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ABSTRACT 

The position of assis an principal is a raining ground 

f or f uture princ i pa l s . I is importan o identif y the 

e xpe r iences which aid he assis an principal in becoming an 

effective p rinci pal . Assis an principals are f a ced wi ha 

wide varie y of assi ned asks and respo sibi i ies . 

This s udy iden ifi s which speci ic raining 

experiences assis an principa sen age in ha are r : a ed 

o u ure success as principals . Recomm nda ions for 

assis an principals ' rainin programs a · a so made . 
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CHAPTER I 

INTRODUCTION 

Assistant principals often lack the training 

opportunities which can make them s uccessful as principals 

(Wells , Scollay , and Rinehart , 1999) . Their time is consumed 

with unexpected role demands which often leave them feeling 

alienated and frustrated . These situations do not allow the 

needed training opportunities to become effective principals . 

In as little as twelve years ago, little thought had 

been put into the assistant principal's roles, 

responsibilities , and training . This is evident when 

examining The Handbook of Research on Educational 

Administration (Boyan , 1988) and The Encyclopedia of School 

Administration and Supervision (Gorton , Snyder , and Fisher , 

1988) . Neither source has the term "assistant principal" in 

the subject index , defines the roles and responsibilities of 

the assistant principal , or gives reference the position of 

the assistant principal other than citing it as the stepping 

stone for becoming a principal . Nowhere in either source's 

discussion of the school administration roles is the 

ass i stant principal positio n mentioned . (Hartzell , Williams, 

and Nelson , 1994) . In the past ten years , however , the 

position of the assistant principal has been mentioned more 

and more in educational literature . This trend is 

particularly true in the past five years . The roles and 

responsibilties of the assistant principal has been often 

r ese arched and discus sed . 
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In a National Association of Secondary School Principals 

study of over 1000 principals and assistant principals , it 

was found that the assistant principals were involved in 

virtually every aspect of the school operation . This wide 

range of responsibilities may not allow , however, thorough 

training in critical areas for success as future principals . 

The assistant principal's role was found to be one of 

obscurity in that he/she works '' behind the scenes " to ensure 

t he smooth opera t ion of the school's programs and activities . 

This "hidden '' leadership can create feelings of frustration 

and low efficacy on the part of the assistant principal . 

These feelings are increased because the assistant principal 

rece ives little recognition , appreciation , nor support from 

above or below them in the e d ucationa l h i e r a rchy . If these 

feelings are allowed to intensify , t he as s istant principals' 

performance will suffer and he or she may even decide to 

leave the position . (Hartzell , Williams, and Nelson , 1994) . 

Statement of the Problem 

As sistant principals are faced with a wide variety of 

roles , responsibilities and assigned tasks. The assistant 

principa l 's r ole is not clear l y defined . He or she is often 

assigned tasks by the principal which involve "behind the 

scenes" work for school programs . These tasks are often less 

appealing than those of the principal . However , the t a sks 

are critical to the daily operations of the school . In some 

cases, the assistant principal feels unappreciated. The lack 

of recogni t ion o r apprecia t ion received by the assistant 

principal can create feelings of low efficacy, isolation, and 

f r ustration . 



This content - analysi s s udy a temps O identify 

specific training opportunities which can help he assistant 

principal prepare to become an effective principal . The 

recommended training act i v i i es identified will also assist 

he assistant principal in more clearly defining his or her 

role in the total school program and pinpoint areas to help 

improve the ass istant principal's overall feelings and 

percep ions abou the posi ion . 

Importance of he udy 
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Th success of a new principal can lar ely be de ermined 

by he breadth and dep h of hep incipal's prior experiences 

as an assistant principal . I is necessary o iden if y 

raining ac i v i ies ha me the assis an principal's 

career goal of becoming a successful principal . It is 

equally importan o mee he emo ional needs of the 

assis an principal in order o crea ea feelin o hi h 

efficacy and sel -war h in re ation o his or her curren 

adminis ra ive posi ion a the s hool . 

Descrip 10n o h ud y 

This s udy is bas don a on en -a na ysis o r la ed 

li era ure . Thiry major re eren es were ana yzed and 

lassified . Each one was examined o iden ity the roles and 

r sponsibili ies of he assis an principa as c1 ed in he 

reference ma erial u ilized . Resul s are presen ed in he 

areas o In s ru ional Leadership , ~ akeho der Re at1ons, and 

School Plan Opera ions . Spe ifi s g es ions or an 

assis an principal rainin pro ram are provided . 

Additionally, ar as o ·mprove . e assis an principal's 
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feelings and perceptio ns o f his o r he r administrat ive 

position are explored and discussed . 

Limitations of the Study 

The limitations of this study are that the specific 

r ecommendations fo r the ass i s t ant p ri ncipa l traini ng program 

have not been field - tested and that all reported information 

is limited to current research studies regarding pri nc ipa l 

and assistant principal training programs and exper i ences 

wh ich have been pub l i s hed i n the l ast t en years . 

Def i ni t ion of Terms 

As sistan t Pr incipa l - admini s tra t ive posit i o n direct l y under 

the pr inc ipal in the h ierar c hy of schoo l a dmin is t ra tion; al so 

r ef e rred t o as vic e princ ipa l o r associate pr i ncipa l . 

Collegial Collaboration - relationship between the principal 

and a s si stan t pri nc i pa l wh ic h all ows a nd promotes mut ual 

plann ing and r e spect . 

Cur riculum Developme n - plann i n g and organiza i on of a 

sc hool ' s ove r all ac ade mi c p rog rams . 

De r ailme nt - s i uations in wh ich groups do no mee 

organ i zational o b jec i ves or ind i v i dua ls fall s hort of heir 

c a reer goals . 

Effecti ve Pr incipa l - an a dministrator who is succ es sful in 

ins truc ional leade r ship and relations wi h sc hool 

s takeho lders . 

Effic ac y - o ne ' s self - es eem; feeli ng ca pa b le of doi ng what 

is needed . 

Emp loyee Relati o ns - re l a i onsh i p be t ween an adminis rator and 



the teaching or support staff in regard to evaluation and 

personnel relations . 

Instructional Leadership - the role of an administrator to 

work with teachers and school personnel to improve teaching 

effectiveness . 

Mentoring - the relationship between two colleagues which 

promotes assistance and supportive advice . 

Parent Relations - the relationship between an administrator 

and parents in regard to problem solving , counseling, and 

communication . 

Practicum - a set program of training and professional 

development . 

Shared Leadership - administrative dut ies and 

responsibilities which are divided between the principal and 

the assistant principal . 

Stakeholders - school faculty, staff , parents , and community 

members ; those persons who are affec ed by school decisions 
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or activities ; those persons who have con ac or in eres in 

a particular school . 

Student Relations - the rela ionship between an 

administrator and students in regard to discipline , 

counseling , and curriculum . 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

Assistant principa ls are involved in the total school 

program . Much of their responsibilities lie in the areas of 

instructional leadership , employee relations, student 

relations , and discipline , parent and community relations , 

and school plant opera tions . Many times the assistant 

principal's r ole i s overlooked or not thought of as valuable 

because he or she works "behind the scenes'' to create the 

overall smooth operation of the sc hool . This lack of 

acknowledgmen t can cause feelings of frustration and low 

self - esteem . This study wi ll e x amine the assistant 

principal's roles and responsibilities in the total school 

program a nd how they may relate to success as future 

principals as found in the educationa l literature . Specific 

attention will be given to t he assistant principal's feelings 

of efficacy and self - esteem . Add i ionally , he study wil l 

make recommendations for assistan princ ipal training 

programs . 

Buser , et al ( l 9 91 ) described the assis an principal 's 

roles and responsibilities as being assigned , e xpected , or 

assumed . These three categor ies were then broken down 

indiv iduall y with e xamples of each . Ass igned t asks were 

official tasks expected of all ass istant principals in a 

par icular school or school district . These included such 

activities as teacher observations and evalua ions , s aff 

development p l anning , ands udent disc i p l ine . The expected 



tasks were activities which assi·sted th · · · e principal in 

completing his or her daily workload . The tasks in the 

"expected " category included instructional leadership, 

assisting i n student activities , helping wi th special school 

functions, and actively engaging in administrative decision 

mak ing . The "assumed" roles of the assistant principal are 
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less definable and very much up to the assistant principal as 

an individual . The assumed tasks are ones where the 

assistant principal refines , enhances or creates new school 

programs and policies . The assistant principal must 

communicate their own creative, innovative ideas with the 

principal and take an active leadership role of specific 

school activities which reflect the assistant principal's 

indiv idual interests and talents . 

One of the many fac ets of an assistant principal's 

duties is the role as an instructional leader within the 

school setting . Under his title , he assistant principal is 

e xpected to perform faculty and staff evaluations, provide 

staff development raining , men or individual eachers, 

promote organizational teamwork, and make instructiona l 

decisions . 

When assis ant principals engage in he prac ice of 

employee evaluations, i is importan to refrain from making 

the process threatening or intimidating . The process itself 

is to assist the employee in professional growth and skill 

refinement . In order o accomplish the ask of evalua ion in 

a comfortable clima e for the employee , the assistant 

principal must take he steps of se ting the stage for the 

evalua ion process . The assistan principa must meet wi h 
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hers and staff b th · d ' · teac O in ividually and in groups to explain 

the process . The assistant principal should try to ease any 

fears or tension of employees by clearly explaining the 

process , allowing employees to ask questions , and reassuring 

them that the process is conducted in a non - threatening 

manner . This is done in order to assist them in sharpening 

their professional skills (Robbins and Alvy, 1995) . 

According to Hartzell , Williams, and Nelson (1995) , new 

assistant principals find teacher supervision and evaluation 

harder than e xpected . Although the assistant principal was 

evaluated as a teacher, he or she never considered that the 

evaluator doing "work" as well . The evalua tor's two mai n 

tasks are gathering data from the observation and 

communicating e v aluation results with the teacher . The 

responsibility of communicating the results to the teacher 

can be very a wkward and uncomfortable for a new assistant 

principal . This may be true, in part, because many times t he 

teacher being e v aluated has had more years of teaching 

experience or is much o lder than the new a s sistant princ i pa l . 

In many cases , the assistant principal is solely in 

charge of staff development for the teachers at his or her 

own school . A great amount o f planning and preparation is 

needed to create a successful staff development program 

(McNeil and Delafield , 1998) . Staff development activities 

include such things as formal training act i vities, sharing 

professional articles, discussing classroom successes, and 

new teaching stra e gie s and wo rking i n sma ll groups (Robb i ns 

and Alvy, 1995) . Ass i stant principals p l ay a key role i n 

implemen i ng the sta f d evelopment program for teac he rs . 



Anot her task of the assistant p · · 1 · rincipa is to mentor 
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individual teachers . Many times the assistant principal will 

mentor teachers who are new to the profession . In other 

cases , however , the mentee could be a t eacher wi t h many years 

of teaching experience . The assistant principal , through 

mentoring , has the opportunity and responsibility to build 

trusting relationships with teachers . This mentoring process 

creates a climate for teachers to comfortably discuss t heir 

own classroom practice and helps the teacher reach his or her 

potential (Robbins and Alvy , 1995) . 

Assistant principals share responsibility with the 

principal to cre ate a school atmosphere of collaboration and 

teamwork . According to Wal lace (1998) , the concept of 

teamwork in the school empowers teache rs because it pools 

ideas and expertise and leads to more concensus - based 

decision making in the school . Principals and assistant 

principals share the decision making responsibilities wit h 

teachers to strengthen the overall unity of the school 

(Trimble and Peterson , 1999) . 

Mak ing instructional decisions is a necessary function 

of the assistant principalship . Erlandson's ( 1994) research 

study of administrators states that a schoo l administrator 

"must continue to learn and must enable others to learn so 

that the school can move forward"(p . 4) . This learning 

process allows adminis trators to make informed, necessary 

instructional decisions based on facts gathered from school 

records , standardized test data , and formal and informal 

observa tions conduc ted throughou ~ the school year (Erlandson, 

1994) . 
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The second facet of the assistant principal's duties 

involves promoting positive relationships with stakeholders 

of the sc hool . The stakeholders of a school include its 

employees , stud e nts , parents , a nd community and business 

members . According to MacNeil and Delafield ( 1998) , "school 

leaders mu s t accept the challenge to create supportive 

conditions" ( p . l) in the school environment . This type of 

school atmosphere allows for professional growth and skill 

development for employees and fosters good relationships with 

school stakeholder s . 

Benton a nd Bulach ( 199 4 ) studied the importance of 

school climate and carrying out the school goals . It was 

found that school administrators play a major role in 

creating the school climate . Furthermore , it is stated that 

alLhough a fa vora ble school climate does not guarantee school 

effectiveness , it is a necessary ingredient. In addition to 

this , "quality educational leadership is essential i n 

sustaining schoo l improvement and enhancing school 

effectiveness " (p . 3 ). 

One way an administrator creates supportive , positive 

relationships with employees is by being visible and 

available to them . Ceyanes and MacNeil ( 1998) surveyed 

principals in s o utheast Texas . The surveyors were trying to 

determine how trusting relationships were formed between 

school administrators and teachers . It was concluded that 

sincerity , honesty , fairness , and respect were the main 

factors to building trust between teachers and t heir 

administrators . Wi th this in mi nd, it i s i mpor t ant for the 

principal a nd a ssi s t an p ri ncipa l to in erac with ~eachers 



in a way that shows compassion d an respect for them as 
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individuals . 

The tra i ts of compassion and respect should also be used 

by the administrator when dealing with students . One task 

which is given to to many assistant principals is the 

responsibility of student discipline . The book New voices in 

the Field (Hartzell , Williams , and Nelson , 1995) is based on 

a five- year case study of ninety new assistant principals . 

It is stated that out of all of the tasks assigned to new 

assistant principals , "the administration of discipline most 

sharply separates their expectations from reality and 

reshapes their perspective on students , teachers , paren s, 

and themselves " (p . 45) . It found that over 90% of the 

assistant principals had the assigned responsibility for 

student discipline either solely or shared in part with other 

administrators . In a case study of 19 assis an princ ipals 

from throughout the United States, one assistant principal 

shared that she and her principal work toge her to encourage 

a positive attitude toward student discipline . She stated, 

"We emphasize responsibility and consequences rather than 

punishment . This has contributed to a very positive attitude 

at our school." (Kealy, 1999 , p . 14) . 

The number of student discipline referrals to an 

assistant principal is often very large . In fact , many new 

assistant principals find the large number of discipline 

referrals to be very unusual . one new assistant principal 

interviewed stated that he had no idea teachers had s o much 

trouble with studen behavior . This is true , in part, 

because the new assistant principal had very li ttles udent 



discipline problems when he was a teacher . Many assistant 

principal s , in fact , had outstanding student discipline and 

control in their classrooms as teachers . Then , when hired 

into the new position a s an assistant principal , they are 

surprised to find how many other teachers have difficu lties 

with ind i v idual student discipline and whole class 

disciplinary control (Hartzell , Williams , and Nelson , 1995) . 

Student discipline involves much more than giving out 

consequences for poor behavior . It can involve planning 

intervention strategies , counseling , listening , and getting 

to know the student on an individual basis . This type of 

discipline counseling is an " eye - opener" for new ass istant 

principals . A great deal is learned about a student's home 

life a nd i ndiv i dual fi nancial situation one is an 
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administrator . Sometimes the information learned can be very 

upsetting or quite confidential in nature . 

Many new assistant principals worry abou how they are 

perceived by students . Many assistant princ ipals were 

popular, wel l - liked classroom teachers . Bu t when hey became 

an adminis r ator , it was fe a red that they will no longer be 

liked or thought of as " cool" by students . Assistant 

principals can , however , main ain positive relationships wi th 

most students by mixing with hem before and a ter school, at 

lunch , in the classrooms a nd as opportuni ies arise 

throughout the school day . These interactions with students 

allow the assistant principal to get to know students 

individually and to build trust and rappor wi h hem . This 

availability to students shows hat he assis ant principal 

has genuine concern or students and wans to be suppor ive 



O f the students' needs , inte 
rests , and problems (Hartzell , 
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Williams , and Nelson , 1995) . 

The responsibility of student ct · · iscipline is a very 

important fu nction of the assistant principal ' s duties . It 

must be carried out in a very professional, caring manner . 

If it is not handled in that way , the relationship between 

the school , parent s , and community members could become quit e 

negative . 

Parent and community relationships with the school are 

important to the overall success of the school . The public 

perceptions and image of the school can ""make or break" a 

school and its administrators . By this , it is mean that the 

parent and community views of the school and its 

administrators is very important . If the perceptions are 

good , then the school administration is "good" and doing wel l 

with running the school in t he eyes of the public . If he 

perceptions are bad , then the administration is "bad" and 

doing a poor job in the eyes of the publi c . Tingley (1992) 

notes that one way to increase positive support and 

perceptions of the public is to show up a school func ions, 

classroom activities and special programs . This public 

visibi lity allows paren sand communi y members the 

opportunity to interact with the assistant principal and 

principal in a less formal setting . This gives the 

administrators a more "approachable appea l" and makes 

students, parents, and communit y members more comfortable 

when and if they should e ver need to meet with the school 

administration . 



A v ery important way to assist th 
e school in building 
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Positive public relations is t h 0 a v e regular, open lines of 

communication. This includes promoting the school and the 

students in a positive manner . Parents should be informed 

about their child's progress and behavior on a regular basis. 

This information should not onl y be given to them if there 

are problems (Robbins and Alvy , 1995) . Parents enjoy and 

appreciate hearing about their child ' s school successes , 

also . One admi n istrator reported tha she carried her c e ll 

phone and walked the halls and wen t in o he classrooms to 

"catch he students being good " . She hen called a 

particular child ' s paren sand shared the " good news " abou t 

he c h ild wi h he child present . She repor ed ha hi s 

ype of posit ive interactions led to bet er relationships 

with parents (Robbins and Alvy , 1995). 

The third facet of an as sis an principal's 

responsibilities is over s eeing he schoo l plant opera ions . 

The responsibili y of school plant opera ions is very l arge . 

In mo s cases , he princ i pa and assis an principal share in 

he oversight of his task . School plan opera ions i nc l ud 

b · · f h leanli·nes s , appe arance, and s afe v e1ng responsible or t e 1 

of he building as well as mana in hes hoo ' s b des . 

· k f he building involves working Maintaining the up eep o_ 

· h · · and mai·n enance worke rs of he w1 custodians , elec ricians, 

school sys em . Coordina ion of grou nds c ing , cleaning , 

painting , remodelin ' and repairs many times becomes 

assigned responsibi l i y o h e assi s a n pr incipa l . 

The assis an 

principa l , work s 

.l· n par ners h ·p wi h he pr i n c ·pal , 

Ov e rsee the school ' s 
0 ma i n t a in an 

he 



budqets . The budqets are b roken down i nto va r ious 
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categories . The main school budget categories are the 

Instructional Accounts , Schoo l Pl ant Acc o unts , a nd ind ividual 

c l ubs or organization accoun t s . 

All budget accounts mus t be care f u ll y monito red to 

ensure accuracy . The administrators must meet regu lar l y wi th 

the s chool's bookkeepe r o r a c count mana ge r to c heck und 

ba l ances , make depo s its , and pay schoo l debt s . The 

relation s h ip between the principal , assistant principal , and 

bookkeeper must be one of c omplete trust a nd cre dibi lity . 

