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rnAPI'ER I 

lNIRODUCTICN 

The concept of anxiety assurres a central }X)sition in m:m.y theories 

of personality. Anxiety is one of the rrost extensively discussed , but 

perhaps one of the least understccd, psychol~ical reactions. Chaplain 

(1968) defines anxiety as "a feeling of mingled dread and apprehension 

atout the future without a specific cause for the fear" (p. 17). This 

anxiety rray be either general or specific. General anxiety i s anxiety 

that is pervasive and diffused, and is expressed or exp:rienced in a 

variety of situations. Specific anxiety is related only to a particular 

event or circumstance. One specific t)'I:,€ of anxiety that has been in­

vestigated widely, and which is part of the focus of the present study, 

is that of test anxiety-anxiety that affects one in a testing situation. 

Although the exact nature of interfering anxiety r esp)I1Ses i s not 

kno..m, it seems likely that they inchrle both heightened physiological 

activity and self-<leprecating nrninations (e .g . , "I can' t pass this 

t est 11
) • While these anxiety resi:onses are assured to be aroused under 

stressful conditions , their evocation would not necessarily be expected 

under neutral conditions (Sarason , 1960) . 

Within this viE.'W' of anxiety , anxiety scales rre.y be considered to 

rreasure the likelihcx:d of enission of anxiety resi:onses under conditions 

f =, ........ ...,..,,..,..,..0 r e, the closer the content of the anxiety o r;ersonal threat. ~ UL w =---"' 

scale is to the si tuation in which the subject ' s P=rlorrre.nce is rreasured 

the l::E:tter pr edictor of r eaction to threat will be the anxiety scale 

(sarason, 1961) . 

1 



Reyiew of Literature 

AnXiety is one of psycholr'Y"T'.1's rrost ch 
--:i.z resear ed concepts, but efforts 

continue to correlate various anxiety lllS. ... ..... ---ts ' th . 
<..J.uucu WJ. one another and with 

other personality instrurrents in order to further clarify the actual 

feelings and cehaviors that anxiety scales are rreasuring. 

Much research has indicated that rreasures of general anxiety sho.v 

little relationship to college achieverent (Alpert & F..aber, 1960) . Several 

studies have examined the relationship cetween scores on the Taylor Manifest 

AnXiety Scale (MAS), a rreasure of general anxiety, and oollege grade p:,int 

averages (GPAs) • M:itarazzo (1955) and Klugh and Bendig (1955) found non­

significant MAS-GPA correlations of -.08 and .01 , resp:ctively. 

fb.Jever, one study did find a significant relationship tetween college 

achieverent and anxiety. Katzenrreyer arrl Spiell::€rger (1959) administered 
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the MAS to all students in an intrcrluctory psychola;y oourse at Duke Uni­

versity for six consecutive seresters , an:i GPAs for the subjects were obtained 

for the particular sanester during which the stooent had taken the MAS . 

MAS scores, Arrerican College Examination (P..cE) soores, and GPAs were avail­

able for 640 rren. All Pearson correlations were significant at the .01 

level (MAS-GPA, -.14; MAS-ACE , -.11; ACE-GPA, . 29) . Efforts to replicate 

this study have not teen successful (Desiderato & Koskiner, 1969) . 

The Manifest Anxiety Scale (A scale) was develope:i by Taylor in 1952 

as a _part of an investigation of the relationship cetween anxiety and 

eyelid conditioning. Taylor selected appr oxirrately 200 items fran the 

Minnesota Multiphasi c Personali t y Invent ory (r--MPI) and fourrl these tote 

ind.icati ve of manifest anxiety according to one definition of anxiety. 

A l ater r evision of the scale (1953) soortened it to 50 scor ed items . 



The reliability of the MAS "A" seal ha 'h-.--
e s u::=1 shown to varJ tetween 

. 81 and · 96 ' according to the rretho::l. Employed, and thus it is safe to 

conclude that adequate reliability has teen daronstrated. The outstanding 

deficiency in the research with the "A" scale is the lack of evidence 

concerning its validity• As originally develo:i;:ed and used by Taylor, 

the scale was not validated against any criterion of rranifest anxiety 

external to the test itself (Kendall, 1954). 

Sa.rason develor:ed a scale designed to rreasure how anxious a person 

feels in testing situations (Sarason & Mandler, 1952). 'Iwo groups of 

18 subjects each were selected fran a class of 340 students on the ba.sis 

of their extrere scores on a slightly m::xlified Test Anxiety Scale, and 

then seen twice in individual sessions. The sessions consisted of rest 

F€I'icds and discussions of their feelings about tests. Skin-conductance 

tests were taken during these sessions as a rreasure of anxiety. Three 

outstanding results were noted: ( 1) with the exception of the Session 

1 rest pericd, the high-anxiety group had a si gnif i cantly higher skin 

oonductance for all pericds than the l a,.r-anxiety group (p < .05) ; 

(2) toth groups tended to te r elatively less apprehensive in the second 

session as indicated by decreases in skin conductance for l:xJth rest 

and di · · ,...,:i~ al,_ ....,.._1 nh these decreaseS tended to be of only scussion peri~, w iu,...,, 

torderline significance; and (3) the high- and low-anxiety groups did 

· the t of anxiety exhibited . These re-not change significantly in arroun 

sults suggested that SaraSon's scale r eflects partly a general anxiety 

factor' 
. f. test anxiety factor , which acrot.mts for as well as a speCl ic 

the general differences in conductance level between the groups (Martin and 

McGowan, 1955) . 
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Gordon and Sarason ( 1955) rei:orted that . . 
anxiety ll1 a testing situa-

tion is significantly associated With anxiety . . 
ll1 a variety of other 

situations. The subjects were 389 Yale college undergraduates enrolled 

in an intrcductory psychology course· 'IWo questionnaires were administer­

ed to the Subjects in succession during a single, regular class session. 

Th2 fo.rnal structure of the "generalized anxiety" questionnaire and the 

rrethod of canputing scores were identical With those of the "test anxiety" 

questionnaire. The Pearson product-rrorent correlation between "test 

anxiety" and "generalized anxiety" was .468, indicating a highly signi­

ficant relationship between the two rreasures. 

Sarason has reported the correlation between the Test Anxiety Scale 

(TAS) and the Manifest Anxiety Scale (W..S) in two separate stuiies. 

In one (Sarason, 1959), the rorrelation between the two instrurents for 

rrales was .41, and for females .49. In a later study (Sarason, 1961), 

these mrrelations were .46 and .53, respectively. The subjects were 326 

rrales and 412 female students enrolled in intrcductory psych:::>lCX]Y and 

intrcductory sociology courses at the University of Washington . Th:)se 

mrrelations in Sa.rason ' s study are high enough to suggest that the dif­

ferent scales are rreasuring similar tyF,€5 of anxiety • 

The w.,s was administered to all students enrolle:3. in intrcductory 

· ·ty t the t:eginni.ng of each of six psycholCX]Y rourses at Duke Umversi a 

mnsecutive saresters from Septanber 1954 through June 1957 by Speil-

D::rger (1962) . Only rrale stu:ients were included in the stu:iy, since 

it had been found previously that MAS scores for male and £era.le college 

. tellectual correlates. The scores £ran 
students may not have the sarre 1Il 
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the .Arrerican College Examination (ACE) 
Served as the measure of scho-

lastic ability. Grade point averages (GP)\~) f . 
n.:i or the single serester 

during which each student took the MAS ed 
serv as one criterion of aca-

aanic achievement. 

Those rrale students scoring in the upp:r and lower 20 p:rcent of 

the MAS distribution (raw score of 19 and arove or 7 and belOW') were 

designated as higr.-anxiety subjects (HA) and lOW"-anxiety subjects (IA). 

After the data for the six-SEm2ster ~samples ·were ,tXX)led, MAS scores , 

ACE, scores and GPAs were available for a total of 140 HA students and 

144 IA students whose Lie scores were belOti 7. The students were sub­

divided further into 5 levels of scoolastic ability on the basis of their 

ACE total scores. Fach level consisted of approxirrately 20 i:ercent of 

the total sample. The lowest level of ability was designated I; the 

highest was designated V. The ACE score ranges for levels I through V 

were: 62-102; 103-116; 117-126; 127-137 and 138-174, respectively. The 

GPAS of the HA and IA students were then a:::np:rred for all ability levels. 

A differing relationship retween rranifest anxiety and grades for students 

of varying levels of scholastic ability was noted. In the broad middle 

range of ability, the HA students obtained p:m-er grades than did the 

I.A students. There apf€ared to re no dif f erenc-es between the HA and IA 

students at the extrares of ability . AnXiety level rrade no di£ f erenc-e 

arrong high- or low-aptitude students. Perhaps the rrost :i.rnfx)rtant iropli-

. that ·t a~rs p:>ssible t o identify 
cation of the Spielterger study 1s 1 ~.r---

. who recause of arot ional problems , 
rranl:ers of the college population , 

. . to function at levels ccmren-
are not likely under general condi lions 

surate with their intellectual p:,tential · 
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The Test Anxiety Questionnaire (TAQ) re 
s 1:::een used as a criteria in 

rranY studies to validate the TAS. J:.<.:,.,...,...,...._ (
1971

) 
........... .1:-=.1. canpared the concurrent 

validity of each of the three sections of th ( . 
e TAQ) Test Anxiety Ques-

tionnaire, a sF,ecific anxiety rneasurerent plus •ts . 
I i CCTnp:)Site total 

with t1:e criterion of cumulative grade TV"l;.,.,t 
.t"'-'.1..J.-' average ( 03PA) in college 

academic courses. The researcher tested the hyJ;othesis that of the four 

srores PJSSible on the TAQ, taking each section by itself and the total 

srore of all three, the score on the section dealing with Course Examina­

tion Anxiety would correlate rrost highly, but negatively, with 03PA. 'IWo 

samples of college students were stu:lied. The first sample included 57 

rrales and 168 ferales in the third year of their undergraduate career 

at the University of Minnesota. The sea::ind sample consisted of 44 males 

and 43 farales enrolled in the University of Western Ontario, canada, 

all of wh:rn had just 1:een graduate::l. with a Bachelor I s degree. The 

si:ecificity theory of test anxiety was given further credibility by the 

findings. All correlations cetween cx;pA and Course Examination Anxiety 

were significant, a fact which was not true of the total score correlations. 

Correlations for Course Examination Anxiety and aiPA for Minnesota males 

-were -.47, significant at the .005 level; candaian males, -.29, signifi­

cant at the .05 level; Minnesota ferales, -.18, significant at the . 01 

level; Car1.adian f erales, _. 25, significant at the . 05 level. 

Nurrerous studies have provided evidence that test anxiety (anxiety 

· ·t tions) is a specific, rreasurable exrerienced si:;ecifically in testing si ua 

· test perfo.mance (Alpert factor, and it ms an interferinJ influence on 
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__ ,.. Ha,t€r , 1960; Baldry and Sarason 1967) . 
a.L IU ' • There 1s also evidence 

5upr:,ort the hypothesis that sr-,::, ·t · • 
to .t-"-ci ic anxiety has a generalizing effect 

er a i:ericd. of tirre, causinrr anxiet . the , 
ov -...,,, Y in o r relatea. areas (Jacobson, 1970) . 

Sarason and Palola ( 1960) conducted three ,::,=.,.. · t · ti tin 
-•~J..rren s mves ga g 

three variables-anxiety, task difficulty, and differential rrotivatil"..g 

j_nstructions. 'Tuo measures of anxiety, one general and one sr,ecif ic to 

subject's reactions in testing situations, were employed. Because of 

the use of an evaluational threat, it was predicted that the specific 

anxiety rreasure would relate rrore systera.tically to .i;:erfornance in these 

ex:r:erirrents than would the general anxiety rreasure. The results Sllpp)rted 

the hyp)thesis that the rrore closely the anxiety scale specif ically 

taps anxieties aroused in the exi::erirrental situation, the great er the 

likelihcxxl. of that scale relating to rehavior in the specific situation 

studies. 

Puroose of Study 

A review of the relevant literature indicates that anxiety aff ects 

acade:nic i:-erforrrance. Additionally , there exists in the literature a 

f eral anxiety and specific anxiety controversy over the constructs o gen 

· .....o.....F rnance Researchers, cotmSel ors and their relationship to academic ~ .... o · 

val 'd instrurrent available for their and teachers prefer to use the rrost 1 

f . t is the purp:>5e of the present study to particular pllIJX)se. There ore, 1 

l ti
. onship of the MAS, a test of general anxiety, 

further investigate the re a 
and to determine the r elat ionship 

and TAS , a test of si:;ecific anxiety, 

of each to academic i:erf orrrance · 



~ SUbjects 

rnAPI'ERrr 

MElEoD 

The subjects used in the present tud 
s Y were 89 lll'ldergraduate stu-

dents enrolled. in l°"1er and upper di vi · 
sion psycoology courses at Austin 

Peay State University, Clarksville Tennes d . , see, uring the S1..1ITlTer quarter 

of 1980. The sample was carp:,sed of 53 feral.es and 28 males. Because 

grade roint averages (GP.As) were not available for sare beginning fresh­

rren, eight of the students originally tested were not included in the 

data ccmputations. 

D2scription of the Instrurents 

Sarason I s (1971) Test Anxiety Scale (TAS) was 6llployed as a rreasuring 

instrurrent of specific anxiety. The purpose of the TAS is to rreasure 

sp:cific fear in a test-taking situation . Many inventori es deal with 

anxie~y-proneness or pred.isi::osition as a general characteristic of the 

respondent. Test anxiety and achievenent anxiety scales ill ustrate the 

attanpt to rrea.sure an .impJrtant, si::ecifi c , s ituational fear rather than 

tiE general trait. 

The TAS i s a true-f alse questionnaire consisting of 37 itE!Tl.5 . 

Ralphelson (1957) found a correlation of . 53 betw-een the lanifest Anxiety 

Scale and the Test Anxiety Questionnaire developed. by Mandler and Sarason, 

which was an ear lier . and shorter form of the T.ii.s • Based on nomati ve 

data accumulated, a score above 22' or 5 standard deviations a.rove the 

rrean, on the TA.S i s considered to be indicative of high test anxiety 

(Watts , 1971 ) . 
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Taylor's (1953) Manifest Anxiety Seal {M71c-) 

e ,·u-i..:, was employed. as a 
rreasuring instrurrent of general anxiety The M71C' . 

• ,·u-i..:, is a rreasure of a 

general "trait" or predisi::osition to experience P=rVasive anxiety, as 

can be seen fran the use of words such as "often," ,, frequently, ,, "usually, ,, 

and "hardly ever" in the scale questions. Subjects are not required. 

to report their arotional state as it exists at a particular rrarent in 

time , but rather are asked to indicate their general state of being. 

Correlations between scores on anxiety inventories average about 

. 35. General anxiety inventories usually are fourrl to be unrelated. to 

rreasures of intelligence or of intellectual perforrrance, while test anxiety 

rreasures sh°"' rrcderate, negative correlations with rreasures of academic 

achievarent and intelligence. The use of sl"ort-form.s or variations in 

scoring systems appears to have little or no effect on experirrental 

results (Levitt, 1967). 

Mmin;Lstration and Scoring 

The MAS and TAS were canbinej and administered irx:lividually to each 

subject by the present researcher. The pages of tre questionnaire were 

arranged so that the MAS and TAS ~stions were alternated . The assmption 

• .... 'I..~ s1.· tting wi tr.out an oppor-~hind administering the two scales in w .s:: sarre .. 

. that a l onger testing tirre would l:::e t un.i ty for subjects to interact was 

. ed . inhib' i· ti' ons to admissions of worry or f ear on the effective in r ucIDg 

ea:mrended by watts (1971) . Each questionnaire . This proce::lure was r 

. to the directions for scoring . Cfllestionnaire was scored according 



CHAPrER III 

RESULTS 

prerson-prcduct rrarent correlation ccefficients were COTipUted for 

all data. The TAS scores were cartpared with MAS scores, and t:oth were 

canpared sepa.ratel y with GPAs. Table 1 surmarizes the correlations. 

MeaI1S and standard deviations are given in Table 2. 

Table 1 

correlations 'between the TAS, MAS, and GPAs 

Item r 

1. TAS and MAS .59* 

2. TJ>...S and GPA -. 27** 

3. MAS and GPA 
.05 

* p <.Ol 
** p (.05 

10 



Item 

1. TAS 

2. MAS 

3. GPA 

N = 81 

Table 2 

Means and Standard Deviations 

Mean 

16.71 

20.65 

2.66 

SD 

6.52 

6.67 

.63 
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DISOJSSION 

The validity coefficient of . 59 betw 
een the TAS and MAS obtained 

in this study is significant at the .01 1 vel . . 
e and 1.s fairly mnsistent 

with correlations tetween the Test Anxiety Seal . 
e and Manifest Anxiety 

scale rep:xted by Sarason in two separate studies ( 1959, 1961) . This 

result indicates that the two tests are rreasuring highly similar factors. 

SaraSon ( 195 7) rerx:,rted in his sttrly on test anxiety, general anxiety, 

and intellectual perfomance a similarly high mrrelation of .55 between 

general anxiety and test anxiety. 

Sare literature has indicated that general anxiety scores are un­

related to grade rx:,int averages . This rontention i s rrade on the basis 

trat knowing that an individual is anxious in a variety of situations 

de.es not necessarily rrean that he will te anxious in a learning s i t uation. 

The low and nonsignificant rorrelation tetween the MAS am. GPA found in 

the present study is in agreerent with the results as re!X)rted by Sarason 

(1957) , indicating that general anxiety does not nec-essarily affect aca­

danic perform:mce. This result gives supp:,rt to the contention that in 

discussing the effects of anxiety on performance, i t is necessary to 

te clear as to the situations in which subj ects adnit to experi encing 

anxiety. 

. but significant , correla-
The present researcher found a negative , 

tion '.cetween the TAS and GPA. Sara50n (1957) stated that there i s a 

elate negatively with intel ­
Signj_ficant tendency for TAS scores to corr 

lectua.1 rreasures . 



A negative correlation of_ 48 
. was rep::,rted. by Alpert and Hal::er 

(l g60) between such situation-sr-ecific anxi 
ety scales as the Achieverrent 

AOXiety test and GPA. This correlation • . . 
is SJ..ITU.lar to the present re-

searcher' s finding of - . 27 l:::etween the TAs and . 
GPA. The finding is 

consistent with the rrore frequent report that . f . . 
speci ic anxiety rreasures 

of anxiety are better predictors of college grades. 

D=siderato and Koskiner (1969) attempt___::i uns full . 
cu uccess y to confll11l 

Sfeill:erger's (1962) finding that high scores on tre Taylor Manifest 

Arod.ety scale are related to .impaired grade-point average for college 

rren and waren of average scholastic aptitude. While a forced-choice 

form of the MAS was also unrelated to GPA, it was found that waren sror­

ing at the extrare anxiety ends of the Alpert-Harer scales of debilitat­

ing and facilitating academic anxiety showed significant differences in 

GPA. Differences in level of acadanic anxiety were also related to dif­

ferences in study habits, and these were, in turn , related to GPA. The 

results indicate the use of specific ratrer than general scales of anxiety 

as predictors of academic r:erfornance. The results of the present sttrly 

are in agreerent with Cesiderato and Koskiner • 

The TAS correlates highly enough with the GPA.s to l::::e considered a 

valid instrurrent for predicting the effect of anxiety on acadenic success in 

l ti t::etween rreasures of college. Al though several rep:,rts of oorre a ons 

general the u" c, and intellectual rreasures are to t::e found anxiety, such as 1·~ 

. that this relationship is consis-
lll the literature , it does not ap~ 

th hand does sean to relate tent. S:r:ecific test anxiety, on the O er ' 

13 



negativel y to achieverent rreasures. It has 
l:::een Su;Jgested that indices 

of sf€cific anxieties such as test anxi ty 
e may prove rrore valuable for 

sJ:€<:ific purp:JSes than rrore general indices lik 
e MAs. 

Perhaps one of the rrost :i.rrp:)rtant · 1 • . 
lITlp 1.cations of the findings 

of previous studies and the present study is th t . t . 
a i appears i::oss1ble to 

identify rreml:€rs of the college .P)pulation who '"""- f . , ~use o erotional 

probl611S, are not likely under general conditions to function at levels 

carrrensurate with their intellectual .P)tential. By identifying such 

students at the earliest possible tirre and offering then thera:peutic 

opf()rtunities, the acadenic rrortality arrong able stu:ients who fail because 

of difficulties in their errotional adjustrrent could be reduced. 

It was noted while reviewing the literature on anxiety that rrost 

studies have teen conducted with college-age students as subjects. Since 

either general or test anxiety can have a facilitating or debilitating 

effect on students early in their academic careers, it would seen im­

p:irtant to further investigate the relationship of general and specific 

anxiety as it affects ooth elsrentary and secondary students. l>dditicn­

ally, sare research (Spielberger, 1962) has suggested that anxiety has 

differential effects on rrales and farales, and on la.-1- and high-ability 

students. This area would seen to be worthy of further studY · 

al anxiety or specific anxiety The question of a factor of gener 

retains unresolved. Hcwever' the results of much of the literature and 

. di te that a rreasure of specific, 
the results of the present research in ca 

. trurrent for working with 
situational anxiety could be a rrore useful ins 

. and the accarrpanying undesir-
stlldents who are ex_i;;eriencing test arua.ety 

able effects on academe perfo.rrrance · 

14 
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APPENDIX A 

DEPAR'IMENI' OF PSYrn::n:.my 
AUSTIN PEAY STATE DNIVERsrry 

INFORMED CCNSENr SI'ATEMENr 

The purrose of this research is to invest. t the . 1.ga e relationship 

tetween anxiety and GPA. The GPA infonration collected . will be used 

only for the purpose of analysis. Your responses are confidential. At 

no ti.Ire will anyone other than the investigator have access to this 

infomation. 

Thank you for your cooperation. 

I agree to participate in the present study being conducted tmder the 

sui:ervi,sion of a faculty rranl::er of the I:epartrrent of Psycoolcgy at Austin 

Peay State University. I have teen inforrred eitrer orally or in writim' 

or both, al::out the procedures to be folla,..red and al::x:,ut any discanforts or 

risks which rray be involved. Tre investigator has offered to answer any 

further questions as I rray have regarding the procedure. I understand that 

I am free to terminate my partici:pation at any tiire with:>ut ~ty or 

prejudice and to have all aata obtained fran rre withdrawn fran the 
st

udy and 

destroyed. 

I have teen infonred that all infornation on this sheet and results fran 

.. i.._ rted in the research wi trout 
1..11= survey shall be kept ronfidential and rep'.) 

identification of those who took :part in this study· 
GPA (Grade Point Average) 

Louvenia Peavie has _I:en11ission to obtain my 

for this study. 



(Please Print) 

signature 

Date 

When you are told to begin, you will circle either T ('IRUE) or F 

(FALSE) for each item on the following pages. You are to read and answer 

each itan as quickly and as honestly as you :i;ossibly can. 
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APPENDIX B 

CUESI'ICNNAIRE 

c~CLE EI'IHER T ('IRUE) OR F (FALSE) FOR EACH ITEM. 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

I seem to defeat myself while workin . 
g on llTIJ;:ortant tests. 

As soon as an exam is over I try to sto . 
r just can't. P worrying al:x:lut it, but 

r wish examinations did not bJther rre so h muc. 

r would rather write a paper than take an examinati 
in a course. on for my grade 

If examinations could l:e done a:way with I think I would actually 
learn rrore. 

I really don't see why sare i:eople get so upset atout tests. 

Thinking al:x,ut the grade I rray get in a course interferes with 
my studying and my :i;erforrnance on tests. 

On exams, I take the attitude, "If I don't know it now there I s 
no p:,int -worrying al::x)ut it." 

I don't study any harder for final exams than for the rest of my 
course -work. 

Even when I 'm well pre:pared for a test, I feel very anxious arout 
it. 

Tooughts of doing i:oor 1 y interfere with my r:erfornance on tests• 

I seldan feel the need for "cramning" tefore an exam. 

I start feeling very uneasy l:efore getting a test pa?=!" back. 

f . . "FQP" 
I dread courses where the professor has the habit O giving 

quizzes. 
. ~tooents are rrore ner-

lli2 university ought to reco;JIU.Ze thatthi~ affects their ~orrrance. 
vous than others al:x,ut tests and that s 

I don't enjoy eating tefore an irrp:)rtant teSt · 
. hands or arms t,rarbling. 

Before an inµ)rtant examination I fi.na my 
. o ht not to te nade the 

It seans to rre that examination _r::ericds ug 
t ense situations which they are. 



c1RCLE EI'ffiER T (TRUE) OR F (FALSE) FOR EACH ITEM. 

T F 

T F 

T F 

T F 

T F 

1 am rrore sensitive than rrost other .r:eople. 

I frequently f ind myself worrying al:::out , 
sorrething. 

1 worry quite a bit over possible misfort unes. 

r practically never blush. 

ram often afraid that I am going to blush. 

T F r have nightrrares every few nights. 

T F My hands and feet are usually warm enough. 

T F I sweat very easily even on ecol days. 

T F Sanetimes when anbarrassed, I break out in a sweat which annoys 
me greatly. 

T F I have had r:;eriods in which I lost sleep over worry. 

T F I hardly ever notice my heart pounding and I am seldan soort of 
breath. 

T F I have a great deal of storrach trouble. 

T F I feel hungry alrrost all the tirre. 

T F I am seldan troubled by consti:p3.tion. 

T F My sleep is fitful and disturbed. 

T F I dream frequently a.l:::out things that are best kept to myself· 

T F I have diarrhea once a rronth or rrore. 

T F I worry over rroney and business• 

T F I blush no rrore often than others• 

T wh r try to do sorrething · F I frequently notice my hand shakes en 

T F I cannot keep my mind on one thing· 

T F 

T F 

T F 

T F 

I work under a great deal of tension. 

I have very few headaches. 

I do not tire quickly. 

I an troubled by attacks of nausea. 
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cIJ<CLE EI'IBER T (TRUE) OR F (FALSE) FOR EAQi ITEM. 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

r F 

T F 

r F 

T F 

T F 

T F 

T F 

F 

F 

T F 

T F 

wnile taking an impxtant examination 1 P=r . 
spire a great deal. 

While taking an im:p::,rtant exam I find myself t . . 
brighter the other students are than 1 hinking of how much am. 

ouring tests I find myself thinking of th 
e consequences off ·1 · ai mg. 

If I were to take an intelligence test, I would 
before taking it. worry a great deal 

If I knew I was going to take an intelligence t t 
confident and relaxed beforehand. es ' 1 would feel 

DU.ring course examinations I find myself thinking of thi 
to the actual course rraterial . ngs unrelated 

After impxtant tests I am frequently so tense that my starach gets 
up.set. 

I get to feel very panicky when I rave to take a surprise exam. 

I freeze up on things like intelligence tests and final exams. 

I sometimes feel my heart beating very fast during imfx)rtant tests. 

After taking a test I always feel I could have done better than I 
actually did. 

Csetting a gc:od grade on one test doesn't seem to increase my con­
fidence on the second. 

I have an uneasy, upset feeling before taking a final test. 

I usually get depressed after taking a test. 

During a course examination I frequently get so nervous that 1 

forget facts I really know. 

I think I could do much better on tests if I could take then alone 
and not feel pressured by a time limit· 

During exams I sorretimes wonder if I ' 11 ever get through college. 

feel1.I1 . . g does not interfere with my 
When taking a test my errotional 
~rfonrance . 

the rrore 
The studying for one , 

harder I work at taking a test or 
confuse::: I get . 
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cIRCLE E:rTHER T ('IRUE) OR F (FALSE) FOR FACT-I ITEM. 

T f 

T f 

T f 

T f 

T f 

T f 

T F 

T f 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

F 

I believe I am no rrore nervous than rro t 8 others. 

At times I think I am no gcx:xl at all. 

It rra]<es rre nervous to have to wait. 

I have very few fears compared to my friend 

r am a high-strung · person. 

Life is a strain for rre rruch of the time. 

ram entirely self-confident. 

s. 

r sanetimes feel that I am al:out to go to pieces. 

r shrink fran facing a crisis or difficulty. 

I am usually calm and not easily upset. 

I am happy rrost of the tirre. 

I feel anxiety aJ:out sanething or sareone alrrost all the time. 

I must admit that I have at tirres been worried 1::eyond reason over 
sanething that really did not matter. 

I have been afraid of things or reople that I know could not hurt me. 

I have sometirres felt that difficulties were piling up so high that 
I could not overcome then. 

Sanetimes I becorre so excited that I find it hard to get to sleep. 

I have periods of such great restlessness that I cannot sit lorv;r in 
a chair. 

I find it hard to keep my mind on a task or job. 

I am unusually self-conscious. 

I am inclined to take things hard• 

1 am certainly lacking in self-eonfidence. 

1 certainly feel useless at times· 

1 am easily embarrassed. 

I Wish I could l::::e as happy as others seem to be. 
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