


Gr u e Commit e : 

I am submit ing herewith a field study writt e n by 

Ki mberly A. Sigears entit led "The Effects of Implementing a 

District -Wi de Writing Model on Writing Achievement of 11 th 

Grade Students . " I have examined the final copy of this 

field study for form and content and recommend that it be 

accepted in partial fulfillment of the requirement for the 

degree of Education Specialist , with a major i n 

Administration and Supervision . 

We have read this field study 
And recommend its acceptance : 

Dr . Ca-flette Hardin 

Dr . Donald Luck , 
Major Professor 

Accepted for the Committee , 

Cltvb/L4,~ 
Dean of the Graduate School 



THE EFFECTS OF IMPLEMENTING A DISTRICT-WIDE WRITING MODEL 

ON WRITING ACHIEVEMENT OF 11TH GRADE STUDENTS 

A Fie l d Study 

Presented to 

The Faculty o f the Graduate Schoo l 

Austin Peay State University 

by 

Ki mberly A. Sigears 

In Partial Fulfillment 

Of the Requirements f o r t he Degree 

EDUCATI ON SPECIALIST 

December 2006 



STATEMENT OF PERMISSION TO USE 

In pr esenting this field study in partial fulfillment 
of the requirements for an Education Specialist degree at 
Austi n Peay State University, I agree the Woodward Library 
shall make it available to borrowers under rules of the 
library. Brief quotations from this field study area 
allowable without special permission, provided accurate 
acknowledgement of the source is made. 

Permission for extensive quotation from or 
r eproduction of this field study may be granted by my major 
professor, or in his absence, by the Head of the 
Interlibrary Services when, in the opinion of either, the 
proposed use of the material is for scholarly purposes. Any 
coping or use of the material in this field study for 
financial gain shall not be allowed without written 
permission. 

Signature: 

Dat e: 



DEDICATION 

First, I want to thank God for giving me the strength 

and knowledge to obtain this degree. 

Second, I want to thank my son Tanner for your 

patience and understanding while mommy worked to complete 

her degree program. You are truly a blessing! 

Lastly, I want to thank my family and friends for your 

devotion and assistance with my son as I was working to 

complete my degree. 

11 



ACKN0WL 0OEMENT 

I woul d li k o hank Dr . Donald Luck for h is 

assis ance and resources . I wo uld a lso like to thank Dr . 

c a rlet e Ha r din a nd Dr . Gary St ewart for t he ir adv i c e a nd 

he l p . 

Further thanks go to Dr . Kimi Sukar s ki with the 

Cl arksv ille -Montgome r y Cou nt y School System . Wi thout Ki mi 

th i s study would no t have been possib l e! 

Ill 



ABSTRACT 

Th i s s t udy researched and analyzed the effects o f 

i mp l ementing 6 + 1 Trait writing model on 11 t h grade TCAP 

wri t i ng assessment scores. The primary focus centered on 

dete r mining if the implementation of 6 + 1 Trait writing 

model across the curriculum increased TCAP writing 

assessment scores for 11 th grade students. 

The study group was composed of a sample of 11 th grade 

students given the writing assessment in the selected 

schoo l system from 2000-2006. This study represented a time 

series design where the data used to assess students 

pr ogress and growth consisted of historical data in the 

targeted school system's archives. 
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CHAPTER I 

INTRODUCTION 

Statement of the Problem 

Accountability in ed t· · uca i on ha s gained the attention 

of many school syst em leaders and educators . Efforts have 

been implemented across the nation to create a quality 

educational environment that prepares students for future 

learning . New paradigms regarding accountability emphasize 

state standards and raising student achievement . According 

to research , the single most important factor in student 

learning is the quality of education (Brown , 1990) . It is 

evident that accountability and student achievement are a 

reflection of each other . As the stakes are raised for 

accountability , more emphasis is placed on state standards , 

and the curriculum has been targeted as the ultimate focus 

in raising student achievement . However , changing the 

curriculum alone will n o t raise student achievement . School 

distr icts across the nation have started implementing 

distric t initiatives in order to meet the needs o f the 

students , 

outcomes . 

strengthening the curriculum and student 

Educators today face many challenges in the 

· t challenges for classroom . One of the most prominen 

. t·ng writing across the 
educators is effectively inco rpora i 



2 

curriculum in an effort to increase 
student ' s ability to 

write effectively . 

Writing is a very i mportant k' sill for students to 

learn . However , wri· ti· ng · t is no only important because it 

allows students to disseminate · f in ormation . The process of 

writing is also critical to the process of learning because 

it demands analysis and synthesis at many levels , that can 

lead to personal breakthroughs in learning (Cotton , 1988 ) . 

This may be due to the fact that writing , unlike reading , 

is an active process where the writer must supply 

everything as opposed to ha vi ng everything provided as in 

reading (Cotton , 1988) . Ho wever , the teaching of writing is 

an area in which there is a distinct separation between 

what research says and what teachers practice (Cotton , 

1988) . 

The school district chosen for this study strives for 

all students to achieve proficiency on the Tennessee 

Comprehensive Assessment Program (TCAP) . The selected 

school district has incorporated various initiatives across 

the system ; most have a three - year implementation cycle . 

The 6 + 1 Trait writing model was implemented during the 

2003 - 2004 school year . With assistance from the Stupski 

Foundation , the school district has inS t ituted literacy 

. . 'd The 6 + 1 Trait writ ing model 
initiatives district - wi e . 
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was f ul ly implemen ed for th 
ree years ; data was available 

for comparing achievement bf 
e ore implementation in 

comparison t o achievement f a ter implementation . 

