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Integrating Children’s Literature with Character Education in an Elementary Setting:
Implications For School Counselors

Children’s literature is a powerful tool with as much versatility in its potential as there is
variety in texts. Avenues for usefulness are limitless. While the value of a good book can be
universally applied, the benefits of a good children’s book are specific to the needs of young
children. Oral reading provides opportunities for natural development of language as a child
hears the language used. develops attention span, hears pattern and rhythm of speech, and is
provided with modeling of verbal expression. When the element of written language is
incorporated into the experience through the use of printed words, the child begins to form
understanding of left to right progression in reading, make associations between letters. sounds,
and words. and develop a connection between print and meaning. When illustrations are included
in the reading of a story. the child attaches visual cues. which further enhance meaning.
Awareness of art mediums begins to develop. along with an appreciation for styles, colors.
textures and dimensions of artistic expression.

Aside from addressing developmental needs and providing natural learning for beginning
readers. high quality literature also exposes children to a wide variety of topics. Differences in
cultures and geographic regions are seen throughout the pages of children’s books. Imagination
is fueled. analytical devices are implored. and a plethora of information is spread out for children
to feast upon. Whether it is learning about life in the city or life on the moon. getting a puppy or
going 1o school. the animal kingdom or a kingdom where fairy tales are made. a children’s book
brings to the reader (or listener) a perspective that is new. From this perspective, children will

2row 1o create their own stories from which both verbal and written expression is born. Jalongo

(2004) believed that the ability to respond to stories and to express oneself through creative story
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writing is a defining characteristic of human beings. Hence, we see yet another reason to place
great value on the use of children’s literature.
integrating Children’s Literature with Academic Subjects

Educators have long since recognized the value of using children’s literature as a venue
for teaching academic subjects, particularly in elementary schools, where this practice is widely
accepted and adopted. The use of trade books to teach content areas (math, reading, language,
science and social studies) has proven to spark interest. increase participation, and heighten
understanding of concepts. Trade book, picture book, and children’s literature are
interchangeable terms used to represent a storybook written specifically for children that
incorporates illustrations to help convey meaning. While varying sources may make reference to
any or all of these terms, there is no significant difference in their meaning.

Using Trade Books to Teach Mathematics. Moyer (2000) described the connection
between math and children’s books as natural by pointing out the opportunities provided for
discussion and investigation of math concepts that are found in so many books. Examples are
provided to include introduction and exposure to money. counting, measurement, geometry.
addition/subtraction and even multiplication/division. Moyer also suggested that books show
children the origins of mathematics, contributions made by various cultures and the evolution of
math as we know it. Such concepts may not be understood or even taught through the use of a
textbook alone. but a child’s interest and knowledge are both increased when informal learning
occurs within the natural context of a story.

Making connections between content areas and the real world is a critical aspect of

lcarning any subject. This is especially true for math, which can be intimidating to both children

and adults. Moyer (2000) stated that children’s books often allow the reader to see mathematics
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within the context of daily living, which provides a familiar context in which to explore foreign
concepts. This context is what makes learning natural to the extent that children may not even
realize they are learning. Moyer also provided a discussion of the use of illustrations to present
math concepts and problem solving. Children are entranced by pictures and will make
connections to the written text all by themselves. Problem solving and other higher order
thinking skills are developed as the reader seeks to analyze a math concept presented in the text
by looking for clues in the illustrations. Moyer believed that reading and math skills are both
strengthened as children use picture books to build connections between these core subjects.

To further illustrate the integration of trade books with math concepts, Moyer (2000)
provided an elaborate example of an actual classroom experience. The math lesson began with a
teacher reading aloud. The Doorbell Rang, by Pat Hutchins (1986). In this story, two children
had a dozen cookies that they were sharing. Every time they decided how to divide the cookies
between them, the doorbell would ring and another child would arrive, causing them to have to
revise their math problem. Following the reading, each student was given a bag of twelve
pretend cookies. represented by twelve yellow hexagon shapes from a set of pattern blocks. The
students immediately determined that theirs were lemon cookies, making a transfer of knowledge
from the text to the real world.

Several activities followed including the modeling and writing of mathematical
equations. retelling of the story sequentially, identifying a hexagon by the number of sides and
computing the total number of sides represented on a given number of cookies, comparing of the
hexagon shape with other shapes. manipulating the shapes to produce patterns and new shapes,

writing of number sentences. and creating a storyboard to model the division of cookies based on

the number of children present in each incidence. Students were engaged in oral discussion with
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peers in small groups. The combined efforts of the group proved to be beneficial as problem
solving strategies were also combined and therefore enhanced. Vocabulary was developed as the
teacher modeled correct terminology for what the students were actually doing as they
manipulated their cookies. The actual story was revisited several times as students worked to
recreate the events accurately. In the initial explanation of this lesson, Moyer (2000) stated that
the objectives were to provide students with opportunities to use concrete and pictorial
representations to show understanding of division while demonstrating ability to think and
communicate mathematically. These objectives were accomplished easily with the integration of
children’s literature and math.

By providing a means through which students can acquire an understanding of math
concepts. educators can provide resources to meet the growing demand for future
mathematicians (Murphy. 2000). Anxiety about mathematics begins in very young children and
often continues through adolescence and adulthood. This fear of math can inhibit an individual,
limit career options, and cause deficiencies in the function of everyday life. Murphy also stated
that visual representations provide a learning source that may be required for acquisition of
knowledge among those who are visual learners. Children’s books incorporate the use of visuals
to convey abstract concepts. Additionally, Murphy discussed the idea that statistically there are
certain ethnic and cultural groups that are more likely to be successful in mathematics. He
suggested that children could become immune to this bias through the use of high quality
children’s books which present minority groups as main characters in positions that challenge
biased ideas.

The assessing of trade books to be used in math lessons is an important factor in

determining how beneficial the integration will be. While acknowledging the wide spread use of
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this teaching strategy, Halsey (2005) pointed out that the books used must offer the best qualities
in both math and literature, outlining specific criteria for making selections. Included in the
criteria is visibility of the mathematical element in the story line, how effectively the
mathematics are presented and the overall literary quality of the book. This author provided
support for integration of math and literature by stating that the mathematical perspective found
in trade books increases students” comprehension of the literature while simultaneously
providing much needed meaning to math for young children.

Using Trade Books to Teach Science. In much the same way that math can be
intimidating to students, science can be intimidating to elementary school teachers. Barton
(1999) reported that teachers commonly view science as being a separate entity because of the
unique qualities of the content. The author outlined similarities between science and literature
and provided suggestions for integrating the two areas. Once multifaceted characters are
identified and analyzed, Barton believed that cultural elements will surface, which are easily
paired with science concepts. These concepts can be expanded upon through the use of
exploratory activities to produce students who are thinking, doing, and talking real science.

The knowledge of science deficits among students in this country is wide spread.
Included in Barton’s report are nine scientific concepts that are recommended for introduction at
the elementary school level, which may begin to address the academic need. Systems, models.
variation, change. diversity, and scale are among these concepts. A specific example is given for

teaching another concept, structure and function, through the use of the popular children’s book
entitled Something From Nothing (Gilman, 1992). Cultural elements in this book are apparent as
students make comparisons between a young boy and his grandfather. A connection follows as

students are led to discover the importance of the physical structure of a blanket given to the boy
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by his grandfather and how the changes in this structure over time affected the function of the

hlanket. An exploratory activity follows involving the making of a paper twirler, the

modification of that twirler, which represents the change in structure, and the affect these
changes have on the function of the twirler. Barton (1999) suggested that the level of student
comprehension of this science concept was greatly enhanced through the use of the trade book.

In addition to connections made through the complexity of characters in picture books,
Rop and Rop (2001) suggested that student interest and curiosity is perked when literature is
combined with science objectives. Students become motivated to investigate the concepts
presented during read aloud sessions of their favorite stories. Furthermore, questions begin to
arise as exposure to scientific thought causes children to ponder the origin, direction, function.,
makeup. or potential of a newly discovered agent. Children’s books are increasingly more
detailed in their descriptions of plant and animal life as seen in true to life bizarre behaviors and
traits presented in a fictional format. Whether it be spiders that eat fish or insects that build
homes with air conditioners, trade books provide a concentrated view, exaggerated illustrations,
and amazing factual demonstrations of the science found in our natural world (Rop and Rop.
2001). Utilizing this resource to motivate students in elementary science classes may increase the
number of science majors in colleges and the number of scientists in our future.

Using Trade Books to Teach Social Studies. 1f there is one subject that generates negative
responses from the general population of elementary school students it is social studies, which is
typically defined in terms of history or geography. The reasons behind this lack of love are
typically traced to some synonym of the word “boring”. More than likely it is the method or style
of presentation that causes young children to turn a deaf ear. Palmer and Burroughs (2002)

discussed the role of children's literature in the teaching of social studies and suggested
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modifying the format of instruction by using picture books to introduce a specific topi
S C 1C.

Additionally. these authors reported that interest leve] of students is piqued learning the material

becomes less of a struggle and retention of information is increased. The use of trade books as an

instructional tool in social studies can ignite a spark in young readers that may encourage them to

delve into the textbook in search of more detailed information.

Specific examples are provided for a social studies unit on the Civil War. Palmer and
Burroughs (2002) outlined the use of designated trade books to introduce the concept of slavery,
the Underground Railroad, and the conflict within a nation that now seems too horrid to imagine.
Picture books bring the stories alive and help students to see that the characters are representative
of real people. Vocabulary is introduced within the natural context of a story and concepts are
unfolded in a manner that elicits understanding. One such book, The Strength of These Arms. by
Raymond Bial (1997), compares the lives of the plantation owners with those of the slaves
working on the plantation. Children see the degradation of a group of people that inspires them
to follow their path to freedom. While they probably know that all of the slaves were eventually
freed. the unfolding of events will be discovered as instruction transfers back to the social studies
textbook. Even then, references made back to the trade book provide motivation for students to
attend and make connections that can only be described as learning.

After conducting studies with students for the purpose of developing interest in an
unpopular subject, previous research supports the integration of children’s literature with social
studies. Roser and Keehn (2002) served as instructors and observers in two fourth-grade
classrooms for 6 weeks. Specifically, they were researching the communication skills and

acquisition of knowledge among students as they studied the Texas Revolution using children’s

literature as the primary instructional tool. Students read and discussed biographies. historical
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fiction. and a variety of picture books. This study’s results of the literature based instructi
instruction

Produccd favorable comments from both teachers and students. A fter the six week unit ended
students were still electing to read trade books that related to Texas history. The learning that
began through literature, continued long after the teaching was routed to another topic. Language
skills were also seen to improve during this unit as exchanges between students provided
opportunities for journaling, analyzing thoughts of others, investigating specific topics of
interest. and building of conversational abilities, all within the social studies unit (Roser and

Keehn).
Using Trade Books to Teach Writing

Perhaps one of the more obvious portals for integrating children’s literature is that of
writing. As educators seek to identify motivators that will inspire children into creative writing, it
seems only common sense that literature would provide a window into a world of possibilities.
Indeed. McElveen and Dierking (2000) found that children’s books provide precise examples of
target skills that are addressed in writing instruction. Not only are the conventions of writing
modeled in a context that is of interest to the student, but the use of rich language. elaboration,
focus and organization of expressed thoughts can be easily siphoned from the pages of a trade
book. The importance of word choice can be uncovered as a group of students discuss the depth
of meaning conveyed through alliteration, metaphors, or personification within the text of a
favorite story. McElveen and Dierking believed that students emulate these skills once their
value has been heralded. Additionally, these authors felt that children who relate to topics or
characters in picture books will discover a theme for their writing as they confirm their own
experiences to be worthy of writing about. This benefit may far outweigh others as getting

started. or deciding what to write about. is often the biggest hurdle for young children.
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‘he importance of literacy. i -
I'he imyg of literacy, in general, has been highlighted in all areas of education i
cduc n

recent days. Research by Timothy G. Weih (2005) provided a close look at the influence of
children’s literature on student writing. Weih’s findings included confirmation that the features
found within the text of trade books are also seen in the original writings of students. Evidence is
also documented that the influence of particular types of books can be directly identified in
students” writing. The use of writing traits from stories was easily traced, even without the
parallel being suggested in the writing assignment. Suggestions were made for a more deliberate
approach that involves encouraging students to link their reading to their writing, which removes
some of the intimidation presented by a blank page (Weih, 2005).

To summarize previously documented research regarding the integration of children’s
literature with academic subjects, the educational benefits of such practices are clear. Students
interest and motivation are increased. Learning occurs more naturally, producing greater levels
of retention. Transfer and application of knowledge results from the use of children’s literature in
the teaching of any subject. as concepts are presented in a meaningful format. In short, the use of
trade books as a teaching resource provides students with an opportunity to acquire skills without
the mundane ritual of drill and practice, memorization, or teaching of concepts in isolation.

The Importance of Character Education

The teaching of morals and ethics is a subject that has received increased attention in
public schools over the past twenty years. Specifically referred to as character education, this
practice incorporates deliberate instruction of desired traits, including but not limited to

responsibility. respect, perseverance, self-control. fairness, caring. and citizenship. The absence

of these traits results in young people who are irresponsible. disrespectful. selfish and without

desire or motivation to change. Rayburn (2004) stated that school counselors are trained to help
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struggle in school due to poor attitudes and unacceptable behaviors, which can be related to lack
of character. Similarly, it is the school counselor who implements the character education
program and seeks methodology that will produce the most life applicable view of moral
behavior.

According to Muscott and O"Brien (1999). curriculum materials designed to enhance
character education began to appear in heightened numbers during the 1990°s. These materials
were designed to address immoral behaviors of children and adolescents. Some state regulations
began to require character education, with many states adopting specific curriculums. Support
came from the government in the form of financial assistance, national coalitions. and even a
statement from the President of the United States challenging all schools to teach character
education (Muscott and O’Brien). As a result of the importance placed on the teaching of morals
in schools. policies and mandates now require a deliberate effort to do so. Unfortunately, there is
little accountability and no universally accepted assessment tool to help determine the
effectiveness of any such program or curriculum. Additionally, Muscott and O"Brien suggest
there are few guidelines that specify how morality training is to be conducted. The only common
determination contends that student behavior reflects moral decline.

Rather than focusing on corrective behavior training, Rayburn (2004) believed that
Preventive training could help in the fight of moral decay. Undesirable behaviors may decrease,

ornever occur, if students are provided with intentional instruction regarding how and why to

avoid such behaviors. Britzman (2005) reported that 43% of the high school students surveyed

3k . . . > in life. The same survey
believed that lving or cheating was necessary in order to get ahead in life
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revealed that 38% had stolen from a store

Wwithin the past year and 74% had cheated on a test.

\orality relates to the judgment of behay

10rs as right or wrong. The data provided by Britzman

suggest that the students in the survey are representative of the moral decay depicted b
icted by
Rayburn. yet there remains some question as to the actual defining of specific values and 1
morals.
The morals of society must be carefully scrutinized and school counselors must guard

against portraying personal values to students. Sensitivity to cultural differences is critical in

order to maintain respect and rapport in a counseling relationship (Britzman, 2005). However,
with cultural sensitivity comes limitations for counselors in that they may have to be tolerant of
behaviors falling outside of their personal definition of moral behavior. An example of this might
be an Asian parent who disciplines their child by hitting the palms of the hands with a flat stick.
While some may consider this unacceptable, others may consider it part of their culture. Ethical
codes for school counselors can help guide judgment in some instances.

While some may argue that young children cannot comprehend the depth of an abstract
concept such as moral integrity. Nobes and Pawson (2003) investigated the perceptions of morals
as compared to conventions in 129 elementary school students. These researchers” findings
provided evidence that conventions were viewed as pliable, due to the fact that rules may change

depending on the authority figure or setting. Running in church provides an avenue 1o test the

definition of conventions. While running to find a seat in church might not be acceptable,

running down a hallway to a gym or class within the church building may be considered less of

By B s . s pbac ing on the event
an infraction. Particular churches have varying degrees of acceptance, depending on

' the children as
attended or the adult authority figure. In contrast, morals were percet ed by the childre

- i / i { to abide at all times. Stealing
unchangeable and permanently set. in that they had no choice bu
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would be considered a moral st

andard i - .
In the eyes of the children from the study, because it is

always wrong. in any setting or situation.
The development of a moral compass is the primary objective of a good character
education program. As stated by Muscott and O*Brien (1999), a child with good moral character
will be more productive in work and more capable of love. Increased work ethic and a concept of
caring for others are strong goals for character education. Providing skills for developing
interpersonal relationships can also be accomplished through character education. While moral
deficit can be seen throughout society, it is the children who enter our school systems without
acceptable societal standards that have the potential to be influenced by deliberate teaching of
right and wrong. Even then, the skills must be modeled, or lived. within the context of the school
setting to be most effective, which may require the support of administration, faculty, and

parents (Muscott & O’Brien).

An opposing view is presented by Richard Pring (2001) who stated that programs
intending to teach morals to children within the school environment are separated from their
natural context and therefore do not make sense to children. Furthermore, teaching itself is
depicted as an activity in moral judgment. as the instructor has the responsibility of deciding
specifically what to teach and how. It is suggested that character education cannot be
accomplished in isolation, but is more of an acquired understanding that can only result from
gradual exposure throughout a lifetime. Pring continued with the idea that as children discover
the value of knowledge, they will begin to value the specifics of language, writing, math.
Citizenship, perseverance and so on. There is no distinction made between the developing of

. I / ecessity of
moral concepts and academic concepts. For this reason Pring’s study reflects the ne \

Incorporating character education into the existing curriculum.
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eegrating Children’s Literature with Characyer Education

Given the recognized value of children’s literature as a too] for teaching academic
subjects and the importance currently awarded to character education, a marriage between the
(wo seems only logical. Bryan (2005) presented a view of children’s literature stemming from
the use of fairy tales, which have been around for hundreds of years. Due to the influx of high
quality trade books, the reading of fairy tales is not as common with students of today as in
previous generations. Bryan feels that there is no coincidence between the decline in the use of
fairy tales and an increase in the amount of immoral behaviors among children. Although these
stories may present unusual and unnatural dilemmas for young children, they also present the
indubitable triumph of good over evil. Perseverance pays off. Kindness is rewarded.
Responsibility builds reputation. Respect is reciprocal. Citizenship is everyone's duty. Self-
control brings satisfaction. All of these lessons can be learned, through example, in fairy tales.

Other versions of children’s literature, specifically trade books, are equally beneficial in
communicating concepts that will enhance the moral development of young children. Edgington
(2002) stated that literature from every genre can be successfully paired with character
education, including fiction, nonfiction, historical fiction, poetry, folktales, and picture books.
Hidden in the pages of literature, an educator will not only find opportunities to introduce and
reinforce academic subjects, but also discover built-in examples of desirable character traits. By
taking advantage of their interest in a story, teachers and school counselors can present ideas in
such a way that students may independently discover the benefits of acquiring and using
character traits in their daily lives.

; . - ~hildren’s li 1 acter
Bibliotherapy is closely related to the integration of children’s literature with charact

) . i it imes,
education in that the same books can be used to guide young children through difficult ti



Character Education 15

+< divoree. fear of storms. de: F
ach as divorce of storms, death of 4 loved one, or bullying Ma f th
, - vViany of these topics require

. acquisition of character traits to aid j i
he acquisi S 10 aid in working through th ing i
€ presenting issue. A discussion
ding the use of trade books to hel i i
regarding the use o 0 help children cope with fears i i i
g S 18 provided by Nicholson and
pearson (2003)

- This study points out the importance of choosing books that portray fears with

which children can identify and which emphasize the resolution of fear in the story. It is

important to note that a child dealing with fear can also benefit from discussions of character

traits such as perseverance, goal setting, and self control. Once taught, these skills may not only

distract a child from their fear, but also empower them by providing a sense of control over their
fearful situation. In this way, the character traits become part of the coping strategy and literature
provides the instrumentation for positive change.

While educators have been teaching core values to students for as long as there have been
schools in the United States. Edgington (2002) reported that 65% of the teachers surveyed
admitted that they do not know how to tackle such a task. The subjective nature of character
education causes many to depend on packaged programs, of which there are many to choose.
Bryan (2005) complained that most programs designed for character education are only teaching
children to abide by the rules, rather than the more desirable goal of developing intrinsic
motivation to do the right thing. Students need reasons, examples, and proof that developing
character traits will bring them the things they want in life. While not every children’s book will
provide this support system. many are overt in the presentation of moral issues.

A primary justification for integrating literature with character education is that picture

books provide relevance into the lives of children (Edgington. 2002). Hence, knowledge gained

. . N < . g :: -1 >
from the use of a trade book is likely to be more meaningful to a child than if that same

ity i i B hope
\nowle : - av i ity is something that educators
km“l“d‘c‘@ was acquired through other avenues. Since moralit
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nissed. and that students re

emain on t -y
. ask. Interest and motivation come naturally when a picture

is focused. However. when the reading of the book has ended, the need for a new motivator is
porn. The problem remains with the specifics of what to do next and how to do it. While a
seasoned teacher is more than capable of initiating a dialogue among students and guiding that
dialog until students uncover a moral truth, there is far greater potential to be discovered for
character building.

Research is plentiful in support of the use of children’s literature to teach character
education. What is lacking is the logistics of how to get the most out of every lesson.
Specifically. teachers and school counselors need follow-up activities correlated with particular
book titles that will provide students with additional opportunities to apply moral practices to
their own lives. The appendix portion of this document provides a variety of such activities for

the purpose of integrating children’s literature with character education in the elementary school

setting.
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Appendix



“A Friendly Face”

ok Title: L.conardo the Terrible Monster
A Character Trait: Caring
Target Audience: K-1

Bo
.\"(h()l'Z

\faterials needed: one precut circle for each student (approximately 5

vons for each student, string for hanging (optional) in diameter), markers or

cra

This book shows the \‘alue'ofcaringfor others over thinking only of yourself. Leonard is a terrible
nonster. meaning that he is terrible at being a monster. He cannot scare ahyone He decides instead to
pefiiend the boy that he cannot scare. In the end this makes them both feel much better o

prior to reading the book, talk about who is afraid of monsters and why. Make references to the movie
\fonster, Inc. and discuss how some of those monsters were funny and even friendly. Make a word
web for “monster” on the front board and have students list things that make monsters scary. Next
nake a word web for “friend” and list things that make a person a good friend.

Read the book. Talk about how Leonardo felt when he could not scare anyone. See how many reasons
for being sad the students can remember from Sam’s outburst. Ask the class why they think Leonardo
decided to become Sam’s friend. Guide students to see that when Leonardo showed that he cared about
Sam. they both felt very different and that the difference was better. Relate what we learn from this
hook to showing others that we care about them, too! Tell students that sometimes all that other people
need to know that we care about them is a friendly face.

Distribute one precut circle for each student. Instruct students to make the scariest face they can to help
Leonardo be a better monster. When all have finished, instruct students to make a friendly face on the
sack to show what happened when Leonardo showed Sam that he cared. Hang these from the ceiling,

f possible, so that both sides can be seen.



“l;c Happy”

pook Title: Poor Old Polly
- o Melser-and oy ey Character Trait: Fairness
| Target Audience: K-1

\faterials needed: large bag of M&M’s or other small candy

Ask students to share what they think fairness mean
qot fair! . Introduce and read the book. After the st
end™? The answer is nothing. Even though she ha
up with nothing. Talk about how she may feel that

S. Ask them if they have ever said, “That’s
ory, ask the class “what did Polly have in the

d many different things in the story, she ended
this is not fair.

Allow a brief time for children to share things that have happened to them that were not fair. Tell
the class that most of the time, things are not fair and that they will have many G
things that will happen to them that are not fair. Give some examples of this S;lch as: you ma

get into trouble for something that you really did not do, you may have to dc; your wc:_)rk over ?/f
you lose it or don’t follow directions, or you may have to work and not get paid.

many more

Go back to Polly. Discuss what she would have accomplished if she became angry as a result of
her losses. Would the goose come back if she cried or kicked and screamed? Can she get back
any of the other things that she lost? Relate to unfairness that we have experienced. If we get
mad at others or throw a fit, it will not change the situation. Discuss what we can do instead of
being upset when something is unfair. Guide the children to discover that the best thing they can
do is take a deep breath and say “oh well, that’s not fair but there’s nothing I can do about
it....I'll just have to ..... or I can still be happy that....”. For example if there is only one cookie
and 2 kids, you will probably break the cookie. Draw this on the board for them to see. If the
cookie breaks unevenly (draw obvious distinction between the two pieces) and you are given the
smaller piece. what should you do? It is not fair for you to get the smaller piece, but it is better
that no piece at all.

Play a series of mini “games™ where the winner gets one M&M. Examples include: see who can
jump the highest. stand the stillest, wiggle the most, stand on tip-toes the longest, who has the
lightest eyes. longest hair, or cleanest hands. ..etc. Continue until most have gotten an Mé M and
plan each “game” to provide different winners each time. Finally form a circle apd liave Shic Ets
stand holding one hand, palm up, toward the center of the c1rc!e. Put one M&M in each hgn(cji. |
See who can hold their arm out straight, with the M&M in their open palm, the longest. Sit down
When arm drops or bends. In the end everyone sits down G CRRTEER

fair? What should we do about it? If
an do is be happy. Have students raise -
that sometimes when things are not fair,

Some got only 1 M&M, while others got 3 or 4. Is this
Youcry will I give you more? The best thing that you ¢
their hands if they had fun playing the games. Tell them
You have to find something else to be happy about.



"Go For the Goal”

‘itle: The Paper Bag Princess .
- Robert N. Munsch Character Trait: Goal Setting
Target Audience: K-1

Boo
Author:

Begin by reading the entire story aloud to the grou
egin b} =

_ X 2 p. Define a
L to make happen. Lead in a discussion of thes

e a goal as something that you can
€ questions:

wor

« What was the goal of the princess? (to marry the prince)

«  What happened to the prince? (the dragon burned down the castle and took him away)

« Did the princess giV? up on her goal? (no, she followed the dragon to get him back)
+ What can we learn from the princess? (never give up on your goal)
+  What are some goals that you have for your life?

Tell the class that we are going to act out this story and the
princess or the prince. Begin with the dragon auditions. St
ina line. One at a time they will give their best “dragon r

y have a chance to be the dragon, the
udents wishing to “try out” will stand
oar”. Narrow down until one is chosen.

Next, audition for the princess. Again students will stand in a line and one at a time “call” for the
Araﬂon to come out of his cave in their best princess voice. (ohhhh Draaaaagon!) Choose one.

Final auditions will be for the prince. Candidates will stand in a line, while the other class
members vote and narrow to one.

Set the scene by designating one table, with the chairs removed, as the dragon's' cavel.lw'.l;;st[))er
instructions to the *dragon” about how to put the prince in the cave and where his path will be
when he runs “around the world™.

r o
Retell the story, having the assigned characters act out the events as th}? ar,ehF?lidi-n Tt;:: S;i:on
blows his ﬁer)" breath on the castle, and flies away with the prm;e t(il; oﬁ:\to lthe dragon. The
(under the table). The princess pretends to knock on the door a}?lectellle dragon pretends to fly
acting princess repeats the words as dictated from the book, w t; fire fallin sliep BNl o
around the entire world, and burn down a hundred forc?st ﬁre\s. e OrhiS x
Encourage cheering from the crowd while the dragon is performing

is li dictated from the book,
Finally when the prince comes out of the cave, he also repeats his line, as
before the princess skips off to live happily ever after.

Review ang discuss what we learn from the pnml:ens >
- We must work hard to reach our gOats.ven a dragon.
- We must not let anything stop us, not €

. o
i .e reference to setting
i / tinue to make
Repeay dramatization with new actors, as time allows. Con

U0y > n!
80als for our life and working to make them happe



“y
LlStCn to Learn”

| Title: Listen Buddy
L Ap Character Trait: Responsibility
Target Audience: K-1

s purpose of school as being “'to learn™. Let stu ;
\1;\:1"” nl_\- hings that they hope to learn in the future. (Pi{ear:/l: f}}:: rcele;ls:ndgxzcttxlsasl :E:y have learned about,
Adults in the §chool and what their responsibility is in regards to learning. The tCVanqSJobs oft.he.: '
ncludes making sure that students understand what she is teaching. The i"inci ;C_ er’'s resppnmblluy
siving the tcacher what she needs to teach with, such as books and paper. The Eustlz;f;:::zble for

¢

lAcsponsiblc for kcc‘ping thff school clean and the cafeteria workers are responsible for providing food
for the students. If any of those people do not fulfill their responsibility, the students cannot learn

Ask students t0 identify what their responsibility is in the learning process. After discussing their
responses. tell the class that the most important thing they must do to learn is to be a good listener. It is
heir responsibility to listen when the teacher is teaching. Listening is the first step to learning but'
listening can be difficult if you don’t know how to do it. Introduce the book Listen Buddy, b)" Helen
Lester. Tell the class that Buddy did not know how to listen and it got him into trouble. Read the book.

stopping to emphasize points and ask questions.

- ~What did Buddys father have that was very big?”
_~What did he use his big nose for?” (have kids sniff)
_“What did Buddy's mother have that was very big?”

- ~What did she use her big teeth for?” (have kids chomp)
- *What made the scruffy varmint angry?”

-Did Buddy learn to listen? How?”

Buddy learned to listen the hard way, by getting into trouble. After reading the book, tell the stl{dents
that you are going to teach them a trick that will help them learn to listen. Model po?ming your index
and middle finger directly toward your eyes and saying “LOOK at the person speaking”. Next."hold
both hands at your side parallel to the ground and pat the air twice while saying “STAY STILL".
Finally, model using pointing to your temple with your index finger saying, “THINK a}bout whalt\’.th:
person is saying™. Repeat until the class joins in with motions and words. Narrow down to speaking

only words in capitals.

Role play by having a student come up to tell you a story- It can be a story abgut a \'ai]q;lonr.l:/q}?; :csz or
lavorite pet. Sit still, facing the child, but look all around the room. upder chair, etc \(; ile s i
talking. Have kids tell you which step of being a good listener you mlgseq. Pracu?e Ohlngtan e LE) "
a}l three steps again. Repeat with another child telling you a story- This time look ?t I ersogg?uncr();s
ldget in an exaggerated fashion while he is speaking (cross/uncross legs. §tretchSiflr: I}];ié‘erent children
ams, twist in s:act etc . . .) Have class tell you what you did wrong-. Continue using

o ; : ite in unison., with hand
*long as interest holds or time allows. Conclude with class stanld[ 1Ing t’o”rﬁlc\};z}n

mot; i =

O0lions, the steps to being a good listener: “LOOK - S1 AY S

- =R . ood listener.
“Mind students that their responsibility 10 learning is to be a &



ul) o
ractice, p ice, P
¢, Practice, ractice!”

Title: Leo the Lightning Bug

k " ‘ P!
B‘T‘h“r: L el Character Trait: Perseverance
g Target Audience: K-1
et the word ““perseverance” by WrIting it on the boarq Let stu

10 learn, everyone is happy when they are finally able to do th

hard - Al
¢ story for today will help us to learn about our new very bi

that ot

This book comes with an audio CD, which provides auditor
this CD should be used to enhance the listening experience
be read aloud by the instructor.

y dramatization of the story. If available.
for the students. Otherwise, the story can

The story line follows the main character, Leo, as he strives to fulfill his purpose in life. He is the
anallest of all the lightning bugs and the only one who has not been able 10 make a I}gl.u. His mother
wlls him that with time and practice, she is sure he will make a beautiful light like the other.sr. The
majority of the story. follows Leo through his practice and moments of frustration when the others are
laughing at him. In the end, it is a lightning storm that inspires Leo's very own light to spark.
Everyone is so proud of Leo and he learns the value of not giving up!

After the reading of this story, allow students to share something that they are trying to learn how to
do. or something that they would like to learn how to do, that is very, very, hard for them. Talk about
the lesson that Leo learned and how he kept on trying, even when others laughed and he had to cry.
Ask students to share what they did when something was too hard. Teach the class the words to the
song below, to be sung to the tune of “Old MacDonald™.

| can doitif I try - Practice, practice, practice!
Il keep trying, I won't cry - Practice, practice, practice!

Ul learn my letters
Read my vy
Write my name

nd do my vy opk!

[¢ oo .
ZModLif iy - Practice, practice, practice! ’

“Pirying. Iwon't cry - Practice, practice, practice.
, very or them. Ask if they would
Rik.tw\ back 1o the students who shared something that was very very -,_l;ﬁ:ldgtgr o s il
“lorusto sing our song to help them out. Repeat for all that are w1
fomi - if they know what it means.

ind stude : : : eck to see 1 )
sudents of our very big word: perseverance. Ch



(15
Permanent Markers”

K Title: Purple, Green and Yellow :
I;O(;hol‘: Robert Munsch Character Trait: Self-Control
ki Target Audience: K-1

Begin by introducing the char‘acter trait of “self-contro]” and allowing stud
«hat this means to them. Assign the task of watching & students to elaborate on

i for times in the :
character had good self control and times when she Jost her self comr(fltory e e e

This is a story about a little girl named Brigid who, through a series of trust building exerci
exercises,

convinces her mother 1o let her use permanent markers 1o draw pictures. In the beginning Brigid
o ; . 3 ’ . . rigia
is very responsible and therefore has no problems. However, in time she begans to erpefinze;ﬁ

by coloring on one fingernail with her markers. She thinks this is so pretty, that she colors all of

her fingernails and part of her hands. Eventually she colors her face, bellybutton and almost her
entire body. Sfl?Ce Ilnll markers were permanent and will not wash off, her mother calls the doctor
10 give her a pill, which only makes her invisible. Though a series of problem solving strategies,
Brigid fixes her problem, sort of. ©
Discuss the story with the students by having them retell the story with you, in sequential order,
identifying the steps that Brigid went through causing her to get herself into such a mess. Stop
several times to ask the students “was Brigid showing self-control?” Do this at the beginning of
the story also, when they will have a chance to answer “yes”, and more frequently as the story
goes on when they will have to answer “no” every time. See if the students can find the specific
time when Brigid first lost her self control.

After summarizing the importance of self-control, as seen in this story, ask the students if they
think they have more self-control than Brigid. Tell them that they have a chance to prove it or to
test themselves. Model how to draw a very small, very simple smiley face on the board or ‘
overhead. This smiley face is made only by drawing two dots and a smile. Point F)ut that there is
N0 nose, no ears, no hair, etc... Have students repeat several times: “dot, dot, smile”. Now

model using a permanent marker to draw the smiley face on the tip of your index finger.

) e = Brigid.
Remind students that they are being tested to see if they have more selfconl;ol e i ifonc

s - 13 ile™ very
Remind them also that they are only allowed to draw a “dot, dot, smile” on the 'ndp\\'hcn they
finger. Pags out markers. You will only need 5 or 6. as students can pass them arou \

finish, Tell them not to touch their smiley, but to blow it until dry.

. iley face on the
Ha\' 2 3 qelf " by drawing another Sn]llﬁ_\
¢ aself-control check. If everyone passed, repeat o) having the two “faces” talk to each

Opposite ) i cers. Model _
PPosite finger and blow until dry. Take up markers v were able to show self-control!

Other nc :o oo , e
ther, ag iy finger puppets. about how proud they are that they



“Strength in Numbers»

. Rooster Can’t Cock-a-Doodle-DoO
aren Rostoker-Gruber Character Trait: Cooperation
Target Audience: K-1

Boﬂk Titl‘,‘
Author i

rials Needed: white butcher paper approximately
'\m' twaint. glitter, markers, stickers, crayons, rubber
Chﬂ”\;mie Preparation: print the word “cooperation”
art materials in containers to be used by gro

12 feet long, assorted art
stamps, etc. . J)

in huge bubble letters
ups of 2 or 3 students

materials (watercolors.

Adva (2 feet tall) on butcher paper;
prO\'idc
This story rells of a rooster with a sore th‘roat.. ?’he presenting problem involves the fact that the farmer
is not waking up heciause Of the roosters n'mbzltty 10 “cock-a-doodle-doo " and therefore the other
‘-,,,jmul.\‘ are not hm'mg their needs me.r. Szn'ce everyone is suffering, the animals decide 1o work
waether 10 wake Ihej('u‘m.er. An amazing display of cooperation follows as they form a pyramid that
ru‘uf/lt’-\' 10 the farmer's wmdmfn Even after the farmer begins his chores, the animals realize that he is
100 late and will need help to finish by sunset. Again the animals work together to sheer the
ihe cows. slop the pigs and gather the eggs. In the end, the rooster thanks his friends for the
thev all go to sleep after a hard day's work.

sheep, milk
ir help. and

Prior to reading the book, discuss with students how a big job that seems impossible. can bg done easily
when everyone works together. Have the class to brainstorm and list examples of this. Guide studepts
10 discove; that the word for “everyone working together” is cooperatioq. Talk abou} the full meaning
of this word, adding to the definition the idea that everyone must be getting along without arguing or
bossing each other. Read the book. Ask the class to tell you again what cooperation means, allowing
them to add as many examples as they can think of.

Display butcher paper with the word cooperation outlined on 1t Ask students if therg lxs O?T\mgt['}?m
that would like to color in all eleven letters to make a banner for t?e ?lassrgor;zi. t}){o;\b;r[]; ke
take? Could one person do a really good job on such a large task? W hfn \\}?u E-es 5 | tﬁe
the job done? Pair students with someone that they might not choose tor:ai?];zterials i
¢lass that cooperation means getting along and wqugng together. lll)gsshzlejr i e .On o
reminders about our goal of no arguing or complaining. Continua )lcdeSi s ks
decorate the letters with polka dots, stripes, bright colors, or orldglnamliongbeﬁ)rc Sl
il oy e onpiripy e e s ecOake their letter the best that it can
Pair will only have one letter to work on, they must be careful to m

e

1 allows us to do great

Hang the

class as a reminder that cooperatior
thing

banner in a prominent place in the
S that we could not do alone.



 Title: The King of the Pond
Boo

arl Somner

‘ Character Trait: Respect
Author: (¢

Target Audience; K-1

ad class discussion of the dit‘tere;nce between a goog attitude and a bagd attitude. Have students
l‘.u;“ 4 “thumbs up™ for a good attitude and a “thumbs down™ for 5 bad attitude. Provide several
she mples for students to rate as good/bad attitude. Read the fo

exd -

llowing examples and add to them
4 interest holds.

~Austin’s teacher tells him that his number 7 is

backwards on his Paper and he has to try
again to write it correctly. He gets angry and th

rows his pencil down_”

~Julie’s teacher tells her that her number 4 is backwards on h

again to write it correctly. She erases the number, looks at th
4 looks. and then writes it again.”

€r paper and she has to try
e calendar to see how a

“Christina is counting blocks when she decides that she wants to use the beads to
count with. Allen already has the beads. This makes Christina angry, so she whines
to the teacher that Allen always gets the beads and she wants them now.

“Teena wants to use the counting bears to make a pattern, but Becca already has

them. Teena asks Becca is she can share the bears or if she wants to work together to
make a bigger pattern.”

Read “The King of the Pond™ by Carl Somner, stopping periodically to _shol:v itv}llr?:::? H]pmor
down™ for Tombo’s attitude. When finished, list things that Tombo did in the beg g

/ than any of the
showed a bad attitude: he was bossy, mean to others, and thought he was better )
other tadpoles.

. . iy treated others?
Why did Tombo's attitude change? How did he feel z;l\aﬁul)lhe way he had

v . ) o ) \.‘.
Isa good attitude important for us to have at school? Why

i s e we
 for class is to make sure
St e I g(jt' rti)aij\:\ork hard and do our very best. It
have a good attitude. This means being ready to learn, rlelaus)I et
4lso means o think about how other people feel and not

: - 4 ™ exercises:
Practice With more “thumbs up™ and t_humbs down
- Bobby wants to be first in line ks her pencil tip off
Ml et cages I\SA hael’s paper is messy et in line
) (‘aacn S i R, K il thl(c)ugh it makes them the l?rbl IO)iL[he
3 : ‘en . o of Tim ¢

an he tie her shoes. € ; Laking fun

T(\‘lorgan htllpS}TlECS his head when the others are nn
seorge only shak .

; ] - ittle chair
Playground .= when she can't fit into the hf-ttl‘;tt\'“
Adrian calls Chelsea “fatty” W . calls Chelsea y -
Jesse says “don’t list to him™ when Adrian



45What Can YOu DO?”

Tl The l.,itllc Engine That Could
Bod . watty Piper Character Trajt: Citizen

il shi
Aut Target Audience: K-1 )

s needed: 9x11 drawing paper and crayons f\

7 grilll i ] or each s .
\fat only slightly larger than drawing paper. tudent; pre

wboose

made train engine and

s classic children s.sror}\‘ tells of a @rave little engine that pulls a train full of toys and ;

0 eat over the mountain w tere good little boys and girls are waiting. There are ’ ‘,1” fénd t’?”’gs

Jiat pass py without helping the broken down train. Most of t many other engines
’ ]

hem haye :
, , an excuse '
, evcuses only prove that they care for no one but themselves for not stopping, but

Tl

the

Begin by telling the class that t.h'ey are all citizens and that means the
dtizens of the United States, citizens of Tennessee, and citizens of our county. Finally, talk about h

ye are citizens of our school and even of our classroom. As citizens, we should care about our rouOW
and the other people in our group. Citizenship means that we work together to make our group tie bESI
it can be. Talk about how some people only think of themselves, but it is important for uscto help other
people any time we can. Display book and instruct students to find the good citizen in the story.

y belong to a group. We are

Read the book, stopping to discuss examples of both good and bad citizenship as the situations are
presented in the story. When the story ends, lead in a discussion of the following questions: “Which
character in this story showed the most responsibility? How did the children on the other side of the
mountain benefit from this character? What important role did the clown play? How were the dolls and
toys good citizens?™

Pass out one sheet of drawing paper to each student. Instruct them to draw a picture showing
something that they can do to be a good citizen in the classroom. Students may also dictate responses
lor teacher to write beneath their drawing. Some students may write their own words.

llway, with a train engine at the front

Display student inali wall, such as in the ha _
) papers in a line on a long ; he awival of the “Citizenship Train™

“nda caboose at the back. Include a banner or title announcing t



“Chain Reactiop?»

" ritle: That's What Friends Are For
pook Florence Parry Heide & Sylvia Van Cljef

o Character Trait: Caring

Target Audience: 2-3

A P "1 . >
erials needed: Prepare ahead of time: paper chain of connect

Ma per child) ng people figures to be cut by

,—uldt‘”“ (1

s esson is well suited for the beginning of the school year.

Bl discussion of the importance of friendship. Talk about the class and how they will b

{orvan entire vear. [.«j\-en. though everyone may not like everyone else, they can still>be flr'e Ztogectih;r
ch other out. Begin with all students standing in a circle, holding hands. Pick a startin‘ nl e d a
ave the first person squeeze the hand to their left. That person, in turn does the same aicf sace .
udents will invariably watch the circle of hands to see where the squeezing is taking: placeO \())V?k;en th
st person is reached, stop the game and gather for reading of the story. ' )

Explain to the class that we have just participated in a chain reaction, meaning that one thing caused
another. and another, and another, until everyone had been touched. In friendship, the person that you
soose to help may not help you in return, but they may help someone else, which causes a chain
reaction.

Read the book and discuss with students what the book had to teach us. Ask students to identify the
main idea of this story. (We should always try to help a friend. Even if we are not able to provide what
they need, we have proven our friendship.)

Have students list ways they can help and support each other this year. Record responses on the board.

Make a point of telling students that there will always be someone from another class who 1 el
unfriendly, who makes fun or mistreats others. Within our class, it is important to support sach other,
sand up for cach other, help each other and work together. Remind students that t‘h.ere will be times
When each of them will need a friend and the best way to have a friend 1s t0 be a friend.

to create a paper chain of connected

Model for : i
odel for students how to fold papers and cut along outside edges something that they

o = i e
E;ON.Q' Have students cut out their chain of people figures and write of cachon
¢ Willing 10 do 1o help a friend in their class this year.



The Empty Pot

Kk Title: '

l:(:](;h()r: Demi gharacter Trait: Honesty
J arget Audience: 2.3
-\’1-;;1—cri315 “"Cdefj:_ e
One peT student: single sheets, folded in half, with the following proby :

1. How matly white stripes are on the American flag? prodlems printed on the front:

5. Who is on a five dollar bil]? g? _

3. 1f 3 boys ate 2 apples each and one boy ate 3 apples, how many apples did th

> / s did they eat?

print the following answers on the inside of each folded ot
7 .

Ben Franklin
8

L 1D —

To begin this lesson, read these instructions aloud carefully and exactly:

- am going to pass out a paper to each of you. There are 3 questions f;)r you to answer. Write y
answers on the front of.thc.paper. beside each question. There are answers printed insicie SO da;\ ?12:
open the papers. We will discuss the questions when everyone is finished and then we ca‘n look inside
ogether. Again, when you get your paper, read the questions, write the answers on the front beside
the questions. and do not look on the inside. You may begin when you get your paper.”

After all are finished, read the questions and give the correct answers, (6, Abraham Lincoln. 9).

Ask students to look inside the folded paper and find the answers printed there. Point out that in the
beginning you said there were “answers printed inside”, but that you did not say they were correct
answers. [f anyone peeked inside, they were cheating, and cheating does not always get you what you
want. Remind students of this as you lead in a discussion of what cheating will get you. Collect and
destroy all papers used in this activity.

Read “The Empty Pot™, hi

This boak tells the tale o fan Emperor who see ks 1o find a successor 10 his throne. Because of his love
‘”,]’. flowers, fis isas o flower-growing contest 10 help him in his task. He gives a flower A\'ccd 10 _‘{H of
the children vho n'ix/.l (0 be Emperor, with instructions for them to spend mz.u year g;-(‘m'mg -l./u'n
fower. 4y the end of the vear. the children are to return and the Emperor will make his choice.

I

land. but from the seed given (0 him
the very best of growing
Emperor 1o se¢

Ping i . 3 g
8IS the boy vwho grows the most beautiful plants in all of the

M ihe | : o o'c efforts wide
, !/u. Emperor. he grows nothing. In spite of Ping’s efforts 1o pre B Gikie
“Oditions for g seed. at the end of a year his pot is emply. Ping is asi :

! il examining all of the

iy ¢ ors. After carefully examinin, /
LY por sine s wlildvp osent huge flowers. A g . W

9 B stnce many - children presée £e. 1 vl EMperor hal

oery amy other ¢ / is chosen to be the next Empe

the chj l.hu S e P draws the atrention qu.” g P{”gh < the Emperor had been boiled and were
i Children diq not know was that the seeds given 1o them by wd beautiful flowers had cheated in
‘U.‘U-L-mw unable 10 bring forth flowers. All Qf'chi/drcn that /;,-()zlfzgt‘ l;uncs"/. nd thereby worthy of
e st Only: Ping {:')1() had grown no flower. proved that oW .

wummg E'”lh.'r();-‘ & $ !

Cloge
0y 'eciting the title of the lesson: “Cheaters

Never Win™.



“Don’t Be 5 Wolp»

e Badness for Beginners
e B

- - ‘,
\ (thur; [an Whybrov gharacter Trait: Citizenshj
\u arget Audience; 2-3 p

\faterte

J Dad Wolfwork very hard to teach their chjlg

. e : ren to be pj p .
mples for students. Going out to dinner becomes 4 fiase og ;7;7’62 bad in this book chocked full
e tw :

e rudencss in public, as well as cause hazardoys inim 0 wolf cubs exercise
wIr . i ;i i i
e Jdes itself on being disrespectful to others q s 4 parents. Still the wolf

g pp
amily ! A
I'IH(VUI'()H-‘. /)/(IL’U](” (IH.
ddns

\fom an
\f non-€x¢

Read the book straight thrs)ugh .tf_len start ba.ck.at the beginning for a class discussion of each

Between the two rea@s define citizenship within the context of this story. Discuss things that pag(ei.
tizens do such as pick up trash, help others in need, and correct dangerous situationsgbeforegoo

wots hurt. During the discussion and review of the book, have students identify more appro riZ?;heone
hehaviors for the wolf family in each scene. p

Draw a word web on one side of the board or overhead for the “Wolf Family.” Have students provide
euamples of behaviors that we might expect from them in various situations, such as school or at the
movies. Possibilities are limitless so encourage students to be creative in their responses.

Draw another word web on the opposite side of the board or overhead for “Our Class™.
Again have students provide examples of behaviors that are expected from this group. Make
wmparisons between the two groups when possible.

Wrap up by reviewing the book and looking for any behavior in the wolf family that would be
ieeplable at our school. This would include praise from the parents when their cubs do what is
“pected and failure to be ‘bad’ from Little Wolf in a couple of incidences. Challenge students to do
“enthing they can to be the opposite of the Wolf Family!



6‘D0n’t Bite the HOOk”

itle: Simon’s Hook
paren et oo Character Trait: Respect
arget Audience: 23

pook T
A uthor:

rhis book 7 ”'()T‘idm: i Icf{ling O_‘fa S107Y Within a Story, as Grangdmg Rose
al Wilh /m:s-mg./,'mn lnf peers. She re'{are.s- what she cqjjs a “fish -YIOrA;L"
:n‘/ “L'tll{gh,‘ “'/""’7 ’he}". bite the hOOk' - "The hook" is symbolic Ofleiz "
o esenls certain reucn(.)nt?v [0 the teasing. The fish story f teasi
;:u/h/v/c conversations. It is important to read all of the cartoon bubbles and giscyss »

enario presented by the fish. Because of this added elemen iy (j,, reading }lzils:‘;)(jgli/;s a

ngthy read, but one that holds the attention of children
CHRH - .

attempts 1o help Simon
about Some fish ywho

) g and “biting

Is ]

S 1old in cartoop Jormar, complete with

After reading the book, check for understandin
- What does the hook represent?

- What does “don’t bite the hook™ mean?

- How does a fish get caught?

- Why did the fishermen go to another place to fish?

g of the symbolism by asking these questions:

Review and have students list the 5 things to do when someone “‘throws a hook™.

1- Ignore the hook

2- Agree with the hook (don’t argue)

3- Distract the fisherman (change the subject)

4- Laugh or make a joke

5- Stay away from the hooks (swim in another part of the

sea)

Astime allows, have individual students role play with these 5 methods of dealing \’\"nh uasxggﬂ
Usea Puppet to “throw the hooks™ and have students respond with the n.wthod tl]éf"”,asélllii]t\'c (
them, Use volunteers only, and make sure everyone knows that we are just PraC}“‘d”Ifa‘s‘ ed fo
leameq Audience members are assigned with the task of identifying which metho 5

¢p from biting the hook.

| g ors. This means that we
i{cmmd everyone that it is ALSO important not to throw hooks at others. T
S - ~
ould be careful not to tease or put down others.



c‘Don’t BUg Me,,

10 Why Mosquitoes Buzz in People’s Heis

Titl
a Aardema Character Trait: Responsibility

gook Ve T
arget Audience: 2.3

wgho

--- — -
- = e ———

Al
g Aican Tale 176CE3 the fate of a mosquito and his annoying behaviors
This o telling @ “big lie " 1o the iguana, who cannoy - iors.

| ar to list
o ' qui ; sten, so he
’:I I ‘]’”hv can he no longer hear the mosquito, but neither can he hear his f P
U 2 e

.‘ ks @ clwwj'.“g()()d m(?rning - Because ,his.gi'eeting IS not returned. the
iguand 15 upset with him and scurries into g hole to hide. The hole happens

,-.;hhil,filmi/y Panic " akes over and spreads to other Jungle animals until g bagﬁc(:t:'lleo/ lx)::;)l"z fo the
ruckils. Vother owl is so saddened that she cannot bear 10 wake the sun and the night c;);rlli;ztz:e:";iift;az-

o f01E The lion calls a meeting of the jungle council 1o investigate the cause of the endless night. |
G Sy night. in

i end it is the mosquito that is found 1o be responsible for the sorrow of all. Specifically. it is

ucovered that his annoying behavior sparked a chain of events which led 10 the endless night

The story begins with the
lugs his ears wirh sticks.
end, the python, when he
Python becomes fearful
that the » |

Read the book and discuss what the mosquito did to cause so much trouble. While he was intentionally
ming to "bug” the iguana, he did not realize that his behavior would affect so many others. ’

provide each student with a ball of play-doh and instruct them to create a small bug. While they work.
ulk about things that other people do that “bugs™ us. Make sure that no names are given, just

rehaviors. Try to focus on annoying behaviors that occur in the classroom. Record student responses
mthe front board or overhead for all to see. After 3 or 4 minutes, have students hold their bug in the

nmof their hand and stop playing with the play-doh.

Jeaminute o look at all of the bugs and comment on how they are alike and different. Rgt’cr to the
“'ﬁ\l ofannoying behaviors that the class gave and ask students if they have ever do?cen}. of these
ings. Seleet one behavior that is common for many. such as “blowing in my face . lalk ahfw.ut‘\\ hu‘l it
“ould be like if we could end that one specific behavior — permanently - in the clussmom ..Smw we
nos wha “bugs™ each other, and since we have seen what happened when the mosquito

i oid doi - behaviors listed on the
“n‘]kmmm“-\ tried to “bug™ the iguana, we should all be able to avoid doing the bt'hl]‘,:limm”\ e
L Suggest that it is our responsibility to try to get along with others and notinte \
Mneg 1h. = ey S u S 3 y
Sthat we know “bugs™ someone else.
~bug” anyone else.

e selv
e will purposel
’ nto smooth

transformed back 1
ors begin to surface.

h* the bugs so that no on
bugs are '
annoying behavi

ix‘lllhx o

Yoy k\ld‘m that we are going to “squas ]
SWhe plav S 5 ) sbha

it Play-doh bugs to represent this squashing as the

“Neming students PCYiOdimH\' to "squash the bugs™ as



(19

Funny Vergys Fair»
+le: Don’t Laugh at Me

. _ Character Trait: Fairness
Bt":::or: gteve Seskin & Allen Shamblin Target Audience: 2-3
Au

. kind of clothes or shoes you wear, etc. Basically define
d about themselves.

it feels to have someone laugh at you. Allow time for a
AekHE ]hand if they have every laughed at someone else. Ask
““5‘3! lh[el;[hers when we know that it makes them feel bad? *
laugh @ '

I'who want to respond. Have students
students, “Why do you think we

" Is there anything FAIR about this type of
hehavior?

- reading Don’t Laugh At Me, by Steve Seskin & Allen Shamblin. Stop with each page to discgss
i feels. Next, have the class pretend that they are that person and work together o list
- the'CharaC[er e wc;uld \K;ANT someone to say to us if we were that person. For example: 1f we
pap il rrow wearing new glasses, what would we want someone to say to us‘?. Continue
o ! SChOO]‘tomO h page of the book. Encourage responses that do not involve a con:p?nmem abf)ut
ok pattem'for eﬁc sp“% bet you're glad you can see better now that you have glasses™, instead of
h‘\mu::]?\lals(;i\lsgli sg éute" Also remind students to be sincere in their statements.

our glas .

, » are different from others™.
Ask the class: “What is it that people really want, w.hen threg deel t};?.t.lt)he,;\~talna(3:}:tat Me". Consider
v\l.ake avisual reference to the front of book for desnrf:d respons&;(: od ifo\'ou {\‘crc in their situation.
f‘lir lrcw“ﬁcnt of others as being the way you would like to be treated it y

ortant. besides the title. as you play

' think 1s most imp e
lell students to listen for one key phrase that they think il b

S ¢ > song plays.
i ‘i the pages as the song play
e CD of the song. which accompanies the text. Flip through the p
discussion at the end.

ure from my pain .

- ~don’t get your pleas L '
Restate this phrase from the song and book: “don’t get AIRNESS our goal.

' W nake F
ne . . . . how we can I
l-ﬂkouragc d]SCUSSlOI] of what this means and



“I Wish For You”
\

. Character Trait: Carin
. ’ g
co Lionni Target Audience: 2-3

sterials Needed: g d
\Ma kboard o Marker Board to record student responses
(Chalkbe

{ star shapes, 4-6 inches, one per student (light colored paper)
Pre-cU

Markers _—
plain paper and peneils

- hook shows the sacrificial love of a true friendship. Alexander s a
Tl.ﬂv‘ (;m' ﬁmuse. When he is granted one wish, Alexander give
‘f‘”/} ‘: /;':/'eﬂd to become real. In the end both benefit from the
i ors new possibilities and adventures.

“real” mouse who is friends
S up his own desires and makes a wish
granted wish as their friendship

discove

ier reading this book. allow the students to provide feedback on what Alexander did for his friend.
e il list other things that he could have wished for. Write student responses on a huge cloud
Bramstorm y the board. Discuss how these things would have benefited Alexander and compare
sh'ape e (t)'[:s he received from the wish he actually made. Allow students to vote on \\'helher‘or not
\;:[h ;}r]ngc'ls]e\\flish was a good choice. Point out that even though the wish was for someone else. it
Alex
ended up being good for him too!

. e W ce for another person.
Provide some think time for students to decide upon a wish that they \\gul?g%ak:actice writingthcir
sepestiay bt Gamily msmbers, frisnds, or elassmates. lnStrUC[dSt; e?idc CEI out star shapes for
wish on plain paper for editing. Monitor and provide l_WIP a8 n“}dk id 'r::cludc the name of the person
ransfer of wish using brightly colored markers. The final wish s mlll b] low-

o R - K 1 -xamples below:

feceiving the wish, as well as the person making the wish. Examp

. : . Becky
"l wish Carlee could have a puppy for her birthday

: : ip game.” Daniel
“I'wish my brother's team would win the championship g

. B ; re.” Ryan
"I wish Mrs. Thomas would not be sick anymo

{ selves and not
; themselves an
ould make for s
. “3' h For You.” Remind students th}]
1 Wis . -
il hink of ourselves. Discuss Wh)

: = (s ' the perso
l".’“’“mg@ students to make wishes that the)_ l\no“dthcngt]ed :
Vishes thay are selfish. Post stars on a bulletin boar

" sre before we t
: - think of others bef
"¢ show (hay we care about others when we think of
Caring ¢, g
"M for others is so important.



“p.aL:
Painted Feelings»

k Title: Angry Dragon
l;()ntt‘hu.-; Thierry Robberecht Character Trait; seiy.
Al

Cont
Target Audience: 2-3 enirel

4ls needed: one set of watercolor pai

y nt set for ey
| . er
\fater drawing paper. ¥ o stidenty baby food Jars or cups of

waters ¥ hite

s oo & shows the love and support of parents when

icle a 11”18 b b -
'\'HU/ iﬂ)(”’"’ [1]0171(’[ )(I, Ofﬂ‘h(” unge’- [()Oks [ikeﬁ‘o'n I ()y ecom SV
YA C c e

_ . > very angry. There is also a
The anger begins when the b()y"s mother tells him *no ﬁidlﬁléhgelc)gf;;: ii)uzlnlgr; i;zgrwhughlsl iy
inlo @ d,.ag()lf- complete with fiery breath and sharp teeth. There is nothing that fhfezf e
lofihe sual 1}1{;7gs that the boy loves, the dragon hates. He cannot be com;gorted b eh"‘a‘g fod
ninals or @ny of his toys. He cannot feel the touch of his mom or understand what hif clls'mt{[fed

! ing, because dragons do not understand people language. F. inally the boy’s tears 5[ c’)f:r; .
Jﬂzgmz s fire and he finds his parents waiting for him. o ’

Read this book through and then discuss what happened to the boy. Guide students to talk about how
the boy felt when he was a dragon. Why did he become a dragon? Ask students if they have ever been
soangry that they felt like a dragon. Why do some things only make us a little bit mad when other
things make us dragon mad? Tell the class that when we feel dragon mad, there are two important
things we must remember. First, we must not hurt ourselves. Second, we must not hurt others. Next,
ask the students to name some things that we can do to get our anger out without doing these two
things. Allow for ample discussion time and monitor to make sure students understand appropriate
responses and inappropriate responses.

Provide drawing paper for each student and a watercolor paint set for every two students to .share:
Instruct the class to only paint designs in colors that represent the angry dragon on th‘e left side of thcl: |
Pper and the peaceful boy on the right side of the paper. Explain that the designs will not necgss’arl y
k?e Pictures. but wiggly lines, a series of shapes, or blended colors,.for the purpose of representing ad
feling. Before they begin, encourage students to spend time thinking about what type of design an

What colors would be best on each side.

?;’hen all are finished and paintings are drying, read the book again. {\lloW Se r? Encourage explanations
Oughts aboyt this activity. What colors or designs did they choose for anger:

s ab , ' stion.
O thejy choices. Remind students that there is no correct answer to this que

e must not hurt

In closip el dragon mad. W

y 1 : | fe
g & review the two things that we must not do when W
ve

Sand we must not hurt others.



«
Tcam TOSS”

itle: The Great Fuzz Frenzy
Sttt Crumme Character Trait: Cooperation
Target Audience: 2-3

l;(m
thor®:

erials needed: two yellow tennis balls T
\fatetie

‘(m/n‘I'uli()H IS ’/.“" key "" "h” Sm'?’ as a group of prairie dogs inherit g yellpy j
. o their 1117(.1,81 ground w {)rld by a playful puppy. The prairie jo SOH lennis ball that was
o foreigh object until .‘vome.one dzs.coverea’ t.hgt it is covered in fuzz. It isgth: rfiinr‘;ure o d‘o s
,',L-L-Llll-"" everyone wants a piece of it. The spirit of coope born when }h - I art cazfse‘sv aj.uss
by an cagle who thinks the fuzz covered creatyre eir ‘eader is carried
o 10 save him and discover that they

i o int
gropped

ration is
away would make a nice meal The prairie dogs work

are much safer without the fuzz in their world

ll’fli'[}
Read the book, taking ample time to share and discuss illustration

mnexpected treat that turned into a cause for conflict. Guide students to discover that the saving power

in the story was the eventgal willingness of the prairie dogs to cooperate with each other. Compare this
(o problems that we have in our classrooms, families, and various teams.

s. Talk about how the ball was an

Divide class into two groups and have each group form a circle. The circle should be 15-20 feet in
dameter. Designate one person per group as the leader and give this person a tennis ball. All other
group members are to raise one hand. The leader then gently tosses the ball to someone who on the
other side of the circle. When a person has the ball thrown to him/her, they put their hand down,

making it clear to the rest of the group that they have already received the ball. That person then tosses
the ball to someone across from them who has their hand up. This procedure continues until all hands
uedown. Repeat this for the purpose of establishing a pattern. Each person must remember who
ossed the ball to him or her and whom they tossed it back to. The exact sequence must be repeated for
the remainder of the activity, which eliminates the need to raise hands later. Allow the two teams to
e for practice. Once the sequence is well established, the game begins!

Designate a name for each of the two teams and keep score of which teams tl.mshes'th.c tossmgt -
quence first, Stop between each set to discuss various elements of cpoperatlon: It 1s.1n1p\(;{l‘]f:: is(the
that anyone is likely to drop the ball, causing a delay in time and possible Io_ss otha p(;”\l;;ha[ i
icome of becomi'ng angry with this person versus forgiving and encouraging them:

)  in cooperation?
Person - av we talk to each other play 1n co i ) ol
0N Who makes a bad throw? What part does the way n\; econcentration' What about attitude? Guide

nd. Ultimately, student should be able to see
¢ more points they will score.

O i 3 . .
\ludr "¢ together requires eye contact, communication a
thalmls 0 discover these elements with each passing rou
“more they cooperate and encourage each other. th

(:On' . . it eached
{inue Play until time runs out or until a preset point limt1s T



“Think for Yoy rself”

‘possumondas
: tle: hpos‘\l ' Character Trait: Self
pook Coleen Salley

Control
(hor Target Audience: 2.3
\u

15 needed: two paper sacks, problems & solutions provideq on individual slips of paper;
\aterte® ’

1 with the class about self control. Discuss what this means in a5 many different situations as
falk ¥ % ir hands or their bodies
ossible. |

> ) irections, even from adults? What s
yre there tmes - rselves, we may be able to so|
qat if we think for ou ’

tha

« hook teaches that common sense will guide us more i life
This boo lo. When Epossumondas goes to visit his aunt, she
grefold 10 ¢ 0’-) arrive in poor condition. When he carries the cake tightly in his hand, his mother tells
B Weln]d(lla\'e carried it on his head to keep it from getting smashed. The next day he carries his
him u Sh(.) ) his head as his mother told him. When the butter is melted all down his face, she says he
gl 7;{[/[;;,\16,0(’;0/;)41 it in the water. He remembers this advice the next day when the gifi is a puppy.
should

ontinues to show how Epossumondas needs self control in making his own decisions about
The story € stk e
what would be best in each situation.

than simply doing everything that we
sends presents home with him, but they

{ red
\llow some time for the class to talk about the trouble Epossumonc%asil?acé. Etv}cin th(()):lhge}: l;: ;gllfl:o\\;iclzl
= i i i about how
i i i he never did the right thing. Ta .

sructions and did what he was told, : s i
{lljxlj:tcinz(:es not everything about our problem and therefore may give }15 someezzrigea;dbv;tter i
:loblems and solutions printed below to demonstrate how self control is som e
Ioihers tell us everything to do. Pick a different student each time to selzct sogrone P
from the bags. Read them and discuss whether or not the solution was a g
gs.

Problems:

You left your homework at home.
You forgot your ice cream money. ou are SOITY.
now

You got mad at your friend and called them 2t1 n;n;;fl‘:}ast Y
you *pilled chocolate milk all over your pants don’t know what it says.
Your teacher wrote a note to your mom and you wear it at the ballpark. ant to eat.
oulost your dad’s favorite hat when he let you s and it he makes you not W

- The kid who sits next to you at lunch has bad manner

SQlllli()ng; can wear or call your mom

- hes you .
Go10 the nurse to see if she has some clothes y our mistake.

190 bad, 50 sad. . just stick it out and learn from 3

r,e Phim that yoy want to be his friend. k

“Pend your recess time doing your homewors.

S your teacher if you are in trouble.

K10 be moyeq to another seat. oblem.
K10 the guidance counselor about your pt



“Wa“ of TruSt”

Je: The Wolf Who Cried Boy
.-‘ (‘: .
ook ! pob Hartman

n.

Character Trait:
i

arget Audience:

Honesty
2-3

s Needed: set of one inch wooden cubes of small blocks
1118 |
\fatertds
hook and relate to the fgmoqs story of “The boy who cried w
pead 1‘hx 1 the book and make a list of responses on the board. Point 0
frol
|earn

olf”. Ask students what we can

e gotten, but after awhile, trust was completely gone.
}\]\ C (:‘

qlllu /

ut that the first “trick” was

-+ class discussion of trust and honesty. Ask students
[pitiate Lm~]‘€ one. What would it be like if no one trusted y
st SC : .
mtmjﬂnenl such as a bank, garage, or hospital. Why
QIVIIC o
jese places?

to list reasons why
ou? Relate convers
is trust so important fo

it is important to be able
ation to a workplace

r the people who work in

v a set of building blocks. Tell the students that each.blc?ck re
i a thers trust you. Go around the group and have individu
- mél\ii(())ne to show they are honest and can be trusted. Each ti
;?sg‘rhaG\erual]y add blocks to build a wall-type structure.

presents something that you can
al students share something that
me place a block in the center of the

i ie. F

fer the wall is sufficiently built, ask the students what happens when we tell just g;ek]ilz in(i;xe rah,
A«mr le, if you tell mom that you ate your green beans and she ﬁnd§ themom your kfns) What if you
Tr\;rr?op\:olng block in the middle), what happens to the tr}lst §h§ has in yh(?:t"’ ((lrtemiave another block)
momise to wear your coat outside and dad sees youdplﬁylff}gén {Ez:na;ilss:uffed P
Thane : toys and she finds .
Whatif your mom tells you to pick up your has in you.
block) These are all ways that you can weaken the trust that someone y

i would be easier to repair
5. Compare a weak wall with one that has completely fallen. Which one
and why?

ling the truth, even
H

: eans tel
is looking. It also m
"Iesty means doing what you say — even when lno one is looking
"M itis hard or when it may get you into trouble.

_— ilding
hink about bul
: n to help them t ke it strong
: all falling down ou do to make .
lling students to remember the w ken trust, what can you< ¢ with their
LN T ; ed by broken . Ip build trus
i lh: 1\‘\3“ ITI . S:]andmtg ‘dbllllttgvse}?al\(rznthingys that they will do to help
. AStime g Ows, have stude
Parenyg and teachers.



1. Mouse Count

i ’ ‘als
l“'“::u': plien Stoll Walsh Character Trait:

uth Target Audience;lg;ponsibility

 Needed: Prepare ahead of time an information e o<« T
gtertdls ! o g ) :

e phone number. cell phone number, parents mes, birth date, ang
holtic . ’
CHL card per student. e ]
plank ¢

i the pages of this story, students will see how
'?')\.‘,/nw caught by a hungry snake. Fortunately, {
omselves €At . . - '
" o escape. Read the book, stopping to discuss
1l - 5
. own problems.

a group of mice let dow
he mice worked logethe
he predicament of the m

n their guard and found

f to devise ¢ plan and were
: - Ice and w ' di
e what they did 1o
er reading the boqk, lead thet clgss to make a comparison between the mice and themselves. What
sson can We learn trqxn the mice? Accept all responses. Restate the fact that the mice were w.'atchian )
v danger when they first went out to play, but they later fell asleep and were unaware that the snakeé
«s coming for them. Compare this with the responsibility we have to be aware of our surroundings at
Jltimes. Briefly talk about predgtors, or people who kidnap children. This could happen at the mall,
k. movies, ball field. skating rink, etc... Remind students that it is their responsibility to watch for

fnger or suspicious looking people wherever they go. If they see someone that makes them feel
meomfortable, they should tell an adult or move to a safe place.

Another responsibility we have is to be able to help ourselves when we are in a dangerous situation.

Ask students to raise their hand if they can tell you their complete address. Choose two or three

sudents to recite their address. Repeat for birth date, home phone number, parents’ cell phone number,
mrents’ names, and name of our school. Only call on a few students for each question, making sure
luteveryone has a chance to respond. Briefly discuss reasons why children need to know these things.
bamples include situations involving child abduction/kidnapping. getting lost, or being in an accident.
Tell the class that knowing their personal information is just one way of being prepared for

“Mergencies and that it is their responsibility to be able to help themselves in this way.

er::b“‘e prepared information cards. Explain that they are to ﬁ”
Iog oW Iis important for parents to fill out the car.d so that a (? '
;\hfne' The goal is for students to keep the card in their desk for tw ofw ek g
0 " they have spare time. At the end of two weeks, give out treats for

" persong] information.

11 it out with their parents and return it
f the information is correct and up

eeks, practicing the informa.tion
learned their

\

: hare it
Make . . . .o ionte and they are notto s )
111 “4point of telling students that their personal information ll)s p;gﬁ:; or in an accident. Take this
dyone :+1ation. such as bel . - on their
- € unless they are in an emergency situation. , { this information )
Wnity discuss %nternet safety ar%d h(;w it is crucial that they not pu

oo™ trap their "mice
, ~gnakes trap
- Uer. Reming - ke and the mice. Tell them that many
ey students of the snake an

they gor 11 .: -« off of the Internet.
™ €ettheir name, phone number or address off of th



<(j¢: Tibby I'ried !t "
i j ic Useman
gook * “Gharon and Ern
or s
i

----_--_--..---_

« students if there is something that they would like to do that they
\ext. a.\l\? . basketball, or math. Remind the class that every single perso
5 ice‘skalm&l-hm g that everyone can do, there are even more things that we
there ISdS(:]n-][eai\'e up until we find the things that we do well or improve on
means don t 2

are not very good at, such
n is different. and while
cannot do. Perseverance

things that we want to do
hetter.

] ' ] ‘iodi ISCUs ' Tibby was nev ‘aid 1o try new
ibby Tried It, stopping per iodically to discuss how Tibby was never qﬁ ai ¢
le‘“/ II?U /;(;ok)(eﬂ’b Z)ing. even when others laughed at him. In the end, although he du-i not learn 1o fly,
s ummf rh(f)ughl he should, he used the other skills he had learned to do great things.
Jike everyc .

sk the class, “What made Tibby great in the end?” The answer: perseverance, or the fact that he
Ask the class,
lever gave up trying.

 the actual book.
¢ the computer 1o access 1w . auinessw orldrzsonds.con 0rfuser:e}:/irr(:::gyA(:fcjiTentries that might
fead age appropriate selections, which demonstrate‘ ‘thc? tralt% p:: e Mou nstaal anioies Bhat lids
edifficult for the students to comprehend, su.ch as ng}:ieit wal: , cgh hap;;ens 1o be 870 miles.
unrelate to, such as “Longest Distance Walking on Hands”,

era e i i i VV. ass h a” € 1me.
“ l x l IE [0 do aCCOI; lp 1 t. %Y nOt bCCZUSC they tl ied it a feu~ t"“es, bUI

' f the records
. . s | Mention that some 0
o besause they persevered, or kept trying without gIving 'ui't now all over the world to beat the

ing r1
“ealready heen broken and that there are people working r1g

ce skating.

- 2 for i
This is true
y . to success.
e e lesson with a reminder that perseverance is the key
ket

: pursue.
*! math, and any other area of life that we



stle: smoky Night )
Bnnk I' Fye Bunting barmcte -

i N
\u'h“l ' Target AudienCQ: 4 _5

d asking studen

. ts to red;
ords: riot, shelt, predict what t

his story i
er, and prejudice. ry is

Jine takes the reader 1o the scene of a riot and eventually q f;

os. The main character is a boy named Daniel. I e bgginétr'e. iorh
iraneighter ot .’hr(.)"gh the events in his own life he sees whay preju’c?i%ceeca
(\ There are sensitive 1SSUes presented here which provide myc

The sory

I ) are representativ _
afe crim i "

Iso harbors ij] feelings
: e can do and how unfair it
opportunity for discussion,

read the story. Lead in discussion of the following questions:
+ What do you think the riot was about?
+ What race or ethnic background do you think the rioters were?
+ What race or ethnic background do you think Daniel and his mom were?
+ What race or ethnic background do you think Mrs. Kim was?
* Compare how Daniel and his mom felt about Mrs. Kim with how the rioters felt.
* Did Daniel and his mom do anything to cause the fire in their apartment?
*  What part did prejudice play in this story?
* What did the two cats teach Daniel?
* Isprejudice real today? Give examples.

Compare prejudice with fairness.

e students draw a picture of something that is representative of them or foel i Thls Couldl t,)e

xhwrhousc‘ family member, a pet, favorite toy, place they like to go, or even a pictute o‘fthem‘s;\ees
*laside an area with 2 or 3 small pieces of charcoal on a piece of newspaper. As the pl}c]tt:lr'eg\'e”
ished, have stydents go to that area one or two at a time and let someone else color lig o':lanl o
:“%ulure with the charcoal. This represents how the prejudice of others can ruin what 1s Imp

“and vice vergg.

heir

v unfair it was for Daniel
ow he must have felt '
ir life being

Form o« . . iscuss hov

To“sa circle with each person holding their picture for all to see. DCISOCmpare "

Nith _ S things in the fire just because the rioters Were PreJUdlci' students to imagine the
Wthe students fee] lboking at their own pictures. EncoUrags

\() QrQ ,~ ‘ i
d wigh hatred because of their background or family. -

at others unfairly Jus

vith dignity and

h
AR
udice in our school.

Ming <

\ aund Sludents
1 X Se We
\'\r\. C d

Py Begl

judi e tre
peri rejudice. Do W :
P : ould treat each other ¥

at all types of people can € |
duce or eliminate prel

s th . e sh
On'tlike who they are? As human bemgsa “teo re
na group list of some things that we can do



“Dear Someone”

Characte

. r
‘ull\ ancy l’()(‘“(‘n Tar t 'ljr
( o’ Nane get Audie
il

At: Fairnegg

.ded: blank paper and pencils for each student
.| needed
\fatertd

e f rreen year old advice columnist who rece;
osasd //If’ ‘ Truly is the penname for the young writer
"’,:",‘,-,. [ives. THI(I/ / thlmfbrrunale evenls presented in their
erts ;hrrﬂf’r’m riBF unfair rules, anger due to preferential treqy
sy C0Me Lgnlcia [ woes and even questions regarding Murphy ‘s
‘;3“"i]"]j/’l' Sf;? vlans for surviving injustice. The book ends with
wpped UL{ZZ I fmh unfairness.

Law,

Tina Truly provides multi-
atest fro

m Tina to assess the readers’

iy 10

is book through, allowing for brief discussion at the end of each |e
e 0' ite their own “Dear Someone™ letter and reference an aspect in their own life that they
’:”d?mS oWt Allow ample think time, as well as time to write the letters. Remind students not to sign
- Unlal'I.hltheir real name, but to end with a title that summarizes their problem, such as “Kid with
the letter w1 . .

wmuch homework™ or “Dumped on Dude™.

tter and response. Assign

\ix the letters and pass them back out. Studepts are to provide a “'r.tnl)en reé;i);)rzsiet }:()t ;};enl]zté;r they

weive. Remind them to address the letter as it was sxgned,_ such as eér e N
::r:e\\iork?m}'n Students should never know who wrote wblch letter or M;O];gi?:;bi dndir
!t‘ter responses are written, take up letters and begin reading eagh llel;teorf. t}c:e respons,e. =% ey
wponse. Lead in a class discussion of the letter, as well as al::r:ni’ith i o

4ivty may be done on a separate day to enhance interest or help



av's Work
os A PDay §

[if .
ot L Eve Bunting Characte Tra

it: _
Target Audience:§f§p°“s'b"ity

l
\ulhoI

oy, ayoung boy helps his grandfather wor
s = » finds that t ;
" phe old man. lzcd/; e he M}Oltq‘/.(ers did the opposite of what he
. he grandfather learns of his mistake, he offers wanted and th .
¢ ) rs to work agai e enfllejob was
n the next dgq ; S
Y, wi

;‘lr)f‘);t"(!v W/I‘ . )

orect his nus{ake. The young boy learns a valuaple lesson about (q;
j“:;(m.\' by admitting when you have done wrong and doing somethin o
“,‘;unuﬁ Jesson in this slo;:y about hon‘esry. as it is a lie told by
nderstanding regarding how the job was to be done,

read the book and lead students in a discussion of what the bo

. : lea :
qudents to share stories of a time when they did something wry rned from his grandfather. Allow

ong and then tried to made it right again.

Display materials listed above one at a time and have students tell how each can be used t

moblem or mistake. Divide class into four groups, giving each group one of the four items (;Eorr}ic: :
<o talk among themselves to create a problem that can be fixed with their item. Encouraée t?]cemétrs "
nke their pretend problem as big as possible. Each group will share with the class.

fallowing the group presentