac h trait in reference to a certain child or 

chi l dre n that they had observed in their t eac hing experi ence. 

I· a nks \''ere reported as medians and means The r esults of the • 

of th e teacher s ' ratin gs . According t o the rank-dif fe ren ces 

,,oefficient between the medians of met hod, the c or r e lation ----

th e mea ns of the t eac hers' r a tings 
~he 1· atings in 1940 and 
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1. n 1926 was + . 78. The f 

coe ficient was the same when the means 
of t he two studies we re comput ed. 

Clo se r examin a tion of the 
r esult s indicated that th e chan ges . 

in r ankin gs suggested that 
the teachers' were movin g toward c • d . . 

onsi erin g non-aggr essive 

t r aits, such as un socialness, fearfulness , sullenness, 

unh appi ness, cowardliness, easily discouraged, suspiciousn ess 

an d ner vousness, as more serious in 1940 t han they were in 

1927 . Mitchell also noted that man y behaviors seen as most 

seri ous by his teachers were in close agreement with the 

Wic kman teachers. The behaviors listed in this group were 

c heat in g, c ruelty (pinching and hitting, etc.), destructive­

ness, fea r f ulness, heterosexual activity (immorality), lack 

of int erest in work, poor concentration, obscenity, restful­

ness, a nd stealing. 

Stouffer (1950) examined the ratin gs of 481 teachers on 

the same list of problem behaviors that were presented to 

the teac hers by Wickman in 1926. Directions for the ratings 

of the behaviors we re basically identical to Wickman's 

directio ns except that the teach ers were asked to rank each 

behavio r not as to its effect at the present time, but as to 

f t the child' s futur e development. how they t hought it would af ec 

the re~ults, Stouffer found that problems In the evaluation of ~ 

relatin g t o hones t y , truanc y and c lassroom order we r e sex, , 

t o those of the Wickma n s tud y . ranked ve r y s imilarly 
He 

. and fou nd that unh app in ess, 
furth e r c ompared the ratings 

and withdrawa l had moved c l oser 
depre ss ion, unsociability, 
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to the top of the l ist in serio 

us ness acco rding t o th e ratin gs 
complete d by his teac he r s . 

Thos e be havi ors such as masturba­

tio n , smo k in g , a nd pro f anit y which ,vere r a nk ed 
high on the 

l i st i n 1926 h a d dr op pPd in s i· gni·f· 
- 1cance by 1950. 

Hunt e r (l 955 ) conducted res earch very similar to t ha t 

complete d b y Mitchell in 1940. The purpose of Hunter 's study 

was t o compare ratings obtained on problem beh avio rs in 1955 

to the ratings of the same problem behaviors fo und by Wickman 

in 192G . He administered the Wickman (1926) list of problem 

behav~ors to a group of 308 elementary and secondary school 

teachers in New Orleans , Louisiana. Non-teaching and adminis­

trative personne l were not included. The teachers were asked 

to r ate the degree of seriousness of each behavior problem on 

a scale from Oto 20 ("no consequence" to "an extremely grave 

problem") vvi t h regard to the child's future adjustment and 

welfar e . The data were reported by utilizing rank-order 

comparisons and mean comparisons with the ratings obtained 

by Wickman . Result s of the study showed that o f the ten 

problems r ated a s most serious by the 1955 teachers , e ight 

were r a nk e d as being equally serious by the teachers in 1926 · 

Ch ild in 1955, as in 1926, was The t ypi cal behavior problem 

aggr ess i ve, a nd irr espo nsibl e charact eriz e d by a nnoying, 

ty pes of be h~v i o r . 

to define the behavior prob l ems of 
In a stud y des igned 

( 1961) co nc l ude d that two factors 
middl e c hild hoo d , Pe terson 

. . o f this a ge period: 
emer ge.ct as being c h a r a c t e r 1s t i c · 
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( 1) tende ncies to express impul ses against 
soc i ety (conduct 

problems); an d (2) a va riety of elements 
suggesting low self -

esteem, soc ial withdrawal, and 
dysphoric mood (p ers onal i ty 

problems) . In orde r t o obtain a sampl e of probl ems, Peters on 

used th e r eferral problems of 427 cases at a guidance c linic 

and tabulated f requencies f or all b pro lems mentioned more than 

once . Gr oups of synonymous and redundant terms were eliminated. 

Of th e problems r emainina 58 were selected f · 1 · · b or inc us1on 1n the 

study becaus e of their frequency of occurrence. These were 

or de r ed r andomly and assembled in a format requiring ratings 

of O ( no problem), 1 (mild problem), or 2 (severe problem). 

The lis t o f be haviors was submitted to 28 teachers of kinder­

gar ten and e l e me ntary school children in six different schools 

in Illino i s . The teachers were asked to rank the problems 

as to their se riousness using their own students as a basis 

fo r comparison. Phi coefficients of intercorrelation were 

+ d f th am les The results indicated that the conduct compu~e or es·. p . 

probl ems l isted as serious were disobedience, disruptiven ess, 

destructivenes s, irresponsibility , shortness of attention 

span, inattentive ness, hyperact i vit y, temper tantrums, and 

fightin g . The persona lity problems list ed as serious we r e 

fee lin gs of inferiority, l ack of self-confidence, social 

. t daydreaming and depression. 
wi thdrawa l, shyness , anx1e Y, 

A differen t me thod of st ud yin g behavior pr ob l ems was 

1962 These res ea r cher s 
employed by ~1 ngan an d Shafer in · 

. - t din t he Wi ckman ( 1926) 
t ook the behavio r problems 1 1 ~ e 



1 2 
study ~nd f r om o ther r esearc he r s and sec ur ed chi l dren' s 

opi ni ons co nc e rning the se r iousness of ce r ta i·n 
be hav iors. A 

u_st of 4 7 types of beh , . · 
d\iors we r e submitted to 101 childre n 

enro lled in grades five throuzh e i.gl,.t. 
~ The ch ildren were 

r ep r esentative of pub lic, parochi"al , and priva te schoo l 

s ystems . The st udent s wer e asked for the ir vi ews on the 

serious ne ss o f the different t ypes- of b , • - enav1ors by having 

them r a nk the behaviors from very serious to trivial. The 

r es ul ts were correlated with the teachers' lists from the Wick­

man (1926) study. The following problem behaviors were seen 

as be ing ~o st serious of the 47 beh aviors given t o the 

st uclents: stealing, skipping school, cheating, destroyi ng 

schoo l mater ial, temper tantrums, and lying. From these 

results hlangan and Shafer concluded that children tend to 

retain tho se simi l ar att itudes to th eir teacher through co ll ege . 

Rice (1963) in ves tigat e d types of behaviors that were 

most fr equentl y_ r e ferred to a centra l guidan ce agency at 

various grade leve ls. He obtained ratings from 200 clas sroom 

· bl '.rhe teachers teacher s on these different behavior pro ems. 

h behavl·ors they fe lt we r e the most wer e to spec ify wh ic -

ta ch ild would be r efer red 
i mpo r tant i n deciding whet he r or no 

to the guidance age ncy . 
The teacher s wer e ask ed to designat e 

h · 1ct ,vas 1· Pf~~red for evalu~tion; 
h t, l1 e C l · , ~ _._ one pr ima r y r eason w Y 

t . gs ~a ny secondary r easons 
howe ve r, the tAac he rs cou ld men ion ~~ · · 

for l he <::hi 1 cJ. ' s ref e rr ::i 1 as 
, t exp lain the problems 

1
n,ecessan O · · 

mp ~r orn di fferent parts 
Th e teachers ca , ~ 

in a part i cu J ar case . 



13 
of t he co un t r y a nd f r om wide ly varied 

educational backgrounds. 
Th e da t a fe ll in to s ix main pr bl 

o em categori es : 
l. Emot l o na l Rea c tions: 

anxiety, hyperactivity, 
i mma t ur i ty , impul s ivity mood i 

' ' ness, and withdrawa l; 
2 . In t el l ect ual Di sab ilities : 

Short attent ion span , 
10~ abilit y . memory defective, poor 

study habits, and under-
achi ev ing; 

3. ~1o t i va tional Inadequacy: lack of ambition 
' 

f rustra-

tion, l ack of i nteres t , and negative attitude· 
' 

4 . Mo ral Defect: lying, obscenity, stealing, psycho­

sexual indiscretion, and values undeveloped; 

5. Physica l Ailments: poor health habits, chronic 

illn ess, orthopedic handicap, neurolo gical handicap, psyc ho­

somatic ma nifestations; and 

6. Social Maladjustment: antisocial behavior, lack of 

discipl in e , aggressive behavior, family conflict, isol ation, 

and uncouth be havior. 

These s ix were found to be adequate for almost all 

student problems at all grade lev e l s . Specific problem 

categories described as secondary reason s for referral 

were ve r y s imilar to the primary causes lis ted abov e . 

( 1963) concluded that primary In his a n a lysis , Rice 

to 'o e r eferr e d to the agency sc hoo l childr en were shown 

1 Particul arly those involving 
ma i nl y fn r intellectual prob ems , 

l O 11• " l) . , . 
- >, ~~ l .J.. l t y . 

were also l a r gely r ef e rred 
Int ermediate pupils 



f or int e ll ec tual p r o bl ems b 
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' ut th es e included 
diffi culties compl i ca t e d b d 

Y un e r ac hi ev in g. 

also showed an in c r ease ins . 

more perceptual 

Thi s age group 

oc ial problems. Th e conf i gurat ion 
of problem ca t e gori es radical l y 

changed at t he junior high 
l eve l . Th e r e sul ts s howed that the children in this age 
gr oup 

those 

e xhibite d a huge proport · 
ion of soc i a l problems , espec ially 

dealing with f amily conflicts and moral conflicts 

invo l vi ng ly ing, obs cenity , and st ea ling. At the high school 

leve l some re-eme r gence o f intellectual problems was noticed 
' 

1:Jut the proportion of motivational problems reached a peak .' 

Social a nd moral problems tended to taper off by the time the 

st ude nts r eac hed high school level. Rice (1963) concluded 

that: ( 1) pup il 's problems could be classified into six 

ma in categori es at any grade level; (2) the number of children 

with i ntellectua l, mora l, and social problems varied consider­

ab l y at di f fere nt grade levels; (3) intellectual disabilities 

and socia l maladjustme nts seemed to be the most common problems 

at 2..n y grade level; ( 4) problems of moral defec t and physical 

ailments ten d e d to be less common at all grade levels ; and 

(5) probl ems aris ing from emotional r eactions tended to be 

cons tant a t a ll grade leve l s . 

dl ( 1978) made the decis ion t o Bellon, Doak, a nd Han e r 
t exp l ore the disci ­

condu ct a s tate - wide s tudy in Tennessee 0 

t A quest i onnair e was 
Pl i ne co ncern s in th e school s ys ems. 

d ini s t e r e d t o approximately 
deve l ope d, pilot t e sted , and t h en am · 

. t and ot her e ducation al 
400 adminis t ra ors , 0 Tenn ess e e teac he r s , 



15 per onn el . A sampling plan was 
dev i se d to ens ur e that schools 

f rom all sec io ns of t h est a te and 11 . 
a s oc io - e conomi c leve ls 

were r epresent e d . A t ota l o f 3 78 3 . 
' que s tionn aires wer e 

r eturn e d , r ep r esent in g a 74 3~ 
• ro r esponse . Th ~ e data wer e fi r s t 

anal yze d i n te r ms of th e to tal 
sample . Secondly, a de t ailed 

an alvs i s ~as made d 
J a ccor ing t o t he ni· ne h sc oo l c l ass i ficat i ons . 

Thi r dly, a~ e xamination of the data with r espect t o s choo l 

organization and demogr aphi c c har ac teristics was made . 

f i nall y , t he comment s a nd r esponses were summarized an d 

examin e d to determi ne response p a t terns . Th e r esults indicated 

t ha t thos e disci plin e pr obl ems which were perce i ved to be the 

mo st s i gnificant acros s t he s tat e f e l l into four ~a i n a r eas . 

Those areas mo s t consistently repo r t e d were : inat tenti on to 

l essons, ta l k in g out of turn, overactive behavior in t he 

c l ass r oom, a nd o ngoin g a pa t heti c behav i or . Those behavi or s 

r ecei v in g very f ew r e s ponses included conce rns ab out a lcohol 

and drug-related di sciplin e prob l ems . Further investigation 

of th e da t a indi cate d t ha t th e key conditions or i nf luences 

r el at ed to the dis c ipline probl ems wer e cons i st ent acr oss 

th e sta t e . Te a chers spec ifi e d out - of - s choo l fac t o r s, es pec i a l ly 

· home , e ffects o f te l ev i sio n , and par ental imp r oper t r a ini ng at 

. t 'b t·ng to app r oximate l y 50% of the non-invo l vement , as con r i u 1 

· dic c ipline problems wit hi n conditions inf lue nc i n g b e ha vio r o r u 

the school system . Cond i. t i ons particul arl y ove r -Cl ass r oom ' 

crowct · ng, ranke d ne xt in ove r a l l emphasi s . 
Th e teac hers di d 

r i c ulum a nd i ns tr uct i on 
not pe r ceive a r e l at i ons hi p be tween cur 



and he discipli n e prob l 16 

ms occurrin g in t he sc hools . 

r esponse s jndicated hat ct· . 
Ove rall 

i sciplin e problems · 
1n the Tenn essee 

schoo l syste~ have s hown a de finit e 
increase ove r the pas t 

10 years. 

Tl1e 19 79 Teach e r O · · · pinion Poll co11ducted by the National 

Educational Association so ught t o investigat e what teach ers 

think ab out i s sues of current concern to both educators and 

the publ ic . In the area of student disciplin e and violence 
' 

74 % of the respondents said discipline problems impair their 

effect i ve n ess as teachers ; 1 7% said that discipline problems 

grea tl y impair thei r teaching effectiveness. Five percent had 

been pllys i c ally attacke d by a student during the 1978-79 

schoo l year. Twe nty - eight percent had personal property 

stolen , a nd nearly twenty-three percent had personal property 

damag ed. When teachers were asked to place priorities on 

the a r eas that the y felt the federal government should allow 

mone y for resear c h , the area r e ce iving top priority was 

di scipline in the schools . 

A r ev ie v of the literature be t wee n 1980 and 1982 reve aled 

that studies conce rnin g problem be havio r s we re aime d at 

Such as learnin g disabled , ph ysically spec~fic populations 

d the pre -school child . hand icapped, men tally handicapp e or 

a· could be applied to th e Sone of the r esu lt s of th e se stu i es 

. of the popu l ations . 
present s tudy due to th e spec ifi c it y 

Pur pose 0f the Study 

A re·;iew of 
r evea l s a co nsi s tent pattern 

he litera tu r e 
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r r esults conce rning the serio 

0L us ness of childr en's be havior 

prob lems as seen by c lassr oom t eacher s f r om 1926 t o 1979, a 

Perl· c ct o f ove r 50 years . Result f 
s r om t h ese st udi es indicat ed 

t hat th e more aggre ss ive behav i or s we r e v i ewe d as mo s t se rious 

in the earl ier stud ies. By 1940 th e attitudes of th e t eacher s 

bega n to c hange, wi th non-aggress ive be havior as be ing v iewe d 

as equ a l l y se rious in th e cl assroom. This shift in the teachers' 

attitudes was noted throughout the remainder of the studies. 

In summar y , it a pp ears that the teachers' attitudes have 

change d f rom identif ying behaviors of an aggressive/annoying 

type to those of an academic/psychological type as being the 

most se ri o us b e havior problems in the classroom. 

Th e pu r pose of the present study was to: 

(1) Determine the behaviors that teachers perceive as 

causing the most problems in today' s classrooms; 

(2) Compare the teachers' perceptions of the behavior 

l·n 1926 a nd 1955 to the present time; and prob l ems 

( 3 ) the teachers perceptions of the sources Determi ne 

of t hese problems . 



sampJ e 
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Chapt e r 2 

~1E THOD 

Th e sample fo r the present 
study consisted of 94 junior 

and s eni o r high s chool t eachers 
emp l oyed by the Clarksville -

Mont gomery Co un t y School Syst Cl 
em, arksville , Tenn essee . The 

teache r s wer e locat ed in the fi ve J·unior and 
s enior hi gh 

scho ol s with in the Clarksville city 11·m1· ts. m · 1ne sampl e 

inc lude d 58 female and 36 mal e teachers. T' ne years of teac hin g 

experi e nce of the teachers r ange d f rom 1 to 28 years. Th e 

most r ece nt degree earned by one of the teacher s was in 1979 

and the earli est degree held was awarded in 1935. All of 

the teachers held a ~achelors degr ee; 89 percent held a Masters 

degr ee; and 21 percent had compl eted post masters wo rk. 

Mat eri a ls 

A box was constructed for use i n completing the Q-Sort 

r anki ngs. The box me asured 36 " long, 4" wide and 6" high• 

h f t side of the Nine ve r tical s lots were constructed on t e ron 

box . Eac h slot was l abel ed acco rdin g to t he appropriate 

·f· numbe r of car ds that coul d stanin e posi t ion a nd the s pec1 1c 

be place d in e ach s tanine s lot. 

fo r th e study was compiled The list o f be haviors chosen 

fr om several differen t sour ces . 
Wickman ' s list of 50 pr oblem 

d tl r emaining 
behaviors f rom hi s 1926 s t udy was use d , an le 

f psy c hol ogy, guidanc e , 
behav i or s we r e s ec ur e d f r om t ext books 0 

t hat contain ed mat e rial 
cou nseling or a ny othe r s ource 



19 r el ~ant to be havio r prob l 
ems of children or students ( see 

Tabl e 1 ) . 

An additio na l nin e cards 
wer e pr es t d en e to th e s ubj ects 

to be r a nk e d accordi ng to the same 
stanine positions . On these 

cards were suggest ed e nvironmental 
facto rs which the teache r s 

we r e aske d to rank as possible contributi·ng 
factors for the 

problem behav iors (see Table 2). 

Proc edur~ 

Each subject was s eated in fr·ont of· a Q ,-Sort box. The 

experimenter handed the subject a stack of 120 cards and 

proceeded to read t o the subject the instructions f or completing 

the Q- Sort (see Appendi x A). 

Upon completing this ranking the cards were remove d and 

the be hav i ors were recorded according to the proper stanine. 

The teachers were the n asked to complete a ranking of nine 

specif i c areas that mi ght po ssibl y be considered as factors 

causing t he various be h aviors using the same procedure. Th ese 

ranks were recorded by the experimenter in the same manne r. 

Eac h teac he r was given the same set of i nstructions and 

was a ll owe d as much time as was nec es s ar y fo r the completion 

of tl e task . Th e exp e r imente r collect ed data f r om each t eacher 

co nce rnin g thei r train in g a nd teachin g experienc e at t he 

conc lusion of th e task (s ee Appendix B). 



Chapter 3 

RESU LTS 

Tab l e 1 s hows the rank d 
or e r ratin gs by th e t eache r s in 

t he present s tudv fo r behavio . rs seen as most . serious to least 
ser i ous . Of th e 120 behaviors th e t en 

seen as most serious in 
todar 's class rooms were r eading . bl 

- pro ems , poor study habits, 

li st eni ng p r oblems, irresponsibilit y , b 
a sentee ism, talking out, 

poo r se l f - co ncept , un derachieving att t· , en 10n span and anxiety . 

Of these ten only two items appeared on the Wickman or Hunter 

li s t : irresponsibilit y and attention span. Thus, the 

t eac he r s in the present st udy viewed serious problem behav i ors 

as f a Jlin g into more academically or psychologically based 

cate go ries rather than the annoying, aggressive or irresponsible 

type s of behavior ide ntified by the 1926 and 1955 teachers. 

The largest rankin g differences occurred in the area of sexual 

beh av i o r s . Masturbat i on and heterosexual activity we re 

ranked 120t h and 4 7th in the present st udy; Hun t er's s ubj ects 

ranked th ese behaviors as 28th and 10th , r espectively ; Wickman's 

teac he r s ranked them 3rd and 1st , r e spect i ve l y . Present da y 

·ct sexual behaviors l ess serious t eac he rs apparently cons1 er 

t han teache r s in the e arlier st udi es . 

Tab l e 1 reveals that those behav i ors 
Fur the r e xamin a tion of 

1 Pos itions of the sca l e (ranks 51 
wh i ch fe ll i n to th e c e ntr a 

to be overt types of behavior s, 
through 69 i nc l us i ve ) t e nde d 

aggressive in natur e . 
o f be havio r s we r e char ac ­

Th ese t ypes 

. t l 1926 and 1955 st ud ies . 
t eri s U c ul the problem c h i l d in 18 

-

20 



21 Tabl e 2 s hows the rank 
- or de r - t · r a in gs by teac hers in t he 

pres ent s t udy o f t he ar eas they 
conside r to b th e e major cause 

d the l ea s t c aus an e contributing 
to pr ob l em behav i ors . Out of 

th e nine po t entia l problem a 
r eas, l ac k of parental i nt er est 

in education was fe l t t o b 
e the most important facto r con ­

t r ibuting to behavior p bl 
r o ems in the schools of to day . Ove r 

50% of t he teac he rs he l d t his op inion . 
Another l arge group 

t he c han ge in t he nuclear fami l y was an 

At th e Ot her en d of t' he sca l e 

i ndicated they f e lt 

important fact or. 
, over 50% 

of t he teachers fel t that teache r prepa r ation was of litt l e 

consequence in c ont ributing to the be hav i or prob l ems. The 

r emaini ng a r eas were r anke d , on t he ave r age, of equal im­

portanc e to the c aus e of prob l em behavior. 