Purpose of the Study 

The rationale for developing this research study was 

the necessity f o r students to be able to write effectively 

in o rder to learn . The selected s c hoo l district implemented 

the 6 + 1 Trait writing model during the 2003 - 2004 schoo l 

year . School leaders devised a three - year implementatio n 

cycle f o r evaluation of data . 

Therefore , the purpose of this research study was to 

determine if the incorporation of 6 + 1 Trait writing model 

acro ss the curriculum increased TCAP writing assessment 

scores f o r 11 th grade students in the selected schoo l 

system. The focus was a sample of students who were given 

the writing assessment in 11 th grade before implementation 

o f the 6 + 1 Trait writing model in the selected school 

system in comparison to 11 t h grade students after being 

exposed to 6 + 1 Trait writing model . 

Research Questions and Hypotheses 

the rela ti onship o f implementing 
To better understand 

6 + model and the effects implementati on 
1 Trait writing 

t score s a literature revi ew 
had on TCAP writing assessmen ' 

Cu rrent research and practices 
was cond ucted , expl o ring 
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r e gard i ng t hi s t o p i c . Based o n t h ' 1 . 
is itera t ur e r eview, four 

resea r c h qu es ti o n s we r e addres s e d in t h i s study : 

l. Doe s t he i mpl e me ntati on o f a distri c t - wide writ i ng 

model a c r oss t he c u r r icul um i ncrease TCAP wr iting 

a s sessme n t s co r e s f o r 11 t h grade st ude nts? 

2 . Is th e r e a dif f erence in wri t ing sco r es for 11 th 

grade st u de n ts u s ing t h e 6+1 Trait writ i ng mode l during the 

first year when compared t o writing ass e s s me nt s cores fo r 

the yea r i mme d i ate l y pri o r t o imp lementati on o f the wri t ing 

model? 

3 . Is the re a difference in TCAP writing assessment 

s c o res f or 11 th grade students after second year o f 6 + 1 

Trait wr i t i n g model implementati on when c ompared t o the 

p re v i o us year ' s s co res ? 

4 . Is t h ere a difference i n TCAP wri t i n g assessment 

sco res for 11 th grade students after the third year of 6 + 1 

Tra i t wr iting model implementati on when compare d t o the 

pre v i ous year's sco res? 

Fou r hypot h e ses were pro p o sed f o r this st ud y : 

. t di' fference in student 1 . There is n o significan 

assessmen t in t he selected achie v ement on t he TCAP writi ng 

l· mpl eme n ting a di s t r ict - wi de schoo l distr i ct p ri o r to 

wr i ting model . 



Th r i s no significant d' i ffere nce i n TCAP writing 

assessme nt sco r e s fo r 11 th grade 
st ude nts u s ing the 6 + 1 

Trait wri i n g mode l wh e n compa r e d t o TCAP writing 

a ssessme n t scores pri o r t o implementa t i o n o f the 
6 + 1 

Trait writ in g model . 

3 . Th e r e is n o significant d ' f l f e ren c e in TCAP writing 

assessme nt s co res f o r 11 t h grade students using the 6 + 1 

Tra it mode l writing after the second year of 

implementation . 

4 . There is no significant difference _in TCAP writing 

assessment scores f o r 11 th grade students using 6 + 1 trait 

mode l writing after third year of implementation . 

Limitations 

The limitations of the study are as follows : 

1 . The research study applied to only a small 

population of the selected school system , focusing 

5 

th grade students i· n area high schools and specifically on 11 

reflect limitations specific to the population . 

t there was a variation 
2 . Due to military deploymen , 

in student population in the selected school syS t em . 

ll· mi·ted to 11 th grade students wh o 
3 . The sample is 

assessment in the selected 
have take n the TCAP writing 

schoo l sys tem. 



Assumptions 

Th e fo ll o wing ass t· 
ump i ons were made during research 

fo r thi s paper : 

1. It was ass umed that student ' s scores o n the TCAP 

writing assessment are a reflect i on o f t hei·r ability to 

write effective ly. 

2 . It was assumed that the students have been expo sed 

to t he 6 + 1 Trait writing model for three consecuti ve 

years . 

3 . It was assumed that students hav e been enro lled in 

the selected school system f o r a three - year perio d . 

6 

4 . It was assumed that the student data representative 

of the population in this study are a reflection of their 

ability t o write effectively . 

5 . It was assumed that the setting and procedures in 

which students were tested are constant in the chosen 

schoo ls in the selected district. 

Definition o f Terms 

The f are Used throughout this paper : ol l o wing terms 

1 . 6 + 1 Trait writing model - the 6 + 1 Trait writing 

· t· This model 
model is a way to assess and tea ch wri ing . 

focuses on 6 qualities 
. o utstanding written works . seen in 

The six tra its i n c lude: 1) 
I deas : The content o r main 

the heart o f the message . 2) 
theme . Can be looked at as 



Orga n iza t ion : Th e i n e rnal s tructur e o f the writing . 3 ) 

voi e : The p e rson a l v o i ce o f auth 
o r come s thro ugh . This 

gives a s e nse o f a rea l person speaki'ng . 4) Word Choice : 

Th e us e o f pre c ise , co l orfu l and rich words to communi cate . 

S) Sentence Fluency : The writing flows together often wit h 

a rhythm o r cadence . 6) Conventions : Mecha ni ca l 

correctness , including spelling and grammar . 

7 

2 . TCAP writing assessment - The TCAP writing assessment 

is a performance - based test to assess progress toward 

achieving Tennesse e Goals and Standards . The TCAP writing 

asse ssment requires students to write rough draft essa y s in 

response to an assigned prompt within a limited time frame . 

3 . Effect Size - is a measure o f the strength of the 

relationship between two variables. It is a better 

practica l difference that takes into account the size o f 

the gro up because the larger the gro up the easier it is to 

find a significant difference . 

4 . Baseline score - in terms of the s tat e ' s evaluati on , 

the bas ic grade level writing 
f our denote s achievement o f 

re sponse to the writing prompt 
c ompetenci es. The student's 

. ati on and deve l opment, 
demonstrate s adequate organiz 

of the key ideas , demonstrates 
explains or illustra te s s ome 

of language , may display s ome 
a dequate facility in the use 



in mech a ni cs , usage , or sentence structure . The 
e rrors 

el ine score for this study is four . 
bas 
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CHAPTER II 

REVIEW OF 
RELATED LITERATURE 

To dete rmin e the effec t f . 
o i mplementing 6 + 1 Trait 

writ in g mod e l in t e rms of writing 
a s sessment score s , it is 

propose d th a t a study of relevant 
researc h r e garding this 

be condu c ted . Upon completion o f th 
e findings , appropriate 

r ecomme n dati o ns were compiled regarding the effect o f 

i mplemen t ing 6 + 1 Trait writing model on student 

a c hi e vement and their ability t o write effectively . 

Understanding the Writing Process 

The wr iti ng process is a progression of stages a 

writer goes through to c r eate a product from conception to 

birth . Ideally it is flexible and allows a writer to try 

out ideas , play with them , reshape and reorder them , start 

over , cut and paste , tinker and to y with language use , and 

c reate beauti fu l and delicious new phrases and sentences 

(Culham , 1995) . 

Culham (1 9 95 ) states : 

writing process are two 
"embedded in to the e v ision and editing. If yo u 
significant stages, r . ur wr i ting , yo u 
need more a ct i ve verbs in yo •s flat you rewo rk 

If your pro se i 
revise f o r that . . t o life . If you need more 
it to bring your v o ice_ u add them u (p . 3 ) · 

· an idea , yo details to explain 
as a t be taug ht 

R h h that writing mus es e ar c s o ws 

Process , no t a final produc t. 

t be a cyc le 
This p ro c ess mus 
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o f revi si n wh ere st udents draft 
' edit , r ev i se , and redraft 

s e ve ral time s (Patthey- Chavez M 
' atsumara , & Valdes , 200 4 ) . 

cott o n ( 1 988) o utlined steps f 
o the writing process as pre-

wri t ing , drafting , revising, d' . 
e iting , and publi c ati on . Pre -

writ ing can take man y forms depending 
on the assignment . 

Drafti ng f ocuses mainly on the content of th 
e paper . 

Revising is based on feedback fr om teachers and students 

and should deal with content and o rganizational flaws . 

Ed iting con centrate s on grammatical and mechani c al errors 

and is a final polishing. Cotton (1988) indicates that 

publishing is important because it enhances the student ' s 

motivation to have their work published , no matter how 

informally . Student achievement is higher when the writing 

is taught as a process rather than a product (Cotton , 

1988 ) . 

Ray (2004) 

What Impacts Students Writing 

states , d t ee themselves " when young stu ens s 

as people make books , they develop an understanding about 

genre , era ft , style , voice , organization , audience, 

sense of identity is key t o 
Process , and purpose ." This 

much of their development 
. is the realm 

as writers . Writing 

where children can attain literacy 
. t and feel ownership firs 

(Jensen , 1993 , p . 291 ) . 
anct contro l over the written wo rd 
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wr i ti ng i s a way to wok r yo urse l f i n to 
a s ubj e c t a nd ma ke 

i t yo u r o wn (Burn s , 1 9 88) . 

Vo i ce i s t h e ke y to helping 
our st ude nts de ve l op i nto 

wri te rs . We mu st g i ve t hem the oppo rtuni't i·es 
t o he ar the ir 

own wr i tten vo i ces and the written vo i· ce s o f 
o the rs-the ir 

pee rs , the ir t e a c h e rs , and the best autho rs (Romano , 200 4 ) . 

st udent s wh o write with confidence will b e mo r e ope n to 

strategies that all o w them t o express their written v o i c e . 

Fle tch e r (1 993 ) states , " writing with v o ice has the same 

quirky cadence that makes human speech s o impossib l e t o 

resist listening to ." The following are teaching qualities 

of vo i c e : info rmation , narrative , percepti on , surprise , and 

humo r . 

The emphasis on writing in the curriculum has been 

accomp an i ed by the rapid growth of writing assessment . Mo St 

stat e assessments are linked directly to state st a nda rds 

and judge writing according to suc h element s as purpo se , 

or ganizat ion , t . in c luding gramma r , 
style , and conven ions 

in wha t ski l ls they 
usage , and mechanics . States diverge 

te s t a nd ho w they te s t them (Baldwin , 
200 4

) · 

t that affect s h o w s t ud e nt s 
An o t her compelling aspec 

Wi th thi s is 
know ledge and a bilit y . 

wri t e is t he tea c her ' s 
e stablished t o 

Pro J· ect has been 
mi nd , The Na t i o nal Writing 

ensu r e t hat t e a c h e rs learn 
Pr ov ided wit h 

and are 
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appropriate pro fess i o na l d e ve l o pment t o . 
improve strategies 

for teaching writ ing . At th 
e Nati onal Wr i ti' ng Pro j ect , 

teachers are e ncourage d t o h 
s are , discus s , and critique in 

public f orum s . 

In s e c o ndary schools , w ·t· 
ri ing is most frequently used 

i n two wa y s ; as a means to evaluate students ' 
mastery of 

con t ent o r the written f o rm and as a me ans t o engage 

stude nts in l e arning (Applebee , 1981) . Res e arch about the 

most effec tive ways to improve the composition has found 

pos itive effects for such strategies as literacy models , 

free writing , sentence combinations , and rubrics . The 

s t rategy most solidly supported by research t o improve 

c omposition is a p r ocess called inquiry (Hillcoc ks , 1986 ) 

Elbow & Belanoff (1989) states , " writing - to - learn 

ac t i v ities are also known as " writing - to - read" strategies­

means by which st u dents can engage with text in °rder to 

understand it ." 

