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ABSTRACT

This study researched and analyzed the effects of
implementing 6 + 1 Trait writing model on 11" grade TCAP
writing assessment scores. The primary focus centered on
determining if the implementation of 6 + 1 Trait writing
model across the curriculum increased TCAP writing
assessment scores for 11* grade students.

The study group was composed of a sample of 11" grade
students given the writing assessment in the selected
school system from 2000-2006. This study represented a time
series design where the data used to assess students

progress and growth consisted of historical data in the

targeted school system’s archives.
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CHAPTER I
INTRODUCTION
Statement of the Problem

Accountability in education has gained the attention
of many school system leaders and educators. Efforts have
been implemented across the nation to create a quality
educational environment that prepares students for future
learning. New paradigms regarding accountability emphasize
state standards and raising student achievement. According
to research, the single most important factor in student
learning is the quality of education (Brown, 1990). It is
evident that accountability and student achievement are a
reflection of each other. As the stakes are raised for
accountability, more emphasis is placed on state standards,
and the curriculum has been targeted as the ultimate focus

in raising student achievement. However, changing the

curriculum alone will not raise student achievement. School
districts across the nation have started implementing
f the

i o
district initiatives in order to meet the needs

' igH e
students, strengthening the curriculum and stude

in the
outcomes. Educators today face many challenges 1n

i es for
classroom. One of the most prominent challeng

i iti across the
educators is effectively incorporating writing



curriculum in an effor '
t to increase Student’s ability to

write effectively.

Writing is a vVery important skill for students to

learn. However, writing is not only important because it

allows students to disseminate information. The process of
writing is also critical to the process of learning because
it demands analysis and synthesis at many levels, that can
lead to personal breakthroughs in learning (Cotton, 1988).
This may be due to the fact that writing, unlike reading,
is an active process where the writer must supply
everything as opposed to having everything provided as in
reading (Cotton, 1988). However, the teaching of writing is
an area in which there is a distinct separation between
what research says and what teachers practice (Cotton,
1988) .

The school district chosen for this study strives for

all students to achieve proficiency on the Tennessee

Comprehensive Assessment Program (TCAP). The selected

school district has incorporated various initiatives across
the system; most have a three-year implementation cycle.

The 6 + 1 Trait writing model was implemented during the

2003-2004 school year. With assistance from the Stupski

Foundation, the school district has instituted literacy

' e del
initiatives district-wide. The 6 ¥ 1 Trait writing mo



wee Pully dmpleented for three years; data was available
for comparing achievement before implementation in
comparison to achievement after implementation.

Purpose of the Study

The rationale for developing this research study was
the necessity for students to be able to write effectively
in order to learn. The selected school district implemented
the 6 + 1 Trait writing model during the 2003-2004 school
year. School leaders devised a three-year implementation
cycle for evaluation of data.

Therefore, the purpose of this research study was to
determine if the incorporation of 6 + 1 Trait writing model
across the curriculum increased TCAP writing assessment
scores for 11™™ grade students in the selected school
system. The focus was a sample of students who were given
the writing assessment in 11*" grade before implementation °
of the 6 + 1 Trait writing model in the selected school
system in comparison to 11" grade students after being
exposed to 6 + 1 Trait writing model.

Research Questions and Hypotheses
To better understand the relationship of implementing

6 + 1 Trait writing model and the effects implementation

1 ure review
had on TCAP writing assessment sScoIes, a literat

nd practices
was conducted, exploring current research a o)



regarding this topic. Baseq °n this literature review, four
research questions were addressed in this study:

1. Does the implementation of g district-wide writing
model across the curriculum increase TCAP writing
assessment scores for 11™ grade students?

2. 1s there a difference in writing scores for 11
grade students using the 6+1 Trait writing model during the
first year when compared to writing assessment scores for
the year immediately prior to implementation of the writing
model?

3. Is there a difference in TCAP writing assessment
scores for 11 grade students after second year of 6 + 1
Trait writing model implementation when compared to the
previous year’s scores?

4. Is there a difference in TCAP writing assessment
scores for 11%° grade students after the third year of 6 + 1

Trait writing model implementation when compared to the

previous year’s scores?

