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ABSTRACT 

The problem of this field study was to obtain , organi ze 

and present data from an available sample of male and femal e 

educators employed to teach in a school system with less 

than six years teaching experience and to identify the 

criteria within the school that produce the highest level o f 

teacher stress . 

The purpose of this study was to examine the hypo theses 

expressed in the following objectives : 

1 . To examine teacher stress and its relationship t o 

burnout . 

2 . To determine copeability under stress of male and 

female educators employed to teach in a schoo l s ys t em 

with less than six years tea c hing experience . 

3 . To identify most common stressors . 

4 . To examine the possibility that stressors can be 

alleviated . 

5 . To establish the need for support groups , exercise 

therapy and self-help motivations . 

To obtain this information , evaluative questionnaires 

were given to 80 educators, all of whom were gainfully 

employed to teach grades K-5 in the Clarksville- Montgomery 

County School system with less than six years teaching 

experience . Seventy responses were received and the data 

analyzed . The result s are inclu.ded in this study . 
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CHAPTER 1 

INTRODUCTION 

Stress and burnout are occupational hazards to which 

all members of service professions are exposed . Work

related stress affects the actions of individuals on a 

personal and professional level . With increasing demands on 

teachers. many are experiencing symptoms of burnout . 

Productivity and performance of these individuals are 

affected by their emotional . physical and psychological 

reactions to these stresses . The Metropolitan Life Survey 

of the American Teacher (Metropolitan Life Insurance 

Company . 1984) identified a number of problems facing 

teachers and the teaching profession . Thi s report indicated 

low salaries , poor working conditions , lack of prestige and 

limited input into school decisions have caused 

dissatisfaction and excessive turnover in the teaching 

profession . These reactions often lead to a physical , 

emotional and attitudinal exhaustion that begin with a 

feeling of uneasiness and mount as the joy of teaching 

begins to gradually slip away. 

According to Cetron and Gayle (1991) , by the time a 

teacher has been teaching in the classroom for five years , 

there is a 50% chance that he or she will leave the 

profession . If the teacher is employed in an urban area , 

the likelihood increases to 75%. Further statistics 
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indicate 15% of beginning teachers leave the pro fessi o n 

after the first year of teaching and more than 50% leave 

within six years . With this in mind , the importance o f 

identifying the causes of stress , working on strategies t o 

alleviate these causes and finding ways to rekindle the 

passion for teaching becomes evident . 

Statement of the Problem 

The problem t o be investigated in this study is the 

pe rceptions of beginning elementary schoo l teacher s o n 

issues contributing t o teach e r stress and burn o ut in the 

Clarksville-Montgomery County School System in Clarksvill e , 

Tennessee . 

Purpose of the Study 

The primary purpose of this study 1s t o inv estigate 

criteria contributing to the causes of teacher stress and/o r 

burnout. Specific questions to be answered include: 

1 . Is stress compounded by undesirable work conditions ? 

2 . Do teachers' interpersonal relationships within the 

school induce teacher stress? 

3 . Do administrators' attitudes toward teachers cause 

stress? 
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Statement of the Hy~othesis 

For purposes of this study , the research hypotheses t o 

be investigated in this study are : 

Ho 1 : Stress is compounded by undes1· rable k wor conditi ons . 

Ho 2 : Teachers ' interpersonal relationships within the 

s chool can induce teacher stress . 

Ho 3 : Administrators ' attitude toward their teachers may 

bring about stress . 

Significance of the study 

Thi s study co uld have a significant affec t on the 

strategies used t o reduce or alleviate stress and/ or burnout 

f or beginning elementary schoo l teache r s . Stressful 

situations faced by teachers are as varied as the 

individuals themselves . Research indicated two s our ces o f 

s tres s . One i s s e lf - imposed stre ss that comes fr om 

unrealistic expectations rather than over-work . The o ther 

is situational stress that results from the demands o f 

others and conflicts among people to include the c lash of 

va lues (Corbin , 1994) . 

In addition to these stressors , teachers are faced with 

the daunting challenge of working with students who enter 

school with a wide spectrum of problems . These may include 
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drug and alcoho l problems , phys ical and menta l abuse , pare nt 

and student apathy , dysfunctional fam i lies and varied 

educational reforms . Finding the mental strength t o de a l 

with these problems faced in the classroom, al ong with 

others educators must face outside the classroom , o ften 

becomes a burden t oo complex to tackle . The everyday 

responsibilities faced by today ' s educat ors , such a s meet ing 

th e nee d s o f all children , providing a saf e and ord e r ly 

l e arning environment , keeping up with th e daun t ing piles o f 

paperwork and dealing with pa rents , are o f te n ad ded t o the 

t o p of these already ex i s ting problems . Thi s crea tes a 

s ituation requiring a pe r so n with a h i gh stress to l erance . 

Identifying ways f o r tea che r s t o be come invo l ved in r e duc i ng 

stress and/ or effectively dealing with stress 1s e ssent i a l 

to the succes sful functi oning o f a school . 

Limitations of the Study 

Prior to this study , permission was sought from the 

Director of Schools and principals from eighteen elementary 

schools in the Clarksville-Montgomery County School System . 

The research was limited to elementary school teachers 

employed to teach grades K-5 having less than six years 

teaching experience. Five of the eighteen elementary 

schools asked to . participate chose to do so . 



Definition of Terms 

Th e following defi nitions are provided f or better 

understanding o f certain terms used in the study : 

Stress : mental or emotional pressure 
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Burnout : physical or emotional exhaustion from l ong-term 

stress 

Beoinning teacher : a teacher having been gainfully employed 

t o teach in a school system with less than six years 

teaching experience 

Elementary School : a school in whi ch grades K-5 are taught 

Se lf - Imposed Stress : unrealistic expectations one puts on 

o ne ' s self 

Situational Stress : results from demands o f others~ 

con fli ct among people . or the clash of values 

Assumptions 

When conducting a study o f this nature some basic 

assumptions become necessary . The findings of this study 

are based on the following assumptions without testing: 

1 . The questionnaire was a valid mean of measuring the 

objectives. 

2. All the respondents were adults and had a clear 

understanding of all survey questions. 



6 

3 . The an onymity of the questionnaire allowed respondent s 

t o answer questions freely and honestly without 

threatening repercussions . 

4 . All respondents had experienced stress sometime during 

their life . 

5 . The total sample population selected was represented 

absol utely by completed interview questionnaires . 
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REVIEW OF RELATED LITERATURE 

What is Burnout ? 