Impact of Using a Specific Writing Model 

Elbow (2 0 04) states that : 

. . hel s children comprehend 
"the process of writing p ding and writing . 

. they need for rea 
understanding . 1 owerful too l for 
Writing is a part i cul~r y p reflect c onverse 

l nts listen , ' l helping ado esce kl s b o th c ul t ura 
with themselves , and tac _e Students invariably 

r Pressures · t t b y me ssages and pee ite first-if t he y s ar 
rea d better if they w~ hts about a t opic t~a~ the 

• t • their o wn tho g J s t a s in writing , wri ing 
1 

in a text . u 
c la s s will tack e 
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clari y i s no t wh at we start 
what we wo rk t with in reading but o ward " (p . lO) . 

We c a n u se writing to hel 
p students compreh end this 

co ncept. Wh en they understand it th 
' ey react better . This 

proce ss flus hes o ut the misreadings and wrong takes that 

a re inevitable even with expert readers . 
(Elbow , 2004) . 

What is 6 + 1 Trait Writing , and What Does it Look Like? 

The 6 + 1 Trait model is a form of analytic 

assessment , a method of looking at main characteristics of 

writing and assessing them independently . The 6 + 1 Trait 

Model was developed by Northwest Regional Educational 

Laboratory in Portl a nd , Oregon . The program uses a common 

vocabulary and sha r ed vision to teach writing . The 

following are the 6 + 1 Trait model components and their 

definition s : 

1 . Ideas : are the content of the message . When ideas 

the Ove rall message is clear . Ideas are strong 

theme of the writing and include encompass the main 

relevant anecdotes a nd details . 

th interna 2 . Organization : is e l Struc ture of the 

piece , 
the logical pattern the thread of meaning , 

of the ideas . 
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3 . Voice : is the soul 

of the piece. It ' s 
th · what makes 

e writer ' s style 
singular , as his 

or her feelings 
and convictions come out th 

rough the words . 
4 . Word Choice : is at its best when . it includes the 

use of rich , colorful , 
precise language that moves 

and enlightens the d rea er . 

5 . Sentence Fluency : is the flow 
of the language , the 

sound of wo rd patterns-the way the writing plays to 

the ear , not just to the eye . 

6 . Conventions : represents the piece ' s level of 

correctness-the extent to which the writer uses 

grammar and mechanics with precision . 

7 . Presentation : zeros in on the form and layout-how 

pleasing the p i ece is to the eye . 

The Six Trait Writing Model is rated using a 1 - 5 

s cale . A one is the lowest score and indicates the writer 

is not yet showing control over their writing . A two means 

the writer is emerging . A three means the writer is 

developing . A four is effective and a five is 
st

rong 

(Cul ham , 2003) . 

1 Tra it writing Model 
Rationale for 6 + 

Perchemlides and Coutant 
(2004 ) states , 

" we ha v e yet 

t o that addresses the need f o r a 
find a teaching approach 

. . better than the Six 
commo n language about quality writi ng 
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Traits of Wr iti ng model u . A group of 
. . teachers who beli'eved 

in giving st ud e nts an active role in 
assessing their own 

writing devel o ped the s ix Traits 
model in the 1980s. These 

instructors intensively analyzed h undreds o f student 

writing samples from all grade levels and generated a list 

of elements common to all the pieces they considered 

e xcellent (Jarmer , Kozol , Nel son , & Salsberry 

• 

• 

• 

(detail s , development , focus) ; 

Organization (internal st t rue ure ) ; 

Ideas 

Voice (tone and attention to audience) ; 

(2000) : 

• 

• 

Word Cho i ce (p recise language and phrasing) ; 

Sentence fluency (correctness , rhythm , and cadence) ; 

and 

• Convention (mechanical correctness) . 

In classes using Six Traits approach , students learn 

to recognize these traits in strong writing before they 

consciously use them in a piece of their own . The Six 

Traits method recommends that teachers or students judge 

each element of a piece o f writing as the writing 

progresses rather than give one overall grade on a finished 

P
i h h ows students that all writing , even 
ece . This approac s 

a finished draft , remains in progress , and that a piece may 

b but needs significant work in 
e excellent in one area 

need 
a standard to work toward . An 

another . Student writers 
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instr uc tio na l mod e l i s a visua l 
map that breaks down a 

P
ie e o f writing t o s h o w ho w the 

parts are organized 

(Pe r c hemlides & Coutant , 200 4) . 

Ne ed for a Writing Model 

The National Assessment of Educat i· onal 
Progress weighs 

l·n on the status of writing ski'lls 'th th w1 ese statistics : 

" Four out of five U. S . students in grades 4 , 8 , 
and 1 2 score at or above the basic level of 
writing . Only 22 percent of 12 th graders achieve 
at or above the proficient level , and only one in 
100 i s rated as advanced . Thus , the National 
Commission on Writ i ng concludes , Students can 
"wr i te .u The di f ficulty is that they cannot 
systematically produce writing at the high levels 
o f skil l, maturity , and sophistication required 
in a complex , modern economy " (p . 16 ) . 