Four hypotheses were proposed for this study:

1. There is no significant difference in student

1t ' ed
achievement on the TCAP writing assessment in the select

i ‘ i ict-wide
school district prior to implementing a district-wi

writing model.



There is n : o
O significant difference in TCAP writing

assessment scores for ]7th
1™ grade Students using the 6 + 1

Tralt wriling model whey compared to TCAP writji
ing

agsESSURNY. Sohres pRisr to implementation of the 6 + 1

Trait writing model.

3. There is no significant difference in TCAP writing
assessment scores for 11tP grade students using the 6 + 1
Trait model writing after the second year of

implementation.

4. There is no significant difference in TCAP writing

lth

assessment scores for 1 grade students using 6 + 1 trait

model writing after third year of implementation.
Limitations
The limitations of the study are as follows:
1. The research study applied to only a small

population of the selected school system, focusing

specifically on 11" grade students in area high schools and

reflect limitations specific to the population.

2. Due to military deployment, there was a variation

in student population in the selected school system.

imi = dents who
3. The sample 1is 1imited to 117" grade stu

i cted
have taken the TCAP writing assessment 1n the sele

school system.



Assumptions
The following assumptions were made during research
for this paper:
1. It was assumed that student’s scores on the TCAP

writing assessment are a reflection of their ability to

write effectively.

2. It was assumed that the students have been exposed
to the 6 + 1 Trait writing model for three consecutive
years.

3. It was assumed that students have been enrolled in
the selected school system for a three-year period.

4. It was assumed that the student data representative
of the population in this study are a reflection of their
ability to write effectively.

5. It was assumed that the setting and procedures in

which students were tested are constant in the chosen

schools in the selected district.
Definition of Terms

The following terms are used throughout this paper:

1. 6 + 1 Trait writing model- the 6 + 1 Trait writing

1t i del
model is a way to assess and teach writing. This mo

i ' orks.
focuses on 6 qualities seen in outstanding written w
s ent or main
The six traits include: 1) Ideas: The cont
essage. 2)
theme. Can be looked at as the heart of the m g



Organization: The internal Structure of the writj 3)
ing.

voice: The personal voice of author comes through. Thj
. is

gives a sense of a real person Speaking. 4) Word Choice:

The use of precise, colorful and rich words to communicate

5) Sentence Fluency: The writing flows together often with
a rhythm or cadence. 6) Conventions: Mechanical
correctness, including spelling and grammar.

2. TCAP writing assessment-The TCAP writing assessment
is a performance-based test to assess progress toward
achieving Tennessee Goals and Standards. The TCAP writing
assessment requires students to write rough draft essays in
response to an assigned prompt within a limited time frame.

3. Effect Size- is a measure of the strength of the
relationship between two variables. It is a better
practical difference that takes into account the size of

the group because the larger the group the easier it is to

find a significant difference.

i ’ ion
4. Baseline score- in terms of the state’s evaluat ,

four denotes achievement of the basic grade level writing

he writing prompt
competencies. The student’s response to t g

faC' | y ] l e use Of la ’



rors in mechanics, usage, or sentence structure. The
er N
for this study is four.

paseline score



CHAPTER 17
REVIEW oF RELATED LITERATURE

To determine t .

. , e SRR o ‘Mplementing 6 + 1 Trait
writing model in terms of Writing assessment scores, it is
proposed that a study of relevant research regarding this
be conducted. Upon completion of the findings, appropriate
recommendations were compiled regarding the effect of
implementing 6 + 1 Trait writing model on student
achievement and their ability to write effectively.

Understanding the Writing Process

The writing process is a progression of stages a
writer goes through to create a product from conception to
birth. Ideally it is flexible and allows a writer to try
out ideas, play with them, reshape and reorder them, start

over, cut and paste, tinker and toy with language use, and

create beautiful and delicious new phrases and sentences

(Culham, 1995).

Culham (1995) states:

he writing process are two

significant stages, reviSion s ?Si;lng§ou

need more active verbs in yanx erflaglyou rework

revise for that. If your piéie lif you need more
\ ' to lirte.

it to bring your volcé€ 77 .3) .

details togexplain an idea, you add them (P

st be taught as &

“embedded into t +F you

it u
Research shows that writing m l
e
i ess must be a cycC
DroCesS, not a final prOdUCt- Thls pIOC
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-ev 1.8 l. or h 3
i 1 whe Stude S draft, edlt i i
re ’ Se, al’ld

several times (Patthey-Chave
£ Z i MatSUmara
r & Valdesl 2004) )

cotton (1988)

s SRS, fevising, editing, ang publicati
ion. Pre-

writing can take many forms depending on the assignment.
prafting focuses mainly on the content of the paper.
Revising 1s based on feedback from teachers and students
and should deal with content and organizational flaws.
Editing concentrates on grammatical and mechanical errors
and is a final polishing. Cotton (1988) indicates that
publishing is important because it enhances the student’s
motivation to have their work published, no matter how
informally. Student achievement is higher when the writing

is taught as a process rather than a product (Cotton,

1988) .
What Impacts Students Writing

Ray (2004) states, “when young students see themselves

as people make books, they develop an understanding about

i i i audience
genre, craft, style, voice, organizationh, '

' ‘ is key to
Process, and purpose.” This sense of identity 1 y

i iti is the realm
Much of their development as writers. Writing

y first and feel ownership

Where children can attain literac

(Jensen, 1893, p-291}«

and control over the written word



1}

writing is a way t
Y to work yourse]f into a subs
ubject and make

it your own (Burns, 1988)

peers, thelr teachers, and the best authors (Romano, 2004)

students who write with confidence will pe more
open to
strategies that allow them to €xXpress their written voi
ce.
Fletcher (1993) states, “writing with voice has the same

quirky cadence that makes human speech so impossible to

’

resist listening to.” The following are teaching qualities

of voice: information, narrative, perception, surprise, and

humor.

The emphasis on writing in the curriculum has been

accompanied by the rapid growth of writing assessment. Most

state assessments are linked directly to state standards

and judge writing according to such elements as purpose,

organization, style, and conventions including grammar,

n what skills they

usage, and mechanics. States diverge 1

test and how they test them (Baldwin, 2004).
ects how students

Another compelling aspect that aff
111 ith this 1is

WIite is the teacher’s knowledge and ability. Wi

s been established to

mind, The National Writing project ha
ided with
€nsure that teachers learn and are pre e
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appropriate professiona] development tq im
bProve strategies
for teaching writing. At the Natj
ational Writi :
ng Project,

chers are enco
" uraged to share, discuss, and criti
i ritique in

public forums.

In secondary schools, writing is most frequently used

in two ways; as a means to ey
aluate students’ mastery of

content or the written form and as a means to engage
students 1in learning (Applebee, 1981). Research about the
most effective ways to improve the composition has found
positive effects for such strategies as literacy models,
free writing, sentence combinations, and rubrics. The
stratégy most solidly supported by research to improve
composition is a process called inquiry (Hillcocks, 1986).
Elbow & Belanoff (1989) states, “writing-to-learn

activities are also known as “writing-to-read” strategies—

means by which students can engage with text in order to

understand it.”

Impact of Using a Specific Writing Model

Elbow (2004) states that:

children comprehend

iti helps
“the process of writing : gl
d ptanding they need for reading and writing
iy ly powerful tool for

Writing is a particular sl
helping adolescents listen, r;fiicz&lizizl

kles DO .
with themselves, and tac D e Envaribils

messages and peer pres-sige;rst—if they start Dy
read better if they wrl that the

t a topic

L [ thoughts abou . . rin

wiltlng.igei;cigz in a text. Just as in writing,
class Wi



We can use writj
iting to help Students Comprehend thisg

concept. When they understand it they reaq bett
€r. This

process flushes out the misreadings and Wrong takes th
s at

are lnevitable even with €xXpert readers (Elbow 2004)

What 1s 6 + 1 Trait Writing, and What Does it Look Like?