The as si stan t princ i pa l must unders tand each i nd i v idual 

accoun a nd i ts r estrictions and requirements for use in 

order to mon i to r them effecti vel y . 

The Instructional Account are used to purchase cla s s r oom 

su ppl ies , materials , and e q uipment . The th r e e ma in sub-

accounts of he i ns tructiona l budget are supplies and 

materials , equ ipment and speci a l educa ion accoun s . The 

assistant p r i nc i pal is of en a ssiqned he tas k of approvinq 

purchase orders for this accou n t . Teachers must comp e e 

supplies a nd ma terials requests o recei ve needed 

ins rue ion a l items . These reques s are hen turned in for 

approval b y the assistant principal . 

The e quipment account is usually a large b udget which is 

ea rmarke d f or the pu rcha se of compu ters , o verhe ad projectors , 

fa x ma chines , copiers , telev isions , video casse 

and othe r electronic instruc ional equipmen · 

e recorders , 

The school ' s 

assistant principal may be assigned the task of " barga i n 

hun er " to find he most competitive prices when purcha s ing 

these large icket items . 



The special education account is 
a highly restricted 

account . The assistant principal may be required to monitor 

all account activities of the Special Education Department . 

The special e ducation teachers must meet h eac student ' s 

individual education plan . In doing so , it may require the 

purcha se of s pecial equipment or instructional materials . 

Many special education materials wh ich meet the specific 

needs of indiv idual students are very expensive and can be 

hard to locate . 

The furn iture account is utilized to purchase needed 
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teac her and student furniture items . These items may include 

a teacher and student desks , filing cabinets, bookcases, fla 

files , tables, and chairs . Requests for items purchased 

t hrough this a ccount are carefull y considered . Many times 

the assistant principal is able to fill teacher's furniture 

requests by trading out furniture from other areas of the 

school building . 

The custodial supply accoun mus be carefu ll y planned 

1n order to have enough cleaning and paper supplies o las 

hrough the entire school year . 

account include paper owels , 

Supplies purchased from his 

oile paper, mops, dus pans , 

brooms , rash cans , floor wax, vacuum cleaners , pain , 

bleach , and other necessary cleaning supplies and equipmen 

Shortages in this account can cause major problems for he 

overa ll school plant operations . 

Or Organl.· zation accounts are usually Individual club 

maintained by the lub or organiza ion sponsor . Some 

ba nd , sports , drama club , and 
examples of these accoun s are 

parent - teacher organizations . 
The principal or assis an 
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principal , however , must approve a nd r eview expend i tu r es a nd 

all account activities within the schoo l . The s upervi sion o f 

t he school's budget s is a v e ry impor tant respo ns ibili ty o f 

t he school administrat i on . The lack o f management o f the 

school's budgetary accounts can r e su l t in severe cons equenc e s 

or loss of employment for an administrator . There is a g rea t 

need to exerc i se precise accounting pract i ces when ha nd ling 

t he school's money (Elsberry and Bishop , 1993). 

The a s si s t ant principa l ' s ro l e s a nd r e spons ibilities v ary 

gr e atly from school building to s c hoo l bu ilding . Ma ny 

re s e arc hers h a v e at t empted to d e t ermine what specific job 

assignment s are c o mmon amo ng as s istan t p rinci pals . Well s, 

Scoll ay , and Rineha r t ( 1999) surveyed seventy- five first -year 

assistant princ i pa l s in Ken t ucky t o determi ne t he top t en 

admi nistrat i v e duties as signed t o a ssistan t principa ls . 

The ir findings we r e the n r a n ked in order : 

1 . S udent Discipline 
2 . Parent I nte ractions/Communic a tion 
3 . Stude n t and Sta f f Sa fe t y 
4 . comp lianc e with Policies , Laws , and Regula ions 
5 . Sc hool Policies Implementation 
6. Assemblies /Special Programs 
7 . Stude n t At tenda nce 
8 . Special Ar rangements a Star~ and Close of School 
9. Chairing Committees for Special Studen s 

10 . Development of School Policies and Procedures 

In the s ame stu d y , the research team also surv eyed 

· l The top ten list of du ties fifty-ni ne fir s t yea r p rincipa s . 

f hen compiled and ranked in order : or the new principal was 

1. 
2 . 
3 . 
4 . 
5 . 
6 . 
7 . 

Building / Facilities Use 
School Pol icies Implemen a ion 
Student Discipline 
Student and Sta f Safe Y . 

1 vision and Mission Communication of Schoo 
School Budgets . 1 Development 
Staff Inservice / Professiona 



8 . 
9. 

10. 