The key to good writing is meaningful sentences and 

Wrl.ti·ng should involve discovering , analyzing , paragraphs . 

and evaluat ing . When teachers embed writing strategies in 

instruction , they enrich and enliven the required 

curriculum (Ye ll , 2002) • 

and Meta-analysis Effect Size 

The effect size is 
the mean 

the difference between 

by the standard 
values o f the two group s , divided 

. l differences . 

devia tion . The effect 
. e measures practica 

SlZ 

l. s large , O. 3 is 
A co rrelation of 0 . 5 

small (Cohen , 1988) · 

d O 1 is mode rate , an . 
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St ude nt achi e veme nt sc 

o r es a r e ct· t 
is ributed in a " be ll 

c ur ve , " als o kn o wn as n o rmal ct · . 
i s tributi on . In other wo rds, 

the maj o r i t y of sco r es are c lust e r e d 
around the mid- po int 

o f t he s c ale , o r distributed symrn t . 
e ricall y aro und the mean , 

wit h f e we r sco res o c curring as th d " 
e i st an c e fr om the mean 

i ncreas es acco rding t o a specifi c mathemati cal equati o n 

(Bo s t o n , 2 0 0 3 ) . Standard deviati o n is the measurement o f 

how sco res are clustered or dispersed in relation to the 

mean . It is a measure of variability , something similar t o 

an average distance from the mean . In order t o show wheth e r 

a particular technique or interventio n helps raise student 

ach iev ement on a test , a researcher would translate the 

results o f a given study into a unit of measurement 

re f erred to as an effect size (Boston , 200 3 ) . 

the l· n c rease o r de c rease i n An effect size expresses 

ach iev ement o f the experimental gro up (the group of 

s t udents who are exposed to a specific instructi onal 

t e c hnique ) devl· ati'on units . As Marzano , 
in standard 

Pi cke ring , and Pollock (2001 ) note , 
" Being a b le to 

t ' le gains provides f o r a 
t ranslate effect sizes into percen 1 

' ble benefit s o f a g i ven 
d ramatic interpretation of the p o ssi 

' " inst ru c ti onal strategy . 
" e v idenced - ba sed 

d f o r 
Gi v en the growing deman 

. i n terest in 
interventions , 

researc h " t o guide educational 



t he researc h t echn i qu e o f meta-analysi s has surged . Me t a­

a na lys is is a sta ti s ti c al technique that enables the 

18 

res u l t s from a number o f studies to be combined to 

de t e rmine the average effect of a given technique (Boston , 

20 0 3 ) . Bo ston (2003) , suggests compariso ns can then be made 

about the relative effectiveness of various techniques for 

increasing student achievement . Meta-analysis is a more 

exacting and objective process that involves identifying , 

c o llecting , reviewing , coding , and interpreting scientific 

research studies . 



CHAPTER III 

METHODOLOGY 

Introducti on 

After reviewing the literature , the need to evaluate 
the effect iveness of the implementation of 

6 
+ 

1 Trait 
model wri t ing is necessary . For th 

e purpose of this study , 

the researcher compared TCAP writing 
assessment scores from 

a select group o f 11
th 

grade students given the 
TCAP writing 

assessment three years prior t o implementation of 6+1 Trait 

writing mode l as compared to a select group of 11 th grade 

students three years following implementation to determine 

if scores improved . Time - series research was appropriate 

for exploring and interpreting the educational benefits of 

implementing the 6 + 1 Trait writing model. 

This time - series research study seeks to determine 

whethe r the implementation of the 6 + 1 Trait writing model 

h · oving had an effect on student achievement throug impr 

effectively; to determine if 
students ability to write 

11 th grade 
th . wri'ti'ng scores for ere was a difference in 

• of the 6+1 . implementation 
students immediately following 

d to TCAP writing 
Trait writing model when compare 

to implementation; to 
assessment scores immediately prior 

in TCAP writing 
det d'fference ermin e if there was a i d 

assessment scores for 11 th grade 

fter secon 
student s a 

year 



2 0 
i -1 1 Trait wri 

t o t he previous ye ar ' s scor es ; t o d . 
etermi ne ' f i there was a 

ing model · 
i mpl ementation 

wh en compared 

diffe r e nce in TCAP wr i t ing a sses sme nt 
scores f or 11 th gr ade 

st ud ents after t he third yea r o f 6 + 
1 Tra it · writing mode l 

implementation when compa r ed t o th . 
e pr evious year ' s scores ; 

and to de t ermin e i f th e impleme ntat · 
i on of the 6 + 1 Tr ait 

mode l writ ing c hanged the trend in TCAP 
wr it i ng ass essment 

scores . 

Research Design 

Subjects 

The c ho sen school system consists of 31 schoo ls , 

serve s more than 27 , 000 students and employs approximat e l y 

2, 800 t ea chers , administrators a nd suppor t staff . The 

sample frame f o r thi s study included histor i cal data f rom 

the six h i gh schoo ls in the selected s chool s ys t em , stored 

on a database a t the board of educa t i on in the selected 

schoo l system. The re s earche r did not have direct contact 

with the selected participants. 

. t . ass e ssmen t s core s of 
The researche r used TCAP wri ing 

11 th si· x area high s choo ls , 
g r ade students from the 

t he s elected s chool 
approximate ly 1800 students wi th i n 

syst em . A designated person at the 
s choo l board was 

needed . 
contacted and i n f o rmed o f the data 

t he r e s earche r 
Provided histo r ical data f o r 

The des ignee 

to conduct this 



21 
fi Jci s tudy . Th e hi stori cal data 

inc luded 
TCAP Writing 

ass essme nt s cores fo r a t hree 
- years Prior to · 

implementation 
of th e di s tri c t -w ide writing mode l 

and a three - years 
f ollowing implementation o f the d' . 

istrict - wide writing 
mode l . 

Instrumen t 

The TCAP Writing Assessment is 
given each spring to 

11 t h grade students . For assessment purposes , the students 

must draft an essay in response t o a writing 
prompt during 

an allotted amount of time. The TCAP wri·ti' ng assessments 

are then sco red using a rubric and students are grouped 

according to achievement bands . The ach i evement bands are 

as follo ws : (1 ) deficient , (2) flawe d , (3) limited , (4) 

competent , ( 5) strong , and ( 6 ) outstanding . The scores are 

calculated as continuous scores , therefore , the data was 

compiled as continuous resulting in a mean average . 