The 6 + 1 Trait model is 4 form of analytic
assessment, a method of looking at main Characteristics of
writing and assessing them independently. The 6 + 1 Trait
Model was developed by Northwest Regional Educational
Laboratory in Portland, Oregon. The program uses a common
vocabulary and shared vision to teach writing. The
following are the 6 + 1 Trait model components and their
definitions:

1. Ideas: are the content of the message. When ideas

are strong the overall message is clear. Ideas

encompass the main theme of the writing and include

relevant anecdotes and details.

the
2. Organization: is the internal structure of

g : i attern
piece, the thread of meaning, the logical p
4

of the ideas.
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. Voice: 1is the
3. Voice Soul of the Plece. Itrg what
h makes

the writer’s st i
e
Y Singular, as his or her feelings

and convictions o
Me out throy
gh the worgs

4 wo d Ch . . .
Word Choice . .
y OlcCce: S a S ))es M]l]e“ N (les tlle

use of rich
» Colorful, Precise language that moves

and enlightens the reader

5. sSentence Fluency: is the flow of the language, the

sound of word patterns—the way the writing plays to

the ear, not just to the eye.

6. Conventions: represents the piece’s level of

correctness—the extent to which the writer uses
grammar and mechanics with precision.

7. Presentation: zeros in on the form and layout—how

pleasing the piece is to the eye.

The Six Trait Writing Model is rated using a 1-5

scale. A one is the lowest score and indicates the writer

is not yet showing control over their writing. A two means

the writer is emerging. A three means the writer 1is
: i i stron
developing. A four is effective and 3 five is g

(Culham, 2003).
Rationale for 6 + 1 Trait Writing Model

(2004) states, wwe have yet

Perchemlides and Coutant
ed for a

+ addresses the ne

to find a teaching approach o

D4
writing petter than the S1

Common language about quality
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T, 'tq Of \er ti]lg I“Cdel' ji g] ()llI) (@] teac W be We(l
ra = herS hO i
ie

" gjvi] S Udel'] i
S a Y Ole eSSlng i
t sSs ] e1.X own

writing developed the Six Tya:
Talts model ip th
€ 1980s. These

instructors intensively anal
Yzed hundreds of
student
writing samples from all grade levels and generated list
a lis
of elements common to all the pieces they considered
e

excellent (Jarmer, Kozol, Nelson, ¢ Salsberry (2000):

e Ideas (details, development, focus)

* Organization (internal structure);

* Voice (tone and attention to audience);

* Word Choice (precise language and phrasing);

* Sentence fluency (correctness, rhythm, and cadence);
and

* Convention (mechanical correctness).

In classes using Six Traits approach, students learn

to recognize these traits in strong writing before they

consciously use them in a piece of their own. The Six

Traits method recommends that teachers or students judge

each element of a piece of writing as the writing
finished
progresses rather than give one overall grade on a Il

nts that all writing, even

Piece. This approach shows stude
that a piece may
a finished draft, remains in progress: and
i i ficant work in
be excellent in one area put needs signif
tandard to work toward. An

. s
another. Student writers RSt 2
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(perchemlides & Coutant, 2004) .

Need for g Writing Model
The National Assessment of Educational Progress weighs

in on the status of writing skills with these statistics:

“Four out of five U.S. students in grades 4, 8

and 12 score at or above the basic level of
writing. Only 22 percent of 12* graders achieve
at or above the proficient level, and only one in
100 is rated as advanced. Thus, the National
Commission on Writing concludes, Students can
“write.” The difficulty is that they cannot
systematically produce writing at the high levels
of skill, maturity, and sophistication required
in a complex, modern economy”(p.16).

r

The key to good writing is meaningful sentences and
paragraphs. Writing should involve discovering, analyzing,
and evaluating. When teachers embed writing strategies in
instruction, they enrich and enliven the required

curriculum (Yell, 2002).

Effect Size and Meta-analysis

the mean
The effect size is the difference pbetween

b et he standard
vValues of the two groups, divided by t

ctical differences.

i i res pra
deviation. The effect si1z€ measu

0.3 is moderate, and 0.1 1S

R correlation of 0.5 is larges

Small (Cohen, 1988).
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Student achiev
€ment scoreg are distribut d i
€d 1n a "bell
R " also kn
e OWNn as norma] distribution I
- In other words
4

the majority of scores are c1
ustered arouy .
nd the mid-point

of the scale, or distributeq Symmetrically around th
e mean,

. r scores occurrin
with fewe res 'ring as the distance from the
mean

incrsases acoording to g Specific mathematical equation

(Boston, 2003). Standard deviation is'the measurement of

oW Soeres are olustersd o dispersed in relation to the

mean. It 1s a measure of variability, something similar to

an average distance from the mean. In order to show whether
a particular technique or intervention helps raise student

achievement on a test, a researcher would translate the

results of a given study into a unit of measurement

referred to as an effect size (Boston, 2003).

An effect size expresses the increase or decrease in

achievement of the experimental group (the group of

students who are exposed to a specific instructional

technique) in standard deviation units. As Marzano,

" 4 to
Pickering, and Pollock (2001) note, "Being able

' i rovides for a
translate effect sizes into percentile gains p

i efits of a given
dramatic interpretation of the possible ben

instructional strategy."
i enced—based
Given the growing demand for nevid
' in
al interventions, interest
n

fesearch" to guide educatlo
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the research technique of Mmeta-analysis has surged. Meta-
analysis is a statistical technique that enables the
results from a number of studies to be combined to
determine the average effect of a given technique (Boston,
2003) . Boston (2003), suggests comparisons can then be made
apout the relative effectiveness of various techniques for
increasing student achievement. Meta-analysis is a more
exacting and objective process that involves identifying,

llecting, reviewing, coding, and interpreting scientific
co ’

research studies.



METHODOLOGY

IntrodUCtiOn

BIEar IEviedwing the literature, the need t
O evaluate

the effectiveness of the implementat'
100 Of 6 4 1 Tra.
1.E

model writing 1is necessary. For the Purpose of thj
1s study,

the researcher compared TCAP Writing assessment scor f
es from

5 select group 1™ grade students given the TCAP writing

assessment three years prior to implementation of 6+1 Trait

writing model as compared to a select group of 11'" grade

students three years following implementation to determine
if scores improved. Time-series research was appropriate
for exploring and interpreting the educational benefits of
implementing the 6 + 1 Trait writing model.

This time-series research study seeks to determine

whether the implementation of the 6 + 1 Trait writing model

had an effect on student achievement through improving

i ; ine if
Students ability to write ceffectively; to determin

L 11" grade
there was a difference in writing scores for

. ; ion of the 6+1
Students immediately followind implementatl

AP writing
Trait writing model when compared to e

r to implementation; to

- . 10
3ssessment scores immediately PT+

o in TCAP writind

- G

determine if there was a differen econd year
S

ssessment scores for 11% grade REHESS
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of € + 1 Trail Wrlting mede] implement
atiOn whe
n co

to the previous year'’s SCOreS;

model writing changed the trend in Tcap writing ass
essment
scores.

Research Design
spbjects
The chosen school system consists of 31 schools,
serves more than 27,000 stuaents and employs approximately
2,800 teachers, administrators and support staff. The
sample frame for this study included historical data from
the six high schools in the selected school system, stored

on a database at the board of education in the selected

i ' ct
school system. The researcher did not have direct conta

with the selected participants.
o cores of
The researcher used TCAP writlng assessment S

: i i chools,
11" grade students from the six ares high s

in the selected school

dPProximately 1800 students with
e school poard was

System. A designated person at th N
des1
ded. The
ontacted and informed of the data nee -
esearcher to conducC
T

Provided historical data for the



21
. ~1d study. The

fie

model .
Instrument
The TCAP Writing Assessment is given each spri t
ng to

th e students.
11" grad For assessment purposes, the students

must draft an essay in response to g writing pPrompt during
an allotted amount of time. The TCAP writing assessments
are then scored using a rubric and students are grouped
according to achievement bands. The achievement bands are
as follows: (1) deficient, (2) flawed, (3) limited, (4)

competent, (5) strong, and (6) outstanding. The scores are

calculated as continuous scores, therefore, the data was

compiled as continuous resulting in a mean average.

The quantitative data consisted of standardized norm-

mandated
referenced TCAP writing assessment scores, @ state

B! t data for

test. The researcher analyzed writing assessmen

t ; -2006.
‘he selected school district from 2001-20

Procedure

a
f this research study,

Prior to implementation ©
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itted to the

Ccurrent Dir |
subn €ctor of Currjcyy

. 1ding administrators.
blll L€ =

report was filed,

fo
the I'esearcher Contacted the
designee for collecting test data in the designated school
system to request writing assessment Seares for three years
prior to implementation of the writing model ang three year
following the implementation of the writing model.