In orde r t o a rri ve a t th e ranks of the behaviors, sums 

of the stan in es wer e cal culated for each behavio r and the 

behav i ors were ranked accordin g to their particular sum. To 

ar r ive at the magnitude of se r iousness of each behavior the 

experimen t er di v i de d the stanin es into three groups: stanines 

1 through 3 ( o f littl e signi fic ance); stanines 4 through 6 

(of ave r age sign i f i cance); and stanines 7 through 9 (of great 

s i gnifi ca nc e ) . Percent ages of occurren ce for e ach of t he t hr ee 

d f total r es pon s es which showe d the groups we r e calculate rom -

d The .~1ann - Whitn ey· _U test of si gnifi -i rec tion of magnitude. ' 

cance was us e d to analyze the da ta. 
Re sults of thi s t es t 

Sl·gni f i ca nt dif fe rence in t he 
r evealed t hat the r e was a 

t o\\
·ard probl em behav i or s in today ' s c l ass­

teach e r s a tti t ude s 
attitude s in pr ev i ous s tudi es 

room wh e n compa r e d to tho s e 

( Z == 17 . 43 7; p < .01). 
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Comparison of Teache rs' 
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Ratings 

------- Percentages of Occurrence 
In Stanines 

prob l em Rank Li tt l e 
Behavi ors Order Signifi cance 

Average Great 
Significance Significance 

Reading problems 1 6 . 38 22 . 34 71.27 

studY habits and 2 6. 38 

skills (poor) 

27 . 65 65 . 95 

Lis ten ing problems 3 5.36 34 .04 60.63 

rrr espons ib n i ty 
4 6.38 40 . 42 53.19 

Absenteeism 
5 9.57 37.23 56 . 38 

Talking out 
6 5 .31 43 . 61 51.06 

Self - concept (poor) 7 2.12 50.0 4 7.87 

Underachi evers 8 5.31 4 8 . 93 4 5.74 

Attention span 9 10 .63 46.80 41 . 48 

Anxi e.:. y 
10 2.12 

56.38 42.55 

Attentio n seeki n g 11 4 .25 
57. 44 38 .29 

Boredom 12 7.44 
60 . 63 

38 . 29 

Talking, incessant 13 
6 . 38 

46 . 80 
45.74 

Noisenes s 14 
9 .5 7 

41. 4 
48.93 

57.4 4 
37 . 23 

Procrastination 
5 . 31 

15 
51 .06 

41. 48 

Argument at i ve ness 
7. 44 

16 38 . 29 
45 . 74 

Drug use 17 
15.95 

44_68 
38 .29 

Truancy 18 
17 .02 

J4.68 
4 2.55 

Carelessness 19 
12 . 76 

60.63 
30.8 5 

lmmatu~•i t _r 20 
8 .51 
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\ 
~ Pe rcentages f 

I probl em 
Rank 

0 Oc curr ence 

Little 
I n Stanines 

\ 
Behav i ors Order Significance 

Average Gr eat 

------
Significance Significance 

rn subordinat ion 
21 11 . 70 56.38 32.9 7 

22 12 . 76 54 .2 5 32 .97 

Grades 
23 8 .51 51.06 40.42 

Cheating 
24 5.31 68 . 08 26.59 

LY in g 

Hyper act i vi t Y 
25 1 3.83 46.80 39 . 36 l 

Absences during 26 9.57 55 . 31 35.10 

tests 

1rnpol it en ess 
27 8 .5 1 59 . 57 31. 91 

fo rgetfulness 
28 8 .51 57 . 44 34.04 

Test Phobia 
29 11. 70 55 . 31 

32 . 97 

Discouragement 
30 4 . 25 68.08 

27 . 65 

Vandalism 
31 13 . 82 50.0 

36. 17 

Blur tin g out 32 7 . 44 62 .76 
29.78 

Stealing 
33 12 . 76 

64.89 
22.34 

~rro gance 
34 12.76 

62 . 76 
24 . 46 

Homework 
35 

17.02 
48 . 93 

34 . 04 

Bullying 36 
23. 40 

64.89 
11 . 70 

Rejected children 37 
18 . 08 

'"14.68 
37 . 23 

Wastefulness 
15 . 95 

55 . 31 
28. 72 

38 

Subbornnes s 
1 0 . 63 

71 . 27 
21. 27 

39 51.12 
37.23 

Tar diness 
10.63 

40 71 , 27 
21. 20 

~nger 4 1 
7 . 40 

76.59 
14 , 89 

8 . 51 
Clownin g 42 

J 
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~-----=------
Percentages of 0 