The . . . t d of standardized norm-quantitative data consis e 

state mandated referenced TCAP writing assessment scores , a 

t da t a for 
test . The researcher analyzed writing assessmen 

t h di' stri'ct from 200 1- 2006 . e selected schoo l 

Procedure 

. o f this Pri o r to implementation 

et · for the er reques ting permissi on 

Pr oposed field - study in the targeted 

r esearch s tudy , a 

C omplet i on° f t he 

t m was s chool s ys e 



submi t ted Lo l he c urr e nt Direc tor o f 
Cu rri c ulum . • and 

t~ui·ldi ng a d mi n is trators . An , Institut. i onal 
Review Board 

the stud 
(I RB) r e p o rt was filed , along With 

Y Proposal • 
orde r to receive approval from A . 

, in 
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ustin Peay State U . 
niversity 

completing research . Upon r . . fo r eceiving approval 
from both 

the IRB and the school system th 
' e researcher 

contacted the 
desi gnee for collecti ng test data in 

the designated schoo l 

s ystem to request writing assessment 
scores f o r three years 

prior to implement ation of the writing model and 
three year 

f oll ow ing the implementation of the writing model . 

The 11
th 

grade TCAP writing assessment scores were 

co llected and analyzed for the six high s chool s in the 

designated area . For the purpose of preparation for the t-

test s to be performed , the data was o rganized by individual 

school s , then by yea r students were tested , and lastly by. 

mean sco re. The data was entered into a statistics program , 

S . (ANOVA ) was used to tatView , where an Analysis of Variance 

d exist for each etermine if sign i ficant differences 

was determined at the 
compa rison . A significant difference 

b Coh en's d . 
· OS leve l . The effect size was determined y 



CHAPTER rv 

Results 

Th e TCAP wr iting assessment 
scores 

were compared 
at test fo r 20 00- 2 006 . The data 

using 

was organized based on 

study Th research questions for this 
. e quantitative data 

consisted o f standardized norm- r f 
e erenced writing 

assessment scores , a state manda ted test . A 
nalysis of 

research questions is below : 

1 . Does the implementation of a district - wi·de 
wr iting 

model across the curriculum increase TCAP writing 

assessment scores for 11 th grade students? 

At test (a= . 05) was used to compare the TCAP 

cumulative writing assessment scores for a three - year 

period prior to implementation of 6 + 1 Trait writing model 

and a three - year period after implementation . Data is found 

in Table 1 . 
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1 

[
npa ired t- Test fo r 11

th 
Gr d a e TCAP W riting 

the 

· 

1 

scores 

~nd afte r imp e me n ta tion o ----- o f 6+1 T . ---- rait Writ· 

before 

ing Model 

# of 

va r i able 
Students Mean SD df t 

s cores Be f o re 3 , 088 3 . 845 . 165 

8084 -5 . 241 

score s After 4 , 998 4.13 3 . 250 

P== . 0034 * 

The data indicated there was a statistically 

signi ficant difference between the means at the a= . 05 

level ; therefore, you would reject the Null Hypothesis . The 

- 1th Grade students achieved greater TCAP Writing scores 

after the implementation o f the 6+1 Trait Writing Model . 

The Effect size was calculated and is 1 . 152 . For Delta 

ff 

• · that a difference 
e ect size , the standard for determining 

would be considered of great practical significance is o. s. 
f the implementation 

Based on this standard , the results 
0 

and considered 

of 6 + 1 Trait writing would be encouraging Included in the 
Of it is 1 . 152 -

SUbstantive significance as . for the befo re 

effect . i· s the population 
size calculation 



dafter gro ups , a s we l l as th 
a n ' e mean f or eac h of the 

rs befo r e i mp l e me ntation and aft 
yea er implementation . 

2 . I s there a difference in writing 

2 5 

scores f or 11th 

grade s tude nt s using the 6+ 1 Trait writing model during 

first ye ar when compared t o writing assessment scores for 

t he yea r immediately prior to implementation of the writing 

mode l? 

The question was analyzed using an A- nova comparing 

writing assessment scores after the first year of 

implementation in comparison to the previous years writing 

assessment scores . Da t a is found in Table 2 . 

Tab l e 2 

f 11 th grade Writing scores for 2002-2003 Unpaired t - Tes t or 

as compared to 2003 2004 

# o f 
Variable Students Mean SD df t 

sy 02- 03 1 , 239 4 . 008 . 32 2 

261 8 - 4 . 20 1 

sy 03 04 1 , 381 4 . 025 . 187 

P== . 7 9 68 



The data a n a ly s is i ndi cates a 
rise in h 

t e mea n sc ore 

2 6 

afte r t he f ir s t year of imple 
me nting 6+1 Trait Model 

Wr iting , t herefore rejecting th 
e null hypothesis 

that there 
i s no significant difference in writing 

Of implementi ng the wri'ti'ng year model. 

scores after one 

During the first 

Ye ar of implementation , writing a 
ssessment s cores increased 

from 4 . 008 during 2002 - 2003 schoo l year to 
4 . 025 during 

20 03 - 2004 school year , a difference o f + _017 _ This 

indicates continuing improvement after use of the model . 

3 . Is there a difference in writing sco res for 11 t h 

grade students after second year of writing model 

implementation when compared to the previous year ' s sco res? 