The 11*" grade TCAP writing assessment scores were
collected and analyzed for the six high schools in the
designated area. For the purpose of preparation for the t-
tests to be performed, the data was organized by ind;iLv1:ual
schools, then by year students were tested, and lastly by

cCox .

Statv V S used to
] ce ANO A) wa

‘ here an A a ys.is Of arlian (

lew, w n V

.
. eXlSt for
‘ l l g ‘ fi Callt dlfferences e. a(:]l
| C I COhen .
ined Y
Size was deter
. . Ihe effect b S d



assessment scores, a state Mandated test, Analysis of

research questions is below:

1. Does the implementation of g district-wide writing
model across the curriculum increase TCAP writing
assessment scores for 11t grade students?

A t test (a0=.05) was used to compare the TCAP
cumulative writing assessment scores for a three-year
period prior to implementation of 6 + 1 Trait writing model

and a three-year period after implementation. Data is found

in Table 1.
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rable 1

muuired t-Test for 11** Grade e
Ui P ertl
nNg scores b
efore

ﬁnijftef the implementation of ¢
+1 Trait Writing Model

# of
guriable Students Mean
SD af t
scores Before 3,088 3.845
. . 165
8084 -5.241
gcores After 4,998 4,133 250

p= .0034~
A= 1.152

The data indicated there was a statistically
significant difference between the means at the a=.05
level; therefore, Yyou would reject the Null Hypothesis. The

11*" Grade students achieved greater TCAP Writing scores

after the implementation of the 6+1 Trait Writing Model.

The Effect size was calculated and 1is 1.152. For Delta

effect size, the standard for determining that a difference

1 significance is 0.5

would be considered of great practica

Based on this standard, the results ©

] nd
°f 6 + 1 Trait writing would be encouraging a
. | :n the
i i . Included in
°f substantive Significance m E i L .152
lation for the pefore

eff
CIf . . . o u
ect size calculation 15 the POoP
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and atter groups, as we]] as
»

writing assessment scores after the first year of
o
implementation in comparison to the previous years writing

assessment scores. Data is found in Table 2.

Table 2

Unpaired t-Test for 11" grade Writing scores for 2002-2003

ds compared to 2003-2004

# of &
Variable Students Mean SD df
sy 02-03 1,239 4.008 .322
2618 -4.201
.
Sy 03-04 1,381 4.025 .18

P= 7965
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T'he YS1ls indicateg & 1
Se in th
€ mean g
Core

giter the LAESLE year of implementing 6+1 T
rait MOdel

griting, therefore rejecting tpe null hypotp
esis that there

js no significant difference ip Writing g
Cores aft
€r one

f implementing the wr;
year ©O riting mode] D
) ring the first

year of implementation, writing assessment scores increaseq
from 4.008 during 2002-2003 School year to 4.025 during
2003-2004 school year, a difference of +.017. This
indicates continuing improvement after use of the model.

3. Is there a difference in writing scores for 11t"
grade students after second year of writing model
implementation when compared to the previous year’s scores?

The question was analyzed using an A-nova comparing

writing assessment scores after the second year of

implementation in comparison to the previous years writing

assessment scores. Data found in Table 3.
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'I‘db le -

] ﬁjil"c"d t—-Test for 11tk
Unt

grade TCAp Writing Scores for 2003-

w—fed to 2004-2005.

# of
yariable Students Mean . y t
2726 -4.201
sy 04-05 1,347 4.303 .189
p= .0085*

An analysis of the mean score after two years of
implementing the writing model indicated an increase of
+.273, therefore, rejecting the null hypothesis that there
is no significant difference in writing scores after two

years of implementation.

L e ) W .l ng SCOf

C del
: writing mo
grade students after the third year of

4
cores™
i ear’'s S
evious Y
' hen compared to the PT
lmplementation whe

1€ uest n - \Y comparing
' n A nova
] was analyzed using a
a stio

s r of
ird yea@
the th -
Writing SRR BETRES SEES : qus years writing
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: to the P
i g ¥ rlson
Implementation in compa

4
., Tablé
d in
dSsessment scores. Data foun
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1. Does the implementatiop of a district

assessment scores for 11™ grage students?

2. Is there a difference in Wwriting scores for 11"
grade students using the 6+1 Trait writing model during
first year when compared to Writing assessment scores for

the year immediately prior to implementation of the writing

model?

3. Is there a difference in TCAP writing assessment
scores for 11t° grade students after second year of 6 + 1
Trait writing model implementation when compared to the

Previous year’s scores?

v g sment
4. Is there a difference in TCAP writing asses

third year of 6 * 1

SCores for 11" grade students after the

the
, mpared to
Trait Writing model implementation when comp

.
Previous year’s scores?
provided an

. iterature
The review of related lit acts

it imp
and how 1
UnderStanding of the writing process



guide students through the Writing Proce
‘ SS. The rat;

. implementing 6 + 1 Trait Writing mode]
as discussed '
iln
septh and common elements of the Writing meq 1
e wWere

' . The instrument utijij];
defined. T utilized for the
burpose of tpig

study included an ANOVA.

The null hypothesis that there is no statisticall
ally

significant difference between the TCaAP writing assessment

scores after implementation of 6 + 1 Trait writing model
was supported for three of the four research questions and
hypotheses formulated for this study.

Although the null hypotheses were accepted, trends in
data provide some interest for educators. Trends in data
show that the overall mean score for 11" grade students

increased from 3.845 to 4.133. Although the difference 1in

the third year of implementation does not denote

; - evious year’'s.
significant improvement it was higher than pr
year, there

1
It should be noted during the 2005-2006 schoo
military

¥a8s significant mobility of students due to

deplo

yment . '
h results from this

t tne

It is important to note tha  on OF

Study Could result from variatlo .
rticular school-

Th . a
= Mode] amAn~ +eachers 1N ap



cumed t hat Led

;oinf

sarying degrees.
Recommendations for Further gt
udy

1. This study did not evaluat th
e 1 grade Students

growth on TCAP writing assessment before implementat i
lon of

¢ + 1 Trait writing model based on gender, ethnicity
’ r O

socioeconomic. Future studies should include a break down

of writing assessment scores to identify achievement gaps.
2. Future research should be conducted to allow for

comparison of TCAP writing assessment data for 4% and 7%

grade students to determine effectiveness of 6 + 1 Trait

writing model.

3. Students are given the TCAP writing assessment 1in

4t 7t Additional studies should be

, and 11 grades.

!

th grade)
conducted to track students from elementary (479
. ‘i ood ths
through 11" grade to analyze individual grov
to
.th regards
4. Future research should be conducted wl
11 TCAP writing
7 grade students achievement on the
‘ n enrolled in £8S
:SSeSSment for StUdentS Who have bee

o, : earsS.
SYystea SeCUthe y
“*I for at least three con



CO”ClUSionS

1. In discussing the SCcores i
pPositive trend p
efore the

implementation of ® # 1 Trait writing model, proficj
' iency

was 4 and pressure was on schools to implement proced
ures

that would ensure minimum proficiency by all students. The

scores were reported in the State Report Cards. The No-
Child Left Behind influence began. Not only did the
selected school system achieve a mean above the level of
minimum proficiency, they continued to improve even with
change in demographics. Thus, when you evaluate the data in
terms of a times series framework, the three years before

implementation and the three years after implementation,

o ) itive
the mean difference is significant with greater positiv

| . . f 6+ 1
achievement experienced after the implementation ©

Trait writing model.

s indi that
2. Even though the trend analysis indicates

e already
StUdents TCAP writing assessment scores wer

data indicates that

Improvi ' :mplementation,
ng prior to 1imp s before

score
raeof

Studentg mean scores, a three L ’ CAP
provement im T

an lm
and after implementation, denotes
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tingd assessment
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I era(:y fj
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into @ subject and make it your own (
Burns, 1
, 1988).
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ess the trend

lines.
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Appendiy p

01, 2005

e
-t obel

f\'*mbefl)’ Siggar;

rasistant Principal, Kenwood Midg

‘:;@1 Kendra Court S. le School
“jarksville, TN 37040

Dear sallie Armstrong:

This letter 1S my request to condy .
clarksville-Montgomery County Schogi giz:;ChT;n the
population of my study will be 11tk o St.udenet tafrget

six high schools. TCAP writing assessment scores Swilrlom all
used. I am requesting three years before implementatige
and three years after implementation of 6 + 1 Trait wrirtling

model.