1 
ccurrence 

problem Rank Litt l e n Stanin es 
Behaviors Or der Signifi cance Average Great 

~~~~~---~=--::-----S-i~g~n~i~f~i~c~a:n~c:e-~S~1.~· g~n~i~f~i~c~a:n~c:e_ 

Withdr awn childre n 43 15. 
95 

44 14 .89 

Dropouts 
(potent ial) 

Abused children 

sexual concerns 

Dangerous conduct 

Alibiing 

Fist figh ting 

Acti ng ou t 

lmpulsi ven e ss 

Compulsi e ness 

Dependency 

Chronic 
compla ining 

Kicking and 
hitting 

Speech problems 

4 5 

46 

47 

48 

49 

50 

51 

52 

53 

54 

55 

56 

57 

58 

Dominee ring childr e n 59 

Cliques 

Name C· 1 1 -a .... 1ng 

Paranoi a 

Sp . Ollin g 

Obsc . . e:n ties 

60 

61 

62 

63 

64 

10. 63 

14.89 

25.53 

19.14 

19 .14 

12.76 

20.21 

13.82 

14 .89 

6.38 

17.02 

14 .89 

21 . 27 

14 . 89 

15. 95 

18.0S 

13, 82 

22.34 

24 ,46 

57 . 44 

65. 95 

68 . 08 

61. 70 

42.55 

57. 44 

50.0 

67 . 02 

59.57 

63.84 

64 . 89 

79 . 78 

59 .57 

63.82 

67 . 02 

65.95 

62.76 

64 . 89 

69 . 14 

54 .25 

72 .34 

55.31 

26.59 

19 .14 

21. 27 

23. 40 

31.90 

23. 40 

30.85 

19 . 10 

20.21 

20 .21 

30.85 

13.82 

23.40 

21. 27 

22 . 34 

19 .14 

21. 27 

17 . 02 

17.02 

23.40 

15 . 95 

20 . 21 

J 
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Per centage -I s of Occur rence 
n Stanines 

Little Ave r age 
Significance Great 

----::::--~ ~----~~=----~==-~=:~-~S~i~g=n~i~f~i~c~an:c~e~ 

uealtl1 problems 6 5 13 .8 2 l l 65, 95 

problem 
Be11avio r s 

Rank 
Order Sign i f i cance 

20 . 21 

Note passi ng 

Indecisiveness 

Demon strati venes s 

Temper tantrums 

fearfuln ess 

School phobia 

Lonel ines s 

Jealous l y 

Dawdl ing 

Hypochondria 

Gangs 

Exhibi tionism 

Playing durr.b 

itterin o-
"' 

Goss ip 

Smokin cr 
t:> 

Bl uffing 

Siblina-b ri ,-alry 

1easin" 
t::, 

\lhining 

66 

67 

6 8 

69 

70 

71 

72 

73 

74 

75 

76 

77 

78 

7 9 

80 

81 

8 2 

83 

84 

8 5 

86 

87 

38 .29 

15 . 95 

26 . 59 

10. 63 

12. 76 

24 . 4 6 

22 . 34 

13 .50 

17. 02 

21. 27 

13.82 

14 .88 

22.34 

19 .14 

23 . 40 

22.34 

26 . 59 

28 . 72 

23 , 40 

26.59 

15.95 

45 . 74 

68.08 

51. 06 

80 . 85 

64 . 89 

53.19 

61 . 70 

53.19 

69 . 14 

63 . 82 

74 .46 

78. 72 

60 . 63 

65.95 

58.51 

63.82 

58 . 51 

57 . 44 

64.89 

55,31 

58, 51 

58,51 

15.9 5 

15. 95 

2 7 . 65 

8 .5 

15 . 95 

22.34 

15.95 

21 . 27 

13.82 

14.89 

10.63 

6 . 38 

15.95 

14 . 89 

17.02 

13.82 

14.89 

13.82 

11.70 

1s .08 

14 , 89 

11 .02 

,J 
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Percentages of O . In St . c currence 
anines 

Little Average 
Significance Great 

~-:::~-~~----:~=----=~=::__~Si~ g~n~i~f~i~c~a:n:c~e 

. ·ng the teache r 88 21. 
27 

problem 
Behav i or s 

Ran k 
Order Significance 

71. 27 7 . 44 

saitJ. 

~itni crY 

rat t 1 i n g 

gol i daY it i S 

\ aaz ing 

sus conduct 

Bathroorni t i s 

QbesitY 

crushes 

~on ta l ker s 

Stutter ing 

Poronography 

Spitwacls 

Gum chewi ng 

Dress problems 

Eccent ric it y 

Acne 

Body odors 

Odling 

rr . - \'lng 

s .am books 

. reJ· ud. i ces 

Soi t . . - ng 

89 

90 

91 

92 

93 

94 

95 

96 

97 

98 

99 

100 

101 

102 

103 

104 

105 

106 

107 

1 08 

:.. 09 

110 

22 . 34 

20.21 

28. 72 

20.21 

29. 78 

30.85 

39.36 

36.17 

35.10 

4 7 . 87 

4 3 . 61 

43 .61 

36.17 

47.87 

30 . 85 

40. 42 

45 , 74 

36.17 

55 . 31 

50.0 

19 . 14 

55. 31 

68.08 

71. 27 

63.82 

70.21 

60 . 63 

62.76 

51.06 

56 . 38 

52.12 

35 . 10 

39.36 

45 . 74 

56 . 38 

47. 87 

63.82 

48.93 

-16 . 80 

54 . 25 

31.19 

45 . 74 

64 .89 

38 . 29 

9.57 

8.51 

7 .44 

9.57 

11. 70 

6 . 38 

9 . 57 

7. 44 

12.76 

19 . 14 

17. 02 

10 . 63 

7 .44 

4 . 25 

2 . 12 

10 . 63 

7. 4 

5 . 31 

12. 76 

-1 . 25 

15 .95 

6 . 38 

J 
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Rank 

oblem Orde r 
pr . · or s 
13eh8.' 1 

~ 111 
cl i ques 

112 
. ckn ess 

aomes 1 
113 

• (f 

G:irnb llno 
114 

lf whistl es 
i o · 

115 t movement s 
protes 

116 
Handedness 

card play ing 
117 

118 
TiCS 

119 
Lice 

Mast urbat i on 
120 

27 

Percentage s of Occurrence 
In Stanines 

Little 
Significance 

18.08 

61. 70 

53 . 19 

54.25 

54.25 

56.38 

57. 44 

65.95 

70.21 

72. 34 

Ave rage 
Signifi cance 

64.89 

32.97 

38 .29 

43 . 61 

41. 48 

41 .48 

38 . 29 

24 .46 

22. 34 

17.02 

Great 
Significance 

17 . 02 

6.38 

8.51 

2.12 

5 . 31 

1.06 

4 . 29 

9 .57 

7 . 44 

10.63 

, 
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Table 2 

Ra nk - o rde r Rat i ngs o f Teachers fo r Sp · -ec1f1c Ar eas 

~ --- ---=------Pe r cent a g f 

I 
es o - 0cc ur rence 

pot ential Ra ~k Little In Sta ni n es 
prob l em Ar e a Orde r Significance Average Great Si gni f i c anc e Significance * ~~-~---~_::== 
k of par ent al 1 5.31 

Lac . 
interest in 
educat ion I itural chan ges 

10 
the nuclear 

;amil 

School 
c rricul um 

eaching 
:et hods 

?ersonal it y of 
;he eacher 

Sr ctur e o f the 
educat ional 
sys tem 

1ck of f in ancial 
~nd mo ra l suppo r t 
:rom the comrn un it y 

:each er 
;re para t i on 

2 20 .21 

3 32 . 97 

4 32.97 

5 39.36 

6 4 5 . 74 

7 35.10 

8 
35 . 10 

9 
50. 0 

' Little Signi fica nce - St an in es 1-3 
Ave r age Si gni f i can ce - Stani nes -l -

6 

Gr eat S i gnifi can ce - Stanin es 7-
9 

28. 72 64 . 89 

20. 21 58 . 51 

29.7 8 36 . 17 

52.12 13 . 82 

40.42 19 .14 

32 .97 19 .H 

36. 17 27 . 65 

29 . 78 34 . 04 

26 . 5° 
22 . 3-l 

A 



Chapt e r 4 

DrscussroN 

The present s t ud y was conducted t o 
fur t her invest i gat e 

t he a tt i tude s t owa rd specific be h . 
av1ors of c l as s r oom teachers 

at th e pr es en t t ime when comp a red to those 
o f prev i ous in ves ti-

gat i ons . Analysis of th e dat a b y 
r ank order indi ca t ed ' h t e 

t each er s perceived th e mo s t s e r i ous 1 c assroom probl ems as 

r el a t ed to a reas c oncerning r eadin g (whi c h was ranked as 

be in g most s erious), study habits, list ening, poor self - conc ept , 

anx i e t y and underachiev i ng . Out of th e f irs t 40 behaviors 

select ed by t he teache r s as mos t se r ious , 37.5% of t he 

behav i or s a ppear e d to deve lop f r om academic and /o r ps ycho l ogic al 

problems; 35% we r e a nnoyi ng t yp es o f behaviors; 25% were ag gres ­

sive behavio r s; an d 2.5% we r e destructive ty pes of beha iors. 

Accord ing t o th ese percentages , the r esults s eem to indicate 

that t oday's t ea che r s i de nt if y c l as s r oom pr oblem be havi or s 

as be ing a ca demi call y and/ o r psyc holog i cal l y base d r a t he r than 

be in g aggressive/anno yin g t ypes . Wickman ( 19 26) and Hunter 

( 1955) bo t h fo u nd oppo s i te r es ul ts in t he ir studi s deal in g 

·w ith prob l em beh a v i o r s . 

c ha nge i n att i tude was s exual An a r e a of signif i c ant 

behav ior . 
b e r.otes and 

ma s t urbat i on , o s een Se x u a l c once rn s , 
d much lowe r i n s e rious ­

ta l k, p r ofanit y , et c . , we r e a ll r an ke 

1926 or 19 55 . 
ness in th e present st u dy th an in · 

l ts be t wee n t he t wo studies may 
The di f f e r e nces in r e s u ~ 
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be at t r ibut a bl e to th e chan . 30 
ging values and 

attitudes which 
have occurr e d in our so ci e t y ove r th e 

fift y years . Addition all y , with in 
span of approximately 

the past f ew uears " several 
P-i eces of l eg i s la t ion conce rn· 

· in g educational programs for 
students have p assed at the stat e and feder a l levels . The 

imp act of PL 94 -142, which emphas izes 
the identifi cation of 

and r emedi a tio n for children with . 
except1onalities or special 

learning prob l ems, has made teache r s mor tt 
ea un ed and abl e t o 

recognize s t udents demonstrating ac ademic and /or· ps yc hologi cal 
probl ems. With th e continuation o f such progr ams hopefull y 

tho se probl em behav i or s in th e cl assroom wi ll be r educed even 

more . 

Anoth e r are a of in t er es t i n the stud_ we r e f act ors 

perce ived by teachers as co ntr ibuting to t he problem behav ior s 

demons tr ated by childre n in t he classroom. Lac k o f parent al 

int er est i n e du cation was seen by th e t each ers as bing t he 

mo st important cau s e. Teachers' comments con ce rnin g confe r enc es 

or s choo l me e t i ngs in vo l vi ng pa r e nt par t i cipation ind i cated 

ther e was not muc h interes t on th e part of the par ent s . I t 

was est i mate d that approx i mat el y one- fo ur t h of he par ent 

· h teachers or t he s c hool on ma t te r s con-commun1 cated with t e 

all d/ or academi c nee ds . ce rnin g th e ir c hild 's progre ss 

f amil u ~as r ank ed seco nd highest 
Chan ges i n t he nucl ear J 

as a f ac t or co n t ributin g to t he pr ob l em beha~ior · 
Th e mo -

\••1· t11 in secur e feeli ngs abo ut self 
bili ty may leave a chil d • 

or othe r fo r ms of psycho l og i cal di sturb ances . 
Si nce it was 



pointed out earlier that 
many of the problem behaviors 

· 1 · were 
Psycholog i ca in na ture, this 

interpretation 
could be con -

31 

sidered . 

Of the nine pate t· 1 n ia contributing 
factors surveyed those 

falling into the top positions were cen tered 
aro und areas 

outside th e schoo l system. Th 
ose located in the lowest 

positions of s i gn i ficanc e were directly 
concerned ~ith the 

schoo l system . The r ema ining contributing factors fell i n 

ranks from 22. 3 to 36 .2 percent . 

Discus s io n of some o f the teachers 1 attitudes toward 

the s tudy itse l f i ndicat ed they felt the lit of beha i~rs 

was not app li c able or appropriate for the junior and senio r 

high school students . They indicated they felt some behav·ors 

(lice, handedness , homesickness, and tattling) vere more 

characteri stic of elementary school tuden s . Some felt 

non e of the 120 behaviors could be ca egorized from 1 ast 

serious t o most se rious because the are all erious if the · 

are enc oun ter ed in the classroom . 0 hers held th e oppo i e 

viewpoint . Some had diff iculty in comp a i ng beha, iors he 

obse rved with a specific behavior on the list. G nerally 

11 qui cooperati ·e speaking, however, the teachers were a 

to dl·s- tinguish those behaviors and in terested in hel pin g 

considered t o be th e most t r oub l esome in 
he classroom. Of 

even more interest to th e 
t · at he problems 

t. eacher s was no w · 

them when encountered . 
we r e, but how to effect i vely deal wi th 

d Hun +er are b\· Wickman an ~ 
The populations su r veyed J 



desc ri pt ive of t eache rs ' at titudes f r om 
la r ge met r opol itan 
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Th e c ities i nc lude d i n th · . 
areas . e1r st ud1es wer e li nneapo l i s 

. n e 5 0 ta · C 1 e ve 1 a nd and Co 1 um b ; a Oh . . N ' 
i11n ' - , 10 , 1 ewar k , New Jersey ; 

ew York Cit y; and Ne ~ Or l eans , Louisiana . It shoul d be 

noted that th e present study was conduc t ed i n a subur ban com­

munity adj o in i ng a military bas e . Th e student behaviors 

observed b y t he s a mpl e of teachers i ncluded thos e exhibit ed 

by a per cent a ge o f mi l itary depe nde nt s. Th er efor e, i t ma. 

not be app r opr iat e to gen e r a l i ze t he findin gs to the popul at i on 

at l ar ge . 

A l ong i tudi nal study f ollo" ing the s udent from kinder-

garten t hrough the t wel ft h grade may be of assist ance n 

contr ibut in g to the un de rstanding of childr en s pec i fic 

gr owth an d deve lopment a nd th e e ff ec ts o f spce if ic social 

facto r s on t he ir behav i o r patterns . 
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Appendix A 

The followin g instruct i ons were read to each 
subject 

befo r e they compl eted the Q- Sort r ating scale . 

Dr Li nda Rudolph of APSU Ms Anne Lu d 
• ' • tt cas an Mr L 

Co l eman, both graduat e students at APSU · · . ang 
l ear ning prob l ems of chi ldren i n school' a,~ee ~tudlyd·in? 

t · 1 wo u like 
to know wha t eac~ers see as the most significant 
prob l ems they must deal with . 

Th i s is a Q-So r t set up. You are asked to sort the 
cards whi c h we gave you i nto different categori es . 
Print e d on the car ds a r e descriptive t erms fo r problems 
you mi gh t encounte r in the classroom . You ar e asked 
to read e a c h card and place it in tbe slot which 
corres ponds to yo ur fee lings concerning t he magnitude 
of the prob l em . Number one is the l east troublesome 
behavio r a nd numb e r nin e i s the most troublesome . 
Furthe r , you may only put a ce rtain numb er of card in 
each slot . That number is indicated on the board in 
front of yo u . " 
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Appendix B 

The following quest ions we r e asked eac h subject after 

completing the Q- Sort for purposes of obtaining personal 

on each teacher. 
ctata 

1. 

2. 

3. 

4. 

What grade(s) do you t each? 

How many years of teaching experience do you have? 

Wh en did yo u r e ceive your Bachelors degree, 
Mas t ers degree? 

How much co ll ege work, if any, have you acquired 
sinc e th e completion of your last degree? 

I \ 
I 
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