Burnout is emotional exhaustion (Maslach , 19 82) . When 

an individual burns out, there are five stages to hi s or her 

symptoms . The individual who burns out is likely t o be very 

enthusiastic when first entering the organization . One 

cannot become emotionally exhausted unless there is first an 

emotional commitment . The initial enthusiasm soon gives way 

t o stagnation as the individual realizes they will no t be 

able t o solve all the problems the organization faces . This 

lead s to frustration on the part of the individual because 

important problems are not being _ resolved . This frustrati on 

may eventually lead to apathy towards the organization . 

Eventually the only way an individual may be able to do 

something about his or her individual burnout is thro ugh 

outside intervention . This intervention may take the form 

of counseling or, more likely , leaving the situation that 

caused the burnout (Edelwich, 1980) . 

Burnout is job related . It is not caused by probl ems 

at home . While the presence of strong family support at 

home may help to alleviate the development of burnout 1n an 

individual , family problems do not cause someone to burn out 

on a particular job (Glicken & Janka , 1984). The employees 

mos t like ly to burn out are enthusiastic, young and 
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If an employee is bored with doing the same 

thing over and over for years , it is tedium , not burnout 

(Pines & Kafrey , 1978) . Burnout is caused by a strong 

idealistic commitment that runs head on into the realities 

of a particular position (Bailey , 19 83) . 

According to Caldwell and Dorling (1991) , burnout and 

stress are not the same . They contend an employee will 

often suffer from temporary stress and feel as if he or she 

is burned out . Once the stress is dealt with , the burned 

out feeling is gone . The authors state stress is more 

likely to be short term and is caused by specific fact ors . 

Burnout is th e longer term accumulation o f stressors and 

ot her sources o f frustrati o n that eventually lead to 

emotional exhaustion. 

The function of the organization may affect the 

likelihood of burnout of employees . Burnout is especially 

common in organizations where there is extensive client 

contact (Maslach and Jackson , 1981 , 1984) . Burnout is also 

likely to happen in organizations where political , economic 

or administrative realities prevent idealistic employees 

from realizing their ideals (Cherniss, 1980) . The 

management practices in an organization can also affect the 

likelihood of burnout. If there are constant stressors with 

no management practices or programs to relieve the stress , 
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burnout is more likely . If support networks are lacking in 

an organization , burnout is more likely . If training 

programs are lacking or non-existent. burnout is more likely 

(Caldwell & Ihrke. 1994) . 

Causes of Teacher Burnout 

There is considerable division of opinion on the causes 

and symptoms of teacher stress and burnout . Lombardi (19 9 5) 

suggests the following list of symptoms as warning signs for 

teacher burnout : 

• you are bored with teaching and do not feel there 1s 

anything more to learn about your job 

• you bristle at suggestions of new ways to teach 

• you dream of perfection and judge your professional 

performance without mercy 

• you are plagued by the feeling that you should be do ing 

more at school 

• you are wit hdrawn a nd feel more comfor tab l e doi ng 

• 

paperwork than interacti ng wit h st udents, colleagues 

a nd parents 

b Why You We n t l·nto teaching or f ind 
y o u cannot remem er 

yoursel f sayi ng. ''If only I had not majored in 

e du cati on '' 



• 

• 
of 
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teaching is not fun for you anymore and you complain 

about it incessantly 

you take your frustrations home and cannot get them out 

your mind 

• you count the days until the next break or summer 

vacation 

• you worry excessively about your students and their 

problems 

• you do not take good care of yourself , eat poorly , do 

no t get enough sleep , lose interest in hobbies and 

resort to unhealthy outlets for stress such as drugs 

and/ or alcohol . 

McGee- Cooper (1990) contends although burnout may be 

very personal , it is generally attributed t o " lack of " 

symptoms . This list includes : 

• lack of energy 

• ent husiasm 

• motivation 

• zest 

• ideas 

• humor 

• joy 

• s atisfaction 



• interest 
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• dreams for life 

• concentration and self confidence . 

It can also be conjectured t hese " lack o f " sympt oms 

can also be classified as " results of " burnout . 

Evidence obtained 1n a literature review presented a t 

the Annual Meeting of the Mid-South Educati onal Research 

Association by Hewitt (199 3 ) categorized burnout and stress 

according to the following influencing fact ors : 

• 

• 
• 

• 

• 

• 

• 

• 

• 

• 
• 
• 

• 

• 

• 

teacher ' s relationship with students 

teac her ' s personality 

disruptive student behavior 

extreme workloads 

negative schoo l environment 

unclear expectations 

l ack of participation in decision making 

d e f icient parenta l support 

s hor tage of teach i ng t ime 

poor university pr eparations 

l ow pay 

insufficient ment oring 

tea c he r ' s gender 

teacher 's marital sta~us 

tea che r ' s eoucational level . 
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However , no evidence of one clear-cut causal factor f or 

teacher burnout was identified in the studies reviewed . 

A study conducted by Byrne (1992) revealed the potency 

of role conflict , work overload classroom climate, 

decision-making and peer support as the primary 

organizational determinants of teacher burnout . Her 

findings also emphasized the key positions held by self

esteem and external locus of control as important mediat ors 

of teacher burnout . 

Each of these antecedent stressors leads to teacher 

burnout . Cunningham (1983) noted when a multitude of 

stressors in the teaching profession continue without 

relief, the pattern of reactions described by burnout 

seriously damages the teacher's ability to perform his or 

her job , feelings become negative , attitudes become cynical , 

concern for students is lost , frequency of physical illness 

and use of alcohol frequently increases . Therefore burnout , 

as the subsequent outcome of continued stress , reflects the 

cumulative reactions to this stress. 

s tages of stres s and Burnout 

In an adaptation of t he book The Stress So lu t i on 

written by Mil l er and Smith ( 1994) it is concl uded the road 

to burnout is paved wit h good intentions . The authors 



1 3 
contend burnout proceeds by stages that blend and 

merge into 
one another so smoothly and imperceptibly the victim s el dom 

realizes what happened even after it is over . 
They classify 

and define these stages in the following manner : 

1 . The Honeymoon : During the honeymoon phase , the job i s 

wonderful . The employee has boundless energy and enthus i a sm 

and all things seem possible . The emp loyee l oves the j ob 

and the job loves the employee . They believe i t wi l l 

s atisfy all of their needs and desires and s o l ve all o f 

t he ir problems . The empl oyee i s delighted wit h thei r j ob , 

co-workers and organization . 

2 . The Awakening : The honeymoon wan e s and the awakening 

stage starts with the realizati on that the empl oyee ' s 

initial expectati ons were unrealistic . Their j ob is not 

working out the way they thought it would . I t does no t 

satisfy all of the employee ' s needs and their co-worker s an d 

their organization are less than perfect . Rewards and 

recognition are scarce. As the employee's disillusionment 

and disappointment grow , they become confused . They realize 

something is wrong , but cannot quite put their finger on it . 

The employee generally works even harder to make their 

but fl. nds that working harder does not dreams come true , 

change anything. the tiredness , boredom and This increases 



frustration for the employee. They questi on their 

competence and ability and begin to lose their self

confidence. 
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3 . Brownout : As brownout begins , early enthusiasm and 

energy give way to chronic fatigue and irritability . Eating 

and sleeping patterns change and indulging in escapist 

behaviors such as sex , drinking, drugs , partying or shopping 

binges becomes more frequent . Productivity and decisiveness 

drop , work deteriorates and co-workers and superiors may 

comment on it . 

Unless interrupted, brownout slides into its later 

stages . Frustration and anger become increased and the 

blame for these difficulties is projected onto others . 

Depression , anxiety and physical illness are beset onto 

those in the brownout stage . 

problem . 

Drugs or alcohol are often a 

4 . Full Scale Burnout : Unless the process is interrupted 

or someone intervenes, brownout drifts remorselessly into 

full -sca le burnout . Despair is the dominant f eat ure of this 

final stage. This may take several months, but in most 

cases it involves three to four years. An overwhelming 

sense of failure and a de vas tating loss of sel f -esteem and 

· d Depression and feelings of se lf-confidence are experience . 

l oneliness are experienced. 
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Life seems pointless and there i· s a paralyzing , 

" what ' s the use " pessimism about the future. Talking 

about " just quitting and getting away " becomes more 

frequent . Physical and mental breakdowns are likely . 

Suicide , stroke or heart attack are not unusual as the fina l 

stage of what all started with such high hopes , energy , 

optimism and enthusiasm is completed . 

5 . The Phoenix Phenomenon : Rest and relaxation can resul t 

in an arising , Phoenix-like , from the ashes o f burnout , bu t 

it takes time . Work should not be taken home be cause it 

probably will not get completed anyway , resulting in 

feelings of guilt . 

In coming back from burnout Miller and Smith sugge s t 

being realistic in job expectations , aspirations and goal s . 

Talking to someone about feelings and goals is impor t ant , 

but should be done carefully . Readjusted aspirati ons an d 

goals must be those of the person in recovery and no t 

someone else ' s . Creating balance in life and investing mor e 

time in family and other personal relationships , social 

activities and hobbies is key. Spreading time so thin there 

· b t overpower self-esteem and self-is not time for a JO o 

confidence is essential . 
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Teachers in a Societal Context 
Teachers are part of, and f · 

unction within , a societal 
context . 

A teacher ' s belief about the importance and value 

of what he or she does can have a profound effect upon 

performance and subsequent feelings of competence (Lasley & 

Galloway , 19 8 3) • Education in general , and teachers in 

particular , have suffered the brunt of severe criticism fr om 

the greater society (Smith & Milstein , 19 84 ). Lasley an d 

Gall oway (1983) suggest teacher training needs t o confront 

the teachers ' beliefs about their pro fessi on and t o prov ide 

opportunity for the development of a clear set of values a nd 

ethics to help guide and defend their practice. 

Organizational structure can greatly influence the 

teacher ' s work environment . An ineffective administrat or 

can disastrously affect the work life of a teacher, j ust as 

a carefully designed organizational structure can promote 

competence and job satisfaction (Stimson & Appelbaum , 19 88) . 

Empowering teachers within the school organization takes no t 

only a skilled administrator, but also a teacher skilled in 

the basics of organizational process (McLaughlin , Talbert , 

Kahne & Powell, 1990). 

Teacher training programs can support the teacher in 

developing a sense of competence in creative problem solving 
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within organizations . Problems and performance are often 

focused on the inadequacies of the individual, when in fact 

it can often be the system or organization that is 

ineffective and in need of intervention. Trai ning 1n formal 

strategies for conflict resolut1· on would b evaluable for a 

teacher to possess because confli' cts · 1n a changing workpla ce 

are inevitable (Wrobel. 1993) . 

Recognizing Teacher Burnout 

Recognizing teacher burnout is not always an easy ta sk . 

In a study conducted by Stern and Cox (19 93 ) , th e author s 

determined through student interviews teache rs experi e nci ng 

various levels of burnout tend to be unint e resting ,. 

unapproachable , unimaginative . dull and always seated be hin d 

their des k avoiding contact with students . Interviewe d 

stude nts felt being taught by a tea c he r wh o exhibi ted these 

characteristics damaged their educational ca r eer t o some 

degree . The area most affected was the motivation these 

students possessed for learning . The apathetic attitude 

displayed by the teacher was readily transferred to the 

student. students were able to recognize the probl em. but 

they could not do anything about it . The only person wh o 

was able to control the problem , the teacher, did no t 

· di' d not want to recognize a problem exi s t ed . recognize , or • · 
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the teacher ' s responsibility to constantly 

monitor his or her effectiveness in the classroom and to be 

aware of the total burnout problem . 

In the same study , Stern and Cox (1993) stated teacher s 

who were interviewed provided interesting information as 

they discussed how they felt when they were experiencing 

burnout. A common feeling mentioned was one of exhaustion 

and desperation . Work was consuming their entire life and 

there were not enough hours in the day to accomplish all 

that needed to be accomplished . This dire c tly resulted in 

constant fatigue and high stress levels . A common sympt om 

mentioned was waking up each morning to dread the day . 

According t o Potter ( 199 3). additional common signs o f 

burnout include negative emotions such as frustration . 

anger . depression . dissatisfaction and anxiousness . 

Although these feelings are normal . if caught in the burnout 

cycle . these symptoms are usually experienced more and more 

often until they eventually become chronic. 

Another common sign of burnout is the inability to deal 

appropriately with interpersonal problems. When feeling 

emotionally drained . it becomes harder to deal with people 

at work and at home . overreaction and emotional outburst or 

intense hostility become common . This results in difficulty 
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communicating with co-workers . friends and family member s . 

Some burnout victims are also apt to withdraw socially . The 

tendency to withdraw is most pronounced among " helping " 

professionals . who often become aloof and inaccessible t o 

the very people they are expected to help (Potter . 199 3 ) . 

Potter (1993) also determined as emotional reserves 

become depleted and the quality of relati onships 

deteriorate , physical resilience declines . Frequent mi nor 

ailments such as colds , headaches . insomnia and ba ckaches 

occur and one generally feels tired and rundown . 

Potter (199 3 ) further asserts during the burnout 

process , becoming tired or bored and losing enthusias m f or 

proj ects 1s common . It 1s increasingly difficult t o 

concentrate and productivity and quality o f work dec line s. 

Dealing with the stress associated with j ob con fli ct 

and declining performance o ften results in drinking mor e 

alcohol , using more drugs . eating more (or less ) . drin king 

more coffee and/ or smoking more cigarettes . Increas ed 

substance abuse further compounds the problem . Potter 

(1993) suggests this results in more thoughts of " s o wha t " 

and "why bother?" This is particularly common among 

burnout victims who were once very enthusiastic and 

dedicated . Enthusiasm is replaced by cynicism and workin g 

seems pointless . 
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FindinQs of St udi es on St ress and Burnout 

In a study conducted by Corbin (1994), it was concluded 

although many of the conditions whi' ch ere t t a es ress are 

beyond the teacher's control, it is possible to cope 

successfully with both the symptoms and the disease itself . 

In this study various stressors were reported to cause 

teacher stress. Ones which were most prominent included : 

administrative attitude , teacher's interpersonal 

relationships within the school, parental support and 

student attitude. 

Maslasch and Jackson (1981 , 19 8 4 ) determined burnout t o 

not be an inevitable outcome of high stress . They suggest 

facing the problem , monitoring stress , developing a 

repertoire of coping strategies and cultivating stress 

hardiness as key ingredients 1n a program for contro lling 

stress and avoiding burnout . 

In a study conducted by Berg (1994) , it was concluded 

most educators felt they were deriving a sense of 

accomplishment from their work . However, the "price" of 

those outcomes for more than two in five participants 

appeared to be ongoing feelings of being physically and 

emotionally taxed by the requirements of their jobs . 

The perception of being stretched too thin was not 

significantly related to any demographic variables , but 



rather appeared to b 
ea pervasive phenomenon f or the 

suburban educators involved . 
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that individual interventions . 
intended t o strengthen an 

This project's results showed 

individual 's body or spirit to b tt . 
e er res i st the ravages of 

stress were not , by themselves , 1i· kely 
to achieve the 

o utcome . 
One organizational intervention suggest ed t o ma ke 

jobs less st ressful was site-based management . This all ows 

administrators t o reduce staff stress and burnout by 

clarifying educators ' rol e expectations and by prov iding 

ready access t o peer and administrative support (Berg , 

1994) . 

According to the results of this study conducted by 

Berg in 1994 , roughly seven of every ten educators working 

in our public schools at the time o f the study planned t o 

continue serv ing in their current pro fessional role s for at 

least the next five years . An emerging public poli cy 

regarding these educators as a vital r esource t o be 

appreciated and nur t ured is more likely to elicit 

cooperation and commitment to change than are reform efforts 

that exclude educat ors from meaningf ul participa t i on and do 

nothing to acknowledge and address educators' increasingly 

prevalent feelings of being stretched to the limit . 

In a study conducted by Friedman (1995) , there were 

five major findings . The first was st ude nt behavior had 
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different effects, 1n terms of burnout , on teachers 

functioning within different school settings (secular and 

religious) . Secondly, it was determined that . among the 

various student behavior pat t erns, student disrespect (to 

their peers and to their teachers) was the pattern that best 

predicted burnout in teachers . Thirdly , teachers possessing 

different student control ideologies did not differ in their 

self-reported exposure to different typical student behav i or 

patterns . Following this was the determination that a lin k 

existed between teacher ideology and what affect s teach e r 

burnout : teachers with a humanistic orientati on t o pupil 

control were mainly affected by disrespect , whereas teachers 

with custodial orientation to student control were affe c t e d 

mainly by inattentiveness . Finally , Friedman (1995) reported 

the fifth determination reached from this study was mal e 

teachers' burnout was significantly affected solely by 

inattentiveness , whereas female teachers' burnout was 

significan tly affected by disrespect . 

I n a fi nal st udy reviewed, Littrell (1994) concluded 

that principal support is important to teachers' well-being . 

h are emotl· onally supportive and provide Principals w o 

l ikely to have teachers who i n formationa l s upport are more 

are satis f ied wi t h their work. 
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Another important finding was both instrumental and 

emotional support were significant predictors of s choo l 

commitment for special and general educators in the study . 

Additionally , emotional support provides teachers with a 

sense of belonging that motivates them to high perf orman ce 

and involvement . 

It was also concluded teachers who reported more 

emotional support also reported fewer health problems . I t 

seems that when people are provided with support tha t 

promo tes their self-esteem (emo ti onal support) , physical and 

psychological symptoms decrease . These results suggest that 

teachers perceive higher levels of principal support when 

there is a high degree of camaraderie and opt imism Jn their 

schoo l and when teachers interact frequentl y with the ir 

principals . 
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METHODOLOGY 

This st udy deals wit h the perceptions of the entiti es 

which prod u ce the h ighest levels of stress for beginning 

elementary schoo l teachers . A questionnaire and a statement 

describing t he general purpose of the research were 

presented to each r espondent . The questionnaire consists o f 

closed form questions which permit only certain responses in 

order that quantification and analysis o f the result s coul d 

be carried o u t efficiently . 

Materials and Met hods Us ed 

Questionnaires were distributed t o a volunt eer lia i s on 

fr om each site agreeing to participate . Ea ch vo lunt eer 

meeting the criteria for a beginning teacher as qualifi e d in 

the introduction of this study was read the Questi onnaire 

Cover Letter by the acting liaison . A copy of this lette r 

may be found in Appendix B . Respondents were then given a 

copy of t he questi onnaire by t he l i ason for comp l etion . 

Questionna i res were returned t o th is researcher by t he 

acting liaison from each par t icipati ng school . 

Procedures of the study 

This study dea l s with t he perceptions of t he e n tities 

that produce t he highest levels of stress for beginning 
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elementary school teachers . A questionnaire and a statement 

describing the general purpose of the research were 

presented to each respondent by the cooperating liason . 

This questionnaire consists of closed form questions that 

permit only certain responses so that quantification and 

analysis of the results can be carried out efficiently . 

Respondents were chosen from those persons employed by the 

Clarksville-Montgomery County School System to teach grades 

K-5 with less than six years of teaching experience whos e 

acting administrator agreed to participation . These s choo l s 

included Kenwood Elementary School . Liberty Elementary 

School . Moore Elementary School . East Montgomery Elementary 

School and Minglewood Elementary School . 

A minimal number of samples were used due to the 

extensive time involved in administering the questi onn a ire s . 

The questionnaire was limited to the objectives and the 

information received was dependent upon the accuracy of the 

respondents. 

Respondents were broken down statistically as to sex. 

h . · nee and grade level age . number of years teac 1ng exper1e 

taught. Anonymity was maintained. 
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Analysis of Respondent~ 

Respondents were chosen from all who v 1 t d 
o un eere to 

participate in the study and who were employed by the 

Clarksville-Montgomery County School System to teach grades 

K-5 with less than six years of teaching experience . The 

sample surveyed consisted of 95% female and 5% male . The 

ages of respondents ranged from 51% aged 20-29 , 41% aged 30 -

39 and 7% aged 40-49 . Years teaching experience was 

distributed in the following manner : Twel ve percent had o 

years teaching experience , 35% had 1 year of teaching 

experience , 24% had 2 years teaching experience , 24% had 

both 2 and 3 years teaching experience , 41 % had 4 years 

teaching experience and 12% of the total populati on surveyed 

had 5 years of teaching experience . Eleven percent of the 

sample populati o n taught special education and/ or special 

area subjects such as physical educati on and music in 

comparison to the 89% who taught regular education classes . 

Regardless of teaching assignments , all respondents were 

given the same questionnaire . Questionnaires were completed 

and compiled with complete anonymity . A copy of the 

questionnaire can be found in Appendix C. Data were 

recorded and compiled in descriptive and statisti cal form . 
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Questionnaire 

The questionnaire used in this study was a modified 

version of a questionnaire found in A Study of the causes 

of Teacher Stress and Burnout (Corbin. 1994) designed to 

meet the specific objectives stated in Chapter One . This 

questionnaire and a statement describing the general purpose 

o f the research were presented t o each respondent . This 

ques ti onnaire consists o f closed form questions that permit 

only certain responses so that quantification and analysis 

o f the results can be carried out effici e ntly . 

A minimal numbe r o f sampl e s were used due t o th e 

extensive time invo l ved in admini s tering the qu es ti onn a ires . 

The questi onnaire wa s limited t o the obj e ctives an d t he 

inf o rmation re ce ive d was depe nd e nt on the a ccura cy o f the 

re s pondents. 

Respondents we re broken down s t a ti s ti cally a s t o sex . 

ag e. numbe r o f y ear s t e aching expe rience and grade l eve l 

taught . Anonymity was ma intained . 



CHAPTER 4 

PRESENTATION OF DATA 

The pu r pose of t his data was t o r e port fin d ings o f th e 

study . The col l ection and analysi s o f data in c l uded 

s e lecti ng , for t he study , subje c ts willing the compl e t e the 

ques tion naire e mp l oyed to teach grades K-5 in t he 

Clarksv ille-Mo n tgomery County Schoo l Syst em wit h l ess t han 

s i x years o f tea c hing e x pe rience and mak ing ana l yses o f dat a 

r ece ive d fr om the ques ti onnaire . Res ult s o f t he survey a r e 

a massed and s ummarized o n t he f o ll owing pa ges . 

Question #1 : Have you tho ug ht o f qu i tt i ng your tea chin g 

job in th e pa st y ear ? If you ci r c led yes , p l ease exp l a i n 

why . 

Yes : 35% 

No : 65% 

Explanations included : 

• 

• 

• 

• 

• 

• 

• 

No handboo k o r g uideli nes until it is done wr ong 

Too many hours taken awa y fr om f a mil y 

Extensive amount of time working " o ff t he c l ock " 

prepar ing f o r c l ass and comp l et i ng paperwork 

Furt her ing ed ucat i o n 

Fee ling overwhe lme d 

un exp l a i ned c ha nges made by admin i s t rati on 

s tud e n ts wit h ba d a ttitudes Apa th e ti c s tude n ts , 
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• Stress 

• Lack of funds f or class. amount f o personal funds 

required to maintain classroom 

• Behavior problems in classroom 

• Too much paperwork 

• Difficulty with administration 

• Few opportunities to interact with o ther adults during 

the work day 

• Time constraints and planning put ove rdue pressure on 

teachers 

• Unfair evaluation procedures which lack support 

• Transfer 

• Class size and expectati ons t o mee t the needs o f ever y 

child 

• Too great expectations outside of teaching which do no t 

leave enough time to actually teach 

• Difficulty with classroom management and th e feelin g o f 

isolation 

Quest i on 11 2 : If you had an opportunity to relive your 

college years . would you still choose to be a teacher? If 

y ou circled no , what other profession (s) would you choose? 

Yes : 78% 

No : 21% 



Alternative professions included : 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

Any j ob that coul d be left at t he workplace 

A job with more pay 

Micr obiology or o th e r health related f ield 

Dentist 

Fitness and wellness 

Librarian 

Interi or design e r 

Busi ness 

Computer 

Schoo l co uns el or 

Nursing 

3 0 

Question #3 : Do yo u feel yo ur present teaching pos iti on 

ma kes good use of yo ur preparati on , expe riences and 

po tential? If you circled no, explain how you could bes t 

serve the schoo l system . 

Yes : 90% 

No : 1 0% 

Reasons cited include : 

• No t able t o do creative a c t i vit ies due t o 

adm i nistra tive duties 

• No t enough time t o be creative 
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Pe rsonality and s trengt hs are not suited for the s choo l 

e mp l oyed i n 

Be t te r suit ed f o r admini s trat1· ve or s uper visory 
positi o n 

• Better su i t ed f o r a l owe r grade level 

• 

• 

• 

Trapped by Basal and T . C. A. P . (too much struct ur e) 

I nability to get a job in the area desi r ed 

Extra pa pe r work and act i v i ties res tricts teachin g 

Qu es ti on #4 : Did yo u have a ny pos itive attitudes or hopes 

when you went into th e teaching pro fess i on that have not yet 

been f ul f illed ? If you circled yes . what were those 

attitudes a nd ho pes? 

Yes : 4 7% 

No: 52% 

At titudes and hopes li sted include : 

• 

• 

• 

Not e noug h time to teach subjects thoroug hly o r devel op 

c l assrooms th or o ughly due t o feeli ng ru s hed a nd 

ha ndicappe d by l a c k o f time 

mode l kl. ndness a nd l ove f or learni ng due Inability t o 

t o exces sive be havi o r pro bl ems 

t d t but no t adult s (this Feeli ng appr e ciat e d bys u e n s , 

Salary , a gr ea t dea l o f wor k i s is re fl ec t e d i n 

home and a grea t dea l o f pe rsona l money is comple t e d at 
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required to maintain classrooms) 

• Feelings of competitiveness among teachers 

• Lack of team work among teachers 

• Expectations of making a difference in a child ' s lif e 

• Unrealistic expectations for student behavi or , attitude 

and academics 

• Lack of planning time takes family time 

• Support fr om administrators , ac ceptance o f 

individuality in personality and tea ching sty l es 

• The effect o f dysfun c ti ona l families on schoo l sys t ems 

• Lack o f planning time 

• Expectati o ns to baby-s it and " raise " o th e r peo pl e ' s 

children 

• Expectations for j o b satisfa cti on no t me t 

Qu es tion #5 : Is " Stress and/or Tea che r Burnout " a prob lem 

(o r a potential problem ) in your school bui l ding ? 

Yes : 71% 

No : 25% 

R 2o/c No espo nse : 



Quest i on # 6 : Is there anything you can do to help 

alleviate this problem? 

Yes : 52% 

No : 38% 

No Response : 8% 
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Quest i on # 7 : Do y ou feel burned out yourself ? If you 

c ircled yes , what do y ou thin k are th e causes o f your st r ess 

and/ o r burnout? 

Yes : 60% 

No : 4 0% 

Ca uses l isted in c lude : 

• Competition amo ng t eac hers 

• Lack of time for planning a nd paperwork du e t o o th e r 

expecta ti o ns 

• Pursuing Graduate degree , working and rai s ing a famil y 

• Pressu r e from new po licies fr om Ce ntral Office and 

ot he r administrators 

• Lack of time to teach effectively 

• Lack of he lp in the classroom 

• Work overload (everything du e at once) 

• Pressure from administrators 

• Score expectations 

• Gaining tenure 
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• Lack of respect and support from parents 

• Lack of organization and spreading self t oo thin 

• Over commitment 

• Dislike for being told how and what t o teach 

• Bombardme n t with new t eaching styles a nd strategies 

• Excessive paperwork 

• Change in grade levels 

• Difficulty balancing family and career 

• Working too many hours 

• Too many students behind grade level academically wh o 

• 

• 

• 

• 

• 

• 

• 

• 

• 

require more one-on-one teaching 

Too many children with discipline problems 

La ck of parent concern 

Excessive workload 

Scheduling problems 

Peers 

Lack of materials t o conduct class 

Worki ng two jobs 

Inability to keep up with tasks assigned by 

administrators 

Poor classroom management 
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If you should experience burn ou t symptoms . is 

there anyone in your school building or school system you 

can go to for help? If yo u circled yes , who is that person? 

(No names please . just say fell ow teacher . principal . 

director of schoo ls . etc . ) 

Yes : 78% 

No : 14% 

No Response : 1% 

Persons listed included : 

• 

• 

• 

• 

• 

• 
• 

• 

fellow teachers 

principal 

assistant principal 

guidance counselor 

family 

team leader 

friends 

sch oo l psycho logist 

Question #9 : 

career goal ? 

Is being a classroom teacher your 

If you circled no. what would you 

attain in education? 

Yes : 70% 

No : 30% 

personal 

like t o 
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Responses from those rnarkinc no include : 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

University professor 

Secretary of Education for the United States of America 

Teacher of Deaf Chil d ren 

Administrator 

Supervisor 

Have a home for troubled children 

Guidance counselor 

Liaison b e tween the community and publi c schools 

Develop a school f or specific popu lati o n of students 

Title I tea c her 

Daycare director t o help better prepare st udents f o r 

school and identify learning disabled st ud e nt s at an 

earlier ag e 

Ques tion #10 : What changes would make the profession 

better for you ? 

• More classroom fu nds 

• Less admi n istrative p aperwo rk 

• Sma l ler class sizes 

• More pay 

• Mo r e ai d e time 

• More plan n i n g t i me 

• More t eamwork 



• 

• 

• 

• 
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Feeling important to employer 

Reimbursement for a l l expenditures 

More time to keep up with necessary k paperwor (report 

cards . etc . ) 

Increased public a wareness concerning what 1s really 

go ing on i n education 

• More time for teaching 

• Administrators willing to learn and understa nd the 

curriculums for all grade levels (keeping in t ouch ) 

• Fewer ext r a responsibi l ities outside of teaching 

• Teachers respected as professi onals 

• Team teaching 

• More support fr om administrators with less emphasis on 

test scores 

• En f orce positive attit udes among administrators and 

• 

• 

• 

• 

• 

• 

faculty 

Working part time or teach i ng only one subject 

An open attit ude f rom administrators concerning 

ind ividu a l t e a ching s tyl es 

Mor e persona l days 

Less s tudent turnover 

Mo r e t e aching a ss i s tant s 

h . on y ounger ESL s tudent s (Eng l ish as a Mor e emp a s 1s 

Se cond Language) 



• 

• 

• 

• 

• 

• 

• 

• 

Freedom t o be s el f 

Fewe r be havi o r problems 

More parent invo lve ment 

Less repe titive pa pe rwor k 

Less burea uc ra cy 

A wri t t en curri c ulum 

Use o f more t e a chers ideas and input 

Homogenous classes 
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Quest i on #11 : Any additional comments or suggestions to 

alleviate stress a nd/ o r burnout ? 

• Have f ewer s tud e nts in each c l assroom 

• Work f o r a great prin c ipal 

• Wo r k with a good team o f t ea chers 

• Take a day t o do s omething f or yourself t hat ma kes you 

f ee l good 

• Provi de mor e conf erence and/ or i ns e rvi ces on de a l ing 

• 

• 

• 

• 

• 

• 

wi th s tress and burno ut 

Implement fac u lty stress programs 

Ke ep new t e achers mor e inf orme d 

Exercise 

Maintain a sense o f humor 

Maintai n good relationships with peer s 

Ta l k to ot hers who underst a nd 
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• Try not to take work home 

• Schedule monthly or quarterly meetings t o discuss 

problems with experienced teachers away from schoo l 

• Choose and maintain a hobby 

• Do not begin school until 9 A .M . 

• Start a walking club 

• Take your personal days and do not stay at schoo l l a t e 

every night 

• Provide a teaching assistant for each classroom 

• Consider teachers' opini ons as important 



CHAPTER 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

The purpose of this chapter is to provide 
a summary o f 

the find ings , establish conclusions drawn fr om these 

findings and provide recommendations for dealing with stress 

and burnout . 

Summary 

Hypo thesis one stated stress 1· s d compoun ed by 

undesirable work conditions . Data obtained from 

questi onnaire que s tions number one , three . four . s even and 

nine do not adequately support this hypo thesis . Questi on 

number ten does adequately support this hypo thesis . A 

breakdown of each question follows : 

Question 1 : Have y o u ever thought o f quitting your t ea ching 

job in the past year ? If you circ led yes , please explain 

why . 

Thirty five of the responses were affirmative . Of 

these affirmative responses . 92% attributed their response 

to some form of stress imposed by undesi rable work 

conditions. From this data , it can be determined that 

question one does not adequately support this hypot hesi s . 

Although a large percentage of those experiencing burnout 

did contribute that stress to undesirable work conditions . a 



r elatively l ow pe r cen t ag e o f res pondent s had 
ac t ually 
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cons ide r e d quitting their j ob . 

Ques ti o n 3 : 
Do y ou fe e l your present t eachin g positi on 

ma kes good us e o f yo ur preparati on . experiences a nd 

poten tial? If y ou c ir c l ed no . exp l ain how you could best 

serv e t he s choo l s ys t em . 

Ten pe r cent o f the r e spond e nts a ns wered no t o thi s 

quest i o n . Ninety per cent o f t hese r esponses contribut e d 

di scon ten tme n t to undesirab l e wor k conditi ons . Fr om this 

data it can be determined that question number three does 

not adequa t ely s upport t h is hypothesis due to a low 

percen tage o f r espo nd ents who act ual l y ha r bored feeling s o f 

disconten t me n t . 

Question 4 : Di d yo u have any posi t ive a t ti t udes or hopes 

whe n yo u we n t in to t he teac hi ng profession th a t have no t yet 

been fulfill e d ? If y ou circl e d yes. what were these 

attitude s and hopes ? 

l 47% Were affirmative . Of th e Of the tota responses 

affirmative responses . 8 4% were attributed to undes i r a ble 

work conditions . The 47% affirmative r e sponse t o unfill ed 

attitudes and hopes is significant enough to be o f concern . 
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However. from this data it can be determined that question 

number four does not adequately support this hypothesis . 

Questl· on 7 ·. Doy f lb ou ee urned out yourself ? If you 

circled yes . what do you think are the causes of your stress 

and/ or burnout ? 

Sixty percent of the responses were affirmative . Of 

these affirmative responses . 37% contributed stress and/ or 

burnout to undesirable work conditions . Although a 

relatively large percentage of respondents actually did feel 

burned out , few contributed this burnout t o undesirable wor k 

conditions . From thi s inf ormati on , it can be determined 

that questi on numbe r seven does no t adequately support th is 

hypothesis . 

Question 9 : Is being a classroom teacher your personal 

l If You Cl· rcled no. what would you like to career goa? 

attain in education? 

Thirty percent of the responses to this ques tion were 

no . Of this 30% response , 72% were contributed to 

undesirab l e work conditions. Although a relatively high 

contributed their responses t o 
percentage of the respondents 

Condl· t1·ons, a considerably low percentage 
undesirable work 

teacher their 
actually did not consider being a classroom 
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From this da t a , i t can be determi ned 

question number nine does not adequately support th i s 

hypothesis . 

Question 10 .· What h 1 
c anges wou d ma ke th e pro fess ion better 

f o r you? 

Ninety percent o f the responden ts s uggested 

improvements in working conditi ons wou l d actua lly ma ke t hei r 

pro fessi o n better . From this data , it can be dete r mi ned 

that question number ten does adequately support t his 

hy po thesis . 

From thi s dat a it can be concl ud e d that questi ons 

number o ne , three , f our , seven and nin e do no t a dequatel y 

support this hypo thesi s . However , question number ten does 

ad e quately support this hypo thesis . 

Hypo thesis two stated teachers' interpers ona l 

relationships within the school can induce tea cher stress . 

Data obtained from questions number seven and ten do no t 

adequately support this hypothesis . A breakdown o f ea ch 

question follows : 
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circled 

7 : Do you feel burned out yourself? 
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If you 

yes , what do you think are the causes of your 
stress and/ or 

burnout? 

Sixty percent of th d 
e respon ents stated they actually 

did feel burned out . However , of this 60% , only 6% 

contributed stress and/ or burnout to interpersonal 

relationships within the school . F th · d rom 1s ata , it can be 

determined that question number seven does not adequately 

support this hypothesis . 

Question 10 : What changes would make the profession better 

for you? 

Twelve percent of the total responses suggested changes 

related to interpersonal relationships within the school 

would make the profession better for them . Due to the low 

percentage of respondents considering stress to be a 

reflection of interpersonal relationships within the school , 

it can be determined that question number ten does not 

adequately support this hypothesis . 

d · · t t 's attitude toward Hypothesis three stated a m1n1s ra or 

their teachers may bring about stress . Data obtained from 
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questions number seven and ten do not adequately 

support 
this hypothesis . A breakdown of each question foll ows : 

Question 7 : Do you feel burned out yourself ? If you 

circled yes , what do you think are the causes o f your stress 

and / or burnout? 

Sixty percent of the respondents did feel burn ed out . 

Of those wh o were experiencing burnout , 34% contri bu t ed 

burno ut to administrators' attitude t oward th e ir teacher s . 

Although the data reflects burnout as a s ignificant pr ob l em . 

it can st ill be de termined that questi on number seven does 

no t adequately support this hypo thesis . 

Question 1 0: What changes would make the pro f ession be t ter 

for you ? 

Twenty five percent of the respondents conside r ed 

modifications in administrators ' a t titudes t owa r d t e ach e r s 

as a way to improve the profession . Although the percentages 

· h than the others , it cannot be are considerably h1g er 

determined the information obtained from this data 

adequately supports this hypothesis. 
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Concl usiona 

From the a nalysis of data it can 
be determined that 

stress is a source of concern for 
beginning elementary 

school teachers in th Cl k 
e ar sville-Montgomery County School 

System . In addition . it can be determined that stress is 

not compounded by und es irable work conditions . However . 

those considering work conditions to be a source of stress 

cited these circumstances to include overcr owded classrooms . 

lack o f planning time . competitiveness among tea chers . 

pressure from administrators and di scip line problems among 

the children served . 

From this st udy it can also be concluded that teacher s ' 

interpersonal relationships within the schoo l do not 

necessarily induce teac he r stress . Alth ough it was 

determined that competitiveness among teachers 1s a stressor 

for some. th e underly i ng consensus o f opi ni on determined it 

not t o be a significant problem . 

Fin a lly . from the analysis of data it can be determi ned 

that the administrators' attitudes towards teachers does no t 

cause significant stress . Some of the attitudes cited by 

those considering administrators' attitudes to be a sour ce 

o f stress include unreasonabl e expectations . unwillingness 

to a ccept diversity among teachers and their styles of 

teaching and unfair evaluation procedures directed by 
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From t h is data it can be determined th a t st ress i s a 

s ource of conce r n for many beginning el eme nt ary schoo l 

t e achers 1n the Clarksville-Montgome ry County School System. 

However , it is important t o conside r the f act th e surveys 

we r e administer ed at the beg inning o f t he s ch oo l year a nd 

da t a may have been s waye d diff e r e ntly if t hey had been give n 

during a d i fferent time o f th e s choo l year . 

It i s also important t o no t e th a t , alt hough va l ua b l e 

da t a wa s gathe r ed fr om ques ti onnaire quest i ons number two , 

fi ve , six and e igh t , none o f th e data wa s a pplicab l e f or 

de f e nse of th e hy po theses . 

Recommendations 

Nume rou s re commend a ti ons were ma de concernin g methods 

f o r improving t e a c he rs ' ability t o cope wi th s tress . Some 

o f th ose s uggested by the res pond en t s in th is st udy in c l ude : 

• 

• 

• 

• 

• 

Have fewer st udents i n each c l ass r oom 

Work f or a great pr inc ipal 

Work wi th a good team o f t eachers 

Take a day t o do some th i ng f or you r se lf t hat makes you 

f ee l good 

and/ or i nservi ces on dealing Provide more conf e r e nces 

with stress and burnou t 



• 

• 

• 

• 

• 

• 

• 

• 

• 

• 
• 
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Implement faculty stress programs 

Keep new tea chers more informe d 

Exe rcise on a regular basis 

Maintain a good sense of humor 

Talk to others who understand 

Try not to take work home 

Sc he dul e month l y or quart e rly · mee tings t o d i scuss 

pro blems with expe rienced t ea ch e r s away f rom t he s choo l 

s e tting 

Choose a nd ma inta i n a hobby 

Do no t be gin schoo l until nin e o ' c l ock in t he mor ning 

S t a rt a walking club 

Take y our pe rsonal days and do no t s tay at schoo l l at e 

e ve ry night 

• Provide a teaching assis tant f o r e a ch c l ass r oom 

• Administra t o r s and parent s should consi der t eache r s' 

opinions as important . 

In another study conducted by Berg (1994) . el even 

individual burnout interventions were cited . These included 

the following : 

• Engaging in a non - work hobby or interest 

• Maintaining a balanced perspective on life 

• Getting appropriate amounts of sleep 

• Eating a nutritionally balanced diet 



• 

• 

• 

• 

• 
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Associating with psychologically healthy colleagues 

Getting away weekends 

Setting realistic goals for students 

Getting away summers 

Structuring the work day to include breaks from direct 

and continuous student contact 

• Exercising regularly 

• Developing more effective time-management skills . 

In this same study (Berg 1994 ), organizational burnout 

interventions were also cited . These included : 

• 

• 

• 

• 

• 

• 

• 

• 
• 
• 

Invo lving staff in decision making 

Involving staff in program development 

Involving staff in goal setting 

Increase pay 

Providing yearly staff retreats 

Providing workout centers for staff 

Establishing case load ceilings 

Hiring more paraprofessionals 

Providing flextime opportunities 

Offering a class in dealing with difficult peopl e . 
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Stern and Cox (1993) suggest the f oll owi· ng 

for avoiding burnout : 
s tra t egies 

• 

• 

• 

• 

Always be prepared and well-organized upon enterin g a 

classroom 

Co nstantly evaluate performance in the clas sroom , a s 

we ll as receiving evaluation from other pro fe ssionals 

Request student evaluations when appropria te 

Continually r e-evalua t e the dire c t ion a nd focus of 

professional life 

• Ma intain a pos itive self-image 

• Find s o l ace in s upportive conver sa t i ons wit h o thers 1n 

the prof ess i on 

• Do no t overex t e nd yourse lf 

• S ince r e l y be lieve in wha t is be i ng done on a dail y 

bas i s in order t o be s uccess ful in the class r oom. 

I t i s al so r ecomme nd e d that a ny dup l i cati on o f thi s 

s t udy be care fully analyze d pri or to initi a ti on . Questi ons 

numbe r two, five , six and e i ght we r e no t r e l evant t o the 

hypo theses and s hould be cons ide r e d care fully be fore being 

us ed aga in. 
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Appendix A 

COMPOSITION OF THE SAMPLE 

Analysis of Respondents 

5 6 

Respondents were chosen from all who volunteered to 

participate in the study who were employed by the 

Clarksville-Montgomery County School Sys t em to teach grades 

1-5 with less than six years of teaching experience . 

AGE 

20-29 : 51% or 36 respondents 

30-39 : 41% or 24 respondents 

40-49 : 7% or 5 respondents 

SEX 

Male : 3 

Female : 67 

YEARS OF TEACHI NG EXPERIENCE 

0 years : 12% or 4 respondents 

1 year : 35% or 16 respondents 

2 years : 24% or 17 respondents 

3 years: 24% or 17 respondents 

4 years : 41% or 12 respondents 

5 years : 12% or 4 respondents 



GRADES TAUGHT 

Kindergarten : 15 respondents 

First Grade : 23 respondents 

Second Grade : 11 respondents 

Third Grade : 15 respondents 

Fourth Grade : 15 respondents 

Fifth Grade : 7 respondents 

Special Education / Special Area : 

10 respondents 
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APPENDIX B 

QUESTIONNAIRE COVER LEITER 

Dear Questionnaire Respondent , 

5 8 

The purpose of this study is to identify the entities whi ch 

contribute to the highest levels of stress and burnout in 

beginning teachers employed within the Clarksville

Montgomery County School System to teach grades K- 5. For 

purposes of this study , beginning teachers will be 

identified at those having less than six years teaching 

experience . The information gathered will be analyzed for 

the purpose of presentation to fulfill the requ i rements for 

the degree Education Specialist . 

Please respond t o the statements on the f ollowing pages . 

Questions one through nine require a yes or no response with 

a further explanation of why on each . Questions ten and 

eleven are subjective . Your responses will be confidentia l 

and at no time will you be identified . Please make sure you 

respond to each question . Thank you for your time and 

careful attention . 

Tonya Stephan Cunningham 



AGE 

SEX 

Appendix c 

Questionnaire 

TEACHER STRESS AND/ OR BURNOUT 

NUMBER OF YEARS TEACHING EXPERIENCE 

GRADES TAUGHT (circl e tho s e app licab l e ) 

K 1 2 3 4 5 SA(special area) 

SCHOOL 

Please circle your answers. 

59 

YES NO 1 . Have y o u thought o f quitt i ng your teaching job 

in th e pas t year ? If you c irc l ed yes , please exp l ain why . 

YES NO 2 . If you had an opportunity t o re l ive y our 

college years , would you still choose to be a t ea cher ? If 

you circled no , what other professi o n(s) wou l d you c hoose ? 



YES NO 3 . 
60 

Do you feel your present teaching pos ition 

makes good use of your preparation, experiences and 

potential? If you circled no, explain how you could best 

serve the school system . 

YES NO 4. Did you have any positive attitudes or hopes 

when you went into the teaching profession that have not yet 

been fulfilled? If you circled yes , what were these 

attitudes and hopes? 

YES NO 5 . Is " Stress and/ or Teacher Burnout " a problem 

(or a potential problem) in your school building ? 

YES NO 6 . 
. d t help allev i ate Is there anything you can o o 

this problem? 



YES NO 7. 
61 

Do you feel burned out yourself? If you 

circled yes, what do you think are the causes of your stress 
and/or burnout? 

YES NO If you should experience burnout sympt oms , 1s 

there anyone 1n your school building or school system you 

8 . 

can go to for help? If you circled yes, who is that pers on? 

(No names please , just say fellow teacher , principal , 

director of schools , etc . ) 

YES NO 9. Is being a classroom teacher your personal 

career goal? If you circled no , what would you like t o 

attain in education? 
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