The purpose of this research study is to determine if the
incorporation of 6 + 1 Trait writing model across the
curriculum increases TCAP writing assessment scores for 11"
grade students in the selected school system.

The information being used will be historical data,
therefore, no surveys will be required. The results'w1ll be
used for completion of my Austin Peay State University

field study.

Kimberly Sigears
‘. sigears@emess . net
Wk (931)553-2080
Hm (931)237-0571
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o tmsiiong

ulum & Instuction Direct ,

recton

PBoand of Bducat 11 G
3) ” 621 Gracey Avenue Cladaville, T
. i,«)l\\;/.;‘.) vy Adanisvalle ) Tenness 3
ST s 93192698 asee 37040
1-920-9619 cmarl sallicanmstonpi
? RETEIITEANITRY
October 20, 2000

et proposal entitled “The

Model on Writing
the rescarch

¢ rescarch proje
le Wribing
been :1ppmw-d by
¢ 19, 2000.

Your rpsearch, survey, and/o
i \'.n',»\(:nwnl.;nmn ol a District-wic

1 Grade gpudents” has
| wils Octobe

T

flect
Achievement of

Phe date of approd

commitlLee
¢, you may
authonty

d in thew

arch com mitte
) has the final
rch con ducte

Jow Lhat you have approval from the rese
) Tor :\p\’;.'()\":_\\. The pmn(zip:\\(s
roving resea

wving: or disaph

antact W px'\m:np;x‘.\
and responsibilivy for appre

hwlding
5\.'-\.<_‘-,Jirmis-d1.\1‘&5...\;‘;\_13,{'!_!)9.(,1\5 for all
y County gchools.

Policy.
“Montgomer

s e 4
Plense read dhe }{(tH(:i\l‘(‘,!_‘, |2
g Foscarchom Clarks

ville
3.

slormation conee
- | ] . o 920)- o \
If you have Guestions, pleasc call my office ab (931 020-781

hia’:<‘(‘1'(‘.\_\'.

pld i {455 T~ o
Sallhic Armstront |
. un and lnslmct,mn

Di-eclor of Curm;ul
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appendix C

AP

AJstin Peay
State University

College of Graduate Studies

April 25, 20006

Kimberly Sigears
3701 Kendra Court South
Clarksville, TN 37040

udy number 00-020: The Etfect Implementation of a District-Wide Writing

RE: Your application regarding st
11" Grade Students

Model on Writing Achicvement 0

Dear Ms. Sigears:

Thank you for your recent submission. We appreciate your cooperation with the human research review
process. | have reviewed your request for expedited approval of the new study listed above. This type of study
qualifies for expedited review under FDA and NIH (Office for Protection from Rescarch Risks) regulations.

Congratulations! This is to confirm that I have approved your application through one calendar year. This
approval is subject to APSU Policies and Procedures governing human subject research.

Yog are granted permissio_n 0 co'nduc[ your study as described in your application effective immediately. The
552 y x;szbjlect to continuing review on or before April 25, 2007, unless closed before that date. Enclosed
as > t J ’ :
;)CO T' ind the forms to report \\.hen your study has been completed and the form to request an annual review of
ntinuing study. Please submit the appropriate form prior to April 25, 2007

Please note that any chanpes S
may be appro\‘,lésll?\ Lclldn%;f‘: tjo lh? study as approved must be promptly reported and approved. Some changes
y be y expedited review; others require full boar i i5 ‘
Fithe _ ; quire full board review. If you have any i
A:ahcr I‘I”foimﬂllom contact me at (221-7415; fax 221-7641; email pindercé’Dapsu edu)lb Auestions or requite
gain, thank you for your coo 1 ith 11 SU . ; J
A peratior: with the S nan 1 ch revi
fora stiseesstul studsi APSU IRB and the human research review process. Best wishes

Sincerely,

Uood), #)7.4
(6] iy ” 7? %
harles A. Pinder, Ph.D. -

Cllail’ Aust]
» Austin Peay Instituti :
Ce: Dr. Donald Luck’ stiond] Revew Board

Www.apsu.edu

P.0O. Box 4458
A998« Clarks lle TN ' 7
larks le, TN - 1044 e p. (937, 221-7414 « (931) 221-7641
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