The question was analyzed using an A- nova c omparing 

wr iting assessment scores after the second year o f 

· · · t the previous years writing implementation in comparison o 

assessment scores . Data found in Table 3 . 
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Unpa
i r e d t - Te st f o r 11 t 11 grade TCA p Writ' 

d 

ing scores for 2 00 3-

2ao 4_~a~s_ccc~o~m~p~a~r~e ~ _t~o: 2=0~0~4~210~0~5~---------------~­_::....;;---
# o f 

variable St ude nts Mean SD df t 

5 y oJ - 04 1 , 381 4 . 025 . 1 87 

2726 - 4.201 

5 y 04- 05 1 , 347 4 . 303 .189 

P== • 008 5 * 

An analysis of the mean score after two years of 

i mplementing the writing model indicated an increase of 

+. 27 3, therefore , rejecting the null hypothesis that there 

is no significant difference in writing scores after two 

years of implementation . th 

4 . Is there a dif fe rence in writing scores for 
11 

grade students after the t hird year of writing model 
•ous year's scores? 

imp lementation when compared to the previ 

The question was analyzed using 

an A- nova comparing 

wr. t. ft the third year of 
1 ing assessment scores a er 

Y
ears writing 

the previous 
mpl ementation in comparison to 

· Table 4 · 
assessment sco res . Data found in 
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[Jlf'ai 1·2d t-Tes t f o r 11 th grade TCAP Writi ng 

d 
scores f 

,,
775 

as compare to 2 005 - 200 6 or 2004-

# of 

va riable 
Students Mean SD df t 

5
y 04- 05 

1 , 347 4.30 3 . 189 

2884 2 . 2 41 

sy os - 06 1 , 539 4 . 153 . 198 

p::: . 0751 

An analysis of the mean score after three years of 

·mpl ementing the writing model indicated a decrease of -

.150, the r ef o re , supporting the null hypothesis that there 

i s no significant difference in writing scores after three 

yea rs o f implementation . The data indicated that scores 

ave improved signif icantlY in the previous year ' 
5

' 

however ' during the third year of implementation 

-mp r ovement begins to leve l off · 



CHAPTER v 

Conclusion and 
Recommendat · 

ions 
The primary purpose of th· 

is study 
was to determine if 

l·mpleme nti ng 6 + 1 Trait mod 1 e writing · 
increased students ' 

writing scores on the TCAP writing 
assessment over a three-

r period. The research questions f . 
yea or this study 

were : 
1. Does the implementation of a 

district - wide writing 

model across the curriculum increase TCAP writing 

asse ssment scores for 11 th grade students? 

2 . Is there a difference in writing scores for 
11

th 

grade students using the 6+1 Trait writing model during 

first year when compared to writing assessment scores for 

the year immediately prior to implementation of the writing 

model? 

3 . Is there a difference in TCAP writing assessment 

scores for 11 th grade students after second yea r of 6 + 1 

. when compared to the Trait writing model implementation 

Previous yea r ' s scores? 

in TCAP writing assessment 4 . Is there a difference 

t after the scores for 11 th grade studen s 

t . n when Trai· t · · · lementa io writing model imp 

Prev ious year ' s scores? 

t hird year of 6 + 1 

Compared t o the 

The · of relate d l iterature p rovided an 

review · t impacts 
dhow l 

Process an understandi ng o f the writing 



stude n s writi ng , as we ll as , 
Provides 
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an overview 
rrait writi ng mode l and the need of 6 + 1 

for aw . 
r1ting model to 

guide st ud e nt s thro ugh the writing 
Process Th 

t . 6 . e rat i onale 
for i mp l emen ing + 1 Trait writing model 

was discussed in 
dep th and common eleme nts of the 

writing model were 
def ined . The instrument utili zed for the purpose of this 
st udy included a n ANOVA. 

The nu ll hypothesis that there • 
is no statistically 

signif i cant difference between the TCAP writing assessment 

scores after implementation of 6 + 1 Trait writing model 

was supported for three of the four research questions and 

hypothe ses formulated f o r this study. 

Alt hough the null hypotheses were accepted, trends in 

data provide some interest for educators . Trends in data 

show that the ove rall mean score f or 11
th grade students 

increased from 3 . 845 to 4 . 133 . Although the difference in 

the third yea r o f implementation does not denote 

. than previous year's . 
significant improvement it was higher 

1 r there 
It should be n o ted during the 2005 - 2 006 schoo yea ' 

d 
ts due t o military 

was signif icant mobility of stu en 

deployment . 
results from this 

It is important to note that 
th

e 
the impl ementation of 

stud y coul d result fr om variations in It is 
school - . 

the i· n a particular 
mode l amo ng teachers 



~d t h LL ng ua g e arts t 
_:i5s u ni 1:: e a c he r s . 

i mpl ement 6 
~riti ng mod e l with t h e greates t + 1 Trai t 

inte ns it . 
Y s ince t h 

. c i des with t heir con tent s t e mode l 
co i n ancta rcts 

However , all 

C
ontent areas have a d d e d writing 

a c r oss th 
e curriculum at 
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varying degrees . 

Recommendati ons f 
or Further Study 

1. This study did not evaluate 11 th 

grade students 

growth on TCAP writing assessment b f . 
e ore implementation of 

6 + 1 Trait writing mode l based on gender , 
ethnicity, or 

soc i oe co nomic . Future studies should include a break down 

of writing assessment scores to identify achievement gaps . 

2 . Future research should be conducted to allow for 

comparison o f TCAP writ i ng assessment data for 4th and 7th 

grade students to determine effectiveness of 6 + 1 Trait 

writ ing model . 

3 . Students are g i ven the TCAP writing assessment in 

th • · 1 studies should be and 11 grades . Additiona 

(4th grade ) 
conduc ted to track students from elementary 

th r ough 11 t h grade to analyze individual growth . 

4 . Future research should 

regards t o 
be conducted with 

11th on the TCAP writing 
grade students achievement 

assessme n t f o r students who have been 
d in the 

enrolle 

. years. 
syst em f consecutive 

or at least three 



Con e] u s i· o n s 

Why s ho uld t he 

6 
+ 1 Trait wr iti ng 

selected scho 1 o s ys tem continue t 
model after t rend 

t ha t st udent s TCAP writing a ssessment 

improvi ng pri or to implementation? 

0 use 
analys · . 

lS lndicated 

scores were already 
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1 . In dis c ussing the scores positive 
trend before the 

implementation of 6 + 1 Trait writing 
model, proficiency 

was 4 and pressure was on school t 
s o implement procedures 

that would ensure minimum proficiency by 11 a students. The 

scores were reported in the State Report Cards . The No -

Ch ild Left Behind influence began . Not only did the 

selected school system achieve a mean above the level of 

minimum proficiency , they continued to improve even with 

change in demographics . Thus, when you evaluate the data in 

terms o f a times series framework, the three years before 

impl ementation and the three years after implementation , 

the mean difference is significant with greater positive 

achievement experienced after the implementation of 
6 

+ 
1 

Trait writing model. 

. . d · ates that 
2 . Even though the trend analysis in ic 

were already 
st uden ts TCAP writing assessment scores 

. data indicates that 
improvi ng prior to implementation , 

of scores before 
s t r average 

Udents mean sco res , a three yea 

and ft . . denotes an a er implementation , 

in TCAP 
improvement 



l t j 11 1, J 

rr al. t wr iLi n g mo d e l . 

sscssm n t s ors after . 
impl e me ntation 

o f 6 + 1 

3
_ Th e review of literature supports 

writing as the 

h re c hildren can attain literacy f' 
realm w e irst and best 
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1 On top o f o wn e rship and control ove th 
fee r e written word 

1 993 , p . 29 1) . 
(Jensen , 

Writing is a way to k war yourself 

a subJ· ect and make it your own (Burns , 1988). 
int o 

4 _ 6 + 1 Trait writing model has been i mp l emented in 

Se
lected schoo l system for three consecutive years . 

the 

should be allotted to adequately assess the trend 
More time 

lines • 

◄ 
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Appendix A 
3 9 

r: i mberlY Sig~ar~ 1 
. stant Principa , Ken wood M · d 

Assi l dle Schoo l 
.., 70 1 Kendra Court S . 
ciarksville , TN 370 40 

oea r Sallie Armstrong : 

Thi s letter is my request t o c o ndu c t 
. research in th 

Cla rksville -Montgome r y County Schoo l S t e 
. . ys em• The ta 

Populat ion o f my study will be 11 t h grade t d rget 
. . . s u ents fro ll 

six high schools. TCAP writing assessment m a scores will be 
used . I a m r eque sting three years before implementation 
and three yea r s after implementation o f 6 1 
model . 

+ Trait writing 

The purpo s e o f this research study is to determine if the 
incorpora tion o f 6 + 1 Tra i t writing model across the 
cu rricu lum in c reases TCAP writing assessment scores f or 11 th 

grade s tuden t s in the se l ected schoo l system . 

The info r mati o n being used will be histo rical data , . 
the refore , no surv e y s will be required . The results will be 

. . t 
used for comple ti o n o f my Austin Peay State Uni versi Y 
field s tudy . 

Kimberly Sigears 
f · n I · S j 9 (_ · o-• r c.; (J r-· fl IC S c 1-l f .J !-,_ ... ._ \ ._,, .._, . _,..._. 

Wk (931) 553 - 2080 
Hm ( 9 31 ) 2 3 7 - 0 5 7 1 
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April 25, 2006 

Ki mbe rl y Sigears 
370 I Kendra Co urt South 
Clarksv ill e. TN 3 7040 

Appe nd i x C 

t1r 
A11stm Peay 
sLs-1te untversiLY 

Colleg~ ol Graduate Studies 

o · Thc-Etfcct Implementation of a District-Wide Writi11g 
RE: \'our appiieation regarci!ng stud y 

1
:~u111bcr Ob-U2 : 

Model 0 11 Writing /\c hi evcrncnl of 11 Gracie Students 

Dear Ms. Sigea rs: 

Thank you fo r yo ur recent submiss ion. We appreciate your cooperation with the human researc_h review 
process . I have rev iewed yom request for expedited approval of the ne)"' study li sted above._ Thi s type of study 
qu3iifies fo r exped ited rev iew under FDA and NIH (Office for Protection from Research Risks) regulations . 

Congratulati ons1 This is to confirm that I ha ve approved your app li cat ion through one calendar year. This 
approval is subject to APSU Po li cies and Procedures governing human subject research. 

You are granted permiss ion io conduct your study as described in yo ur application effective immediately. The 
study is subject to continuins rev iew on or before April 25, 2007 ,.unless closed before that date. Enclosed 
please fin d the fo rms to repcn when your study has been completed and the fom1 to request an airnual rev iew of 
a continuing study. Please submit the appropriate form prior to April 25 , 2007 . 

Please note that any changes to the study as approved must be promptly reported and approved. Some changes 
may bc_approvcd by expedited revicv. ; others require full board review. If you have any questions or requ ire 
further 1nformat1on, contact me at (22 ! -74 I 5; fax 221-7641; email pinderc@apsu.edu). 
Agam, thank yo u fo r yo ur cooperatior: with the APSU IRE and the hun1an ·researdi review process. Best wishes 
fo r a success fed stud y 1 

Sincere! y, 

&~<-(_ fl. '£L 
Charles A. Pinder, Ph. D . . 
Cha A · 
C. Ir, ust111 Peay Institutiona l Revi ew Board 

c. Dr. Donald Luck 

www.apsu.edu 

1)0 . l3ox t\45fJ • Clarks ,l ie, TN , / Q,14 • 
(93 1) 22 l -7f-\--l I 
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