Instructional Methods 
School ~lanning for Improvement 
Evaluation of Teachers 
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The findings in this std u Y concluded that the assistant 

principal's duties were not closely enough aligned with the 

duties of a first year principal. The researchers went on to 

point out that the assistant principalship position may be a 

less than ideal training ground to become an effective 

principal . It was noted that this is evident because the 

assistant principal functions like a "des ignated hitter" on 

the administrative team and is assigned specific duties 

instead of assuming the wide range of responsibilities which 

are necessary to their future success as principals . It was 

found that duties of the assistant principals, in most cases , 

were assigned solely by the principal . These duties were 

usuall y "less glamorous" than those of the principal and 

often less desirable tasks to accomplish . Many times the 

principal delegates responsibilities to the assistan 

principal that complements his or her own work (Wells, 

Scollay , and Rinehart, 1999) . This can lessen the assistan 

principal's effectiveness as a leader by hindering him or her 

from having sole responsibility o ver pro jects or duties . 

This under - utilization of the assistan principal can rigger 

feelings of frustration and low self-esteem or efficacy . 

Efficacy is defined as one's feelings abou t how he or 

she is performing at a particular ask . In the case of 

assistant principals, several s udies repor ed t hat many 

assistant princ ipals had low self-esteem or efficacy 

regarding their administrative positions . 
This was due, in 

part , because he ro l es and responsibil i t i es o f t he 



19 assistant principals are so ambiguo us . In man y cases , there 
is no set job description or evaluati·on 

criteria for t he 
assistant principal at all . Therefore, the assistant 

principal never really knows how he or she is performing . To 

make matters worse, if the assistant principal does well with 

a particular assigned task , school program, event, o r 

project, it is usually the principal that receives the 

congratu lations and credit for the accomplishment . on the 

other hand , if the program or p roject does not go wel l , it 

is the assistant principal who is found to be responsible for 

the end result (Harris , 1998). It can be difficult for the 

assistant princi pal to deal with the fact that he or she is 

i n a secondary leadership role . At times , he assistant 

principal 's position is perceived by others as less of a 

leader and more like a "gopher '' for the principal (Michael, 

199 6) . 

Much research has been done on the relat i onship be t ween 

t he principal and assist a nt principal . I ha s been concluded 

that this relationshi p is the single most important factor in 

determining he success of the assistant pr i nc ipal when he or 

she becomes a principal (Hartzell , Willia.ms , and Nelson, 

1995) . It was said that the principal has he personal and 

professional responsibility to help the assistant principal . 

The principal should be commit t ed to guide a nd mentor the 

assistant principal . Furthermore , i t was sta t ed that 

effective principals men or o t hers by nature . The y encourage 

Others to reach their poten t ial . The princ i pal as a mentor 

Provides growth o pportunities, h e l ps to develop s e lf -



confidence , and motivates the as s istant 
principa l to reac h 
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his or her h igher goals ( Buser , 1991 ) . 

A strong relationship betwe en the 
two also e ncourages 

t he assistant principal to be resourceful and us e his or her 

special abilities and interes ts b f ' o ene it t he school . Th is , 

in turn , leads to stronger feelings of efficacy and self -

worth o n t h e part of the as s i stan t principa l . on the o ther 

hand , a poor working relationship and lack of s hared 

l eadersh i p responsibili ie s be t ween the pr inci pal und 

assistant principal can create feelings of an i mosi t y , 

dist rust , and disloyalty t o t he sc hoo l . 

While he posit i on of he assistan t p rincipalship is 

considered a s tepping ston fo r tha t o f a p rincipalsh ip , i 

should be noted that not all assistant princ i pals wan t t o 

become a p ri ncipal . Many a ss i s an principa ls are happy o 

retain their curre n leaders hip pos i t ions un il re iremen 

These persons a r e known as " caree r a ssistan principa s" 

(Marsha 1 , 19 9 3 ) . For hose who do d e s ire o becom a 

principal , it is i mpor ant 0 understand he con 

"derailmen ,, a nd wh a impac it ould ha v on hei future 

chances 0 becomi ng a principal . Dera ilrn nt i defined by 

Brubaker and Cobel ( 19 9 7 ) as he si ua ion in which 

indiv iduals fall s hor of heir career goals . This of en 

h h d ·re ob principa ls appens o a s sis an pri ncipals w o esi 

be h r Qi· ni· ng , la k of resources , or c ause o l a ck of thoroug u 

l h . h his or her ack of a good me ntoring rela ions ip w i 

Principal . 

aware o h 

I is irnpor ar.t or he assis a n principal o be 

possibil i~ y of derailrnen 
and work a ward 



vercorning obstacles that get in the f . 
o way o being selected 
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for the position of principal. 

The specific roles and responsibilities of the assistan 

principal very greatly throughout the schools in the United 

States . It is evident from the information gathered tha the 

assistant principal play s a major role in the overal l success 

of the school . He or she ''fills the gaps " to create the 

smooth operations of the school's programs and faci lities . 

The assistant principal is often not recognized or commended 

for the role that he or she plays within the school setting . 

In fact , the assistan principal may not even receive credi 

for which he or she has had sole responsibility . The honor 

and recognition many times goes to the principal . This 

oversight can cause feelings of low self-esteem and animosi y 

on the part of the assistant principal . Specific 

recomme ndations to help he assistan principal grow 

personally and professionally are needed . 



CHAPTER III 

METHODOLOGY AND RESULTS 

Methodology 

In order to complete this content-analysi·s study , over 

f ifty resources identified a s possible references . Each one 

was then examined more closely to determine its usefulness in 

the study . Each one selected focused specifically on the 

roles and responsibilities of the school assistant princ ipal . 

Thirty resources , which were published within the last ten 

years , were selected to be analyzed . 

Much of the literature reviewed was based on case 

studies and surveys regarding assistant principals from 

across the United States. Data was collected from 

elementary , middle, and high school administrators. These 

persons worked in public and private schools which were 

l ocated in rural , suburban , and inner city sections of 

communities across the country . 

Three main areas of an assistant principal's roles and 

responsibilities were identified . These are Instructional 

Leadership, Stakeholder Relations , and School Plant 

Operations . d h main area were fonned . Sub-categories un er eac 

At that point , each resource was analyzed to identify wh ich 

· noted within the 
assistant principal responsibilities were 

then tabulated 
C These fl.ndings were 0 ntext of the reference. 

b . b lation records were reported 
Y each sub- category . Final tau 

ad sub-category were calculated . 
n percentages for each 
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Most stud ies agreed that there · 
is a great need to define 

the roles and responsibilitie s of the assis ant principal's 

position . Many e v en suggested that her should be hand books 

and training programs available when a new assistan 

principal is hired . 

The thirty resources used in his conten anal ysis s udy 

were analyzed and classified a cording 0 he roles and 

responsibilities of the assistant principal as cited in each 

resou rc e . The resul s were hen sored and abulated o 

determine which assis an principa s' du ies were mos o en 

referred o in h research li era ure u i lized in hes udy 

(See Tabl s 1 and 2) . The rank order o he assis an 

principal's du ies ci ed was as follows : 

1 . Student Rela ions and Discipline 
2 . Making Ins rue iona l Decisions 
3 . Employee Rel a ions 
3 . Paren and Communi y Rela ions 
4 . Faul y and aff Eva ua ions 
S . S aff Developm n Trainin 
6 . Promo in Or aniza ional T amwo k 
7 . Men orin Individ al Teach 1·s 
7 . Building Ma in enan e 
8 . hool Bud e s 

It should be no d ha l ms ranked numb r h1 and seven 

· · s 1· n he resou ces bo h r c i ved he sam number o Cling 

u ilized . The res arch con inu s o suppor 

he main ask of 

and discipline . 

he assis an p rincipal · s s 

he heory ha 

d n r a ions 



TABLE 1 
Assistant Principal ' s Responsibilities 

as Reported in 30 Key Resources 

Total Number 
of Resources Citing 
AP Responsibility 

Instructional Leadership 
faculty and Staff Ev aluations 
staff Development Training 
Mentoring Indiv idual Teachers 
Promoting Organizational Teamwork 
Making Instructional Decisions 

Stakeholder Relations 
Employee Relations 
s uden Relations and Discipline 
Paren and Community Relations 

School Plant Operations 
Building Maintenance 
School Budgets 

18 
14 
10 
11 
22 

21 
23 
21 

10 
8 

24 

of 
Total 

60 
47 
33% 
37% 
73% 

70% 
77% 
70 

33 
27% 

** The otal number of en ries(l58) exceeds he total numb r 
f k rc es fit in o more o resources (30) because some ey resou 

than one category . 



TABLE 2 
Rank Order of A · 
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ssistant Principal's 
Responsibilities as Reported · 

30 in Key Resources 

Instructional Leadership 
faculty and Staff Evaluations 
staff Development Training 
Mentoring Indiv idual Teachers 
Promoting Organizational Teamwork 
Making Instructional Decisions 

Stakeholder Relations 
Employee Relations 
Student Relations and Discipline 
Parent and Community Relations 

School Plant Operations 
Building Maintenance 
School Budgets 

Rank Order 

4 
5 
7 
6 
2 

3 
1 
3 

7 
8 

% of Total 

60% 
47 
33% 
37% 
73% 

70% 
77% 
7 0% 

33% 
27% 

** It should be noted that items ranked _nwnber 3 aoct 7 both 

received the same number of citings in the JO Key 
Resources . 



CHAPTER I V 

RECOMME NDATIONS AND CONCLUSIONS 

Recommendations 

Many assistant principal traini· ng programs and 

leadersh ip programs have been established throughout the 

united States . " A systematically designed and i mplemented 

train i ng pro gram has a positive eff e c t on practicing 

ass i stant principal . " (Richardson and Fl anningan , 199 1 ) . 

Assistant p r incipa l s nee d a well - pl an ned training program 

whic h meet s t heir needs professionally and per s o nall y . 

Program emphasis s hou ld be on hel ping the assistant 

principals gain the skills necessary to become ef f ect i ve 

principa ls . Richardson and F l annigan studied a ss istant 

princi pa ls ' o n- t he - j ob-tra i n i n g practices and created a staff 

development program for assistan t p rincipals . They made a 

list of opics wh i ch t h e y felt shou l d be covered for all 

assistant princi p a l s . The tra i ning topics recommended were : 

1 . Developme nt o f Quality Schools .. 
2 . Charac eristics of a Quality Principal 
3 . Time Manageme nt 
4 . In erpersonal Skill s 
5 . Goal Se tti ng 
6 . Conferenc ing Ski lls 
7 . Site - Based Manageme nt 
8 . Conflict Management 
9 . Prob l em So l v i ng 

The opics recommended were 
hen broken down in o sub 

t A few of the sub- topics included were opics for e ac h one . 

i·nv ol vernen , and communica ion . 
s aff development , parental 



The four basic training program ob• . Jectives were: 
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1. 

2 . 

3 . 

4 . 

5 . 

To provide a supportive . 
in which assistant prin~in~r; threaten1.ng environment 
practice administrative sk·ll can 1.dent1.fy and 
To establish a cadre of as:is~~ . . . 
order to share experiences ~~ pr1.nc1.p~ls 1.n 
solutions to common problem' sprod ems, 1.ns1.ghts , and 

• an concerns 
To provide an environment for c t · · · d f · on 1.nu1.ng personal 
an pro ess1.onal_g~o~th through individualized 
concentrated act1.v1.ties . ' 
To provide specific alternat1.·ves to th t d . · . . e ra 1. t1.ona 
train ing for school leaders . 
To structure activities in such a way that 
parti~ipants share ownership in the process and the 
solutions . 

Another assistant principal train ing program was created 

in El Paso, Texas . The training academy "is a unique 

professional development program that is ailored 

specifical ly to the needs of the assistant principals so ha 

they can eventually become effectiv e pr incipals"(p . l) . The 

school officials there fel that the mos important s ep o 

help the assistant principal was to pair him or her wi ha 

men oring principal . Sp cific professional growth goals were 

identified as the second step in the leadership raining 

program for assis an principals (Parra and Daresh , 199 7 ) . 

A study by Har zell, Willi ams, and elson ( 1995) 

examined the rela ionship b tween the principal and assistan 

principal . Recommendations were made for he assis an 

prin ipal to fol low . They were as fol ows : 

1. 

2 . 
3 . 
4 . 
5 . 
6 . 

· l' pee ations of he Identify the principa sex 
assistant principal . . 
Take initia i v e in situa ions . 

l hey arise . Look for solutions o prob ems as 
Get needed information from o hersh he secretary . 
Create a friendly relat1.onsh1.p w1. 
Respect he chain of command . 



Much attention was given t o "capturing t he 
principal's 

attention , increasing the assistant . . 
principa l 's usefulness, 

l· ncreasing the principal's dependence on the as s is t an t 

Principal , and giv ing the principal a reason to support the 

assistant principal' s activities and reque s ts ,, ( p . 1 ) . 

A common theme ran throughout the literature reviewed . 

It was very evident that the ro l es and r espons ibil i ti es of 

t he assistant principal must be more c l early defined . 

speci fic guidelines to he l p the assistant p r incipa l must be 

established . The personal and professional growth sides of 
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the assistant principal's p o sition must be c o nsidere d . The 

need f or a strong , supportive mentoring r elat i onsh i p between 

the principal and ass is tant principal is e ss e ntial in o rder 

t o help the assistant principal in become an effective 

pr i ncipal in the future . 

Conc l usions 

Ha r t zell , Wi l l iams , and Nelson 's ( 1995 ) fi ve -year study 

of nine y ass i stant pr i nc i pals made he following 

conclusions : 

1. 

2 . 

3 . 

4 . 

Beg i nni ng a s s is a nt pr incipals do not 
understand he na ure of heir posi ion . 
Many n e w as sistant pr inci pals _l a c ked he 
sk i lls necessary o do heir ~ob . . 
The ass ista nt p ri ncipal position did not 
prepare the administra or o become a 
principa l . . . h 
Becomi ng a n a s sis an t princi pal broug 
p r ofessional and personal changes . 

training 
Whe n new assistan principals are hired , a se 

Program should be in place . 
This will help he assistant 

principal to grow personally and profess iona ll y . A 
he principal and . . · hip be ween supportive mentoring re a ions 



assistant principal should be formed. 
The assistant 

principal should be assigned tasks which train him or her to 
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become an effective principal in the future . 

It is equally important to help the · 
assistant principal 

on a personal level . The assistant principal should be 

assigned to work with a fellow assistant principal that has 

been in his or her position for a few years . This 

relationship will allow the new assistant principal the 

opportunity to ask questions and receive feedback from 

someone of equal status on the leadership hierarchy . 

Particular attention should be given to encouraging the 

assistant principal to utilize his or her own individual 

sk i lls and talents to better the school . In addition, the 

assistant principal should be given recogn ition for 

accomplishments or school programs for which he or she was 

responsible . Ongoing positive feedback from the princ i pal is 

needed to encourage and motivate the assistant princ ipa l t o 

r each his or her leadership potential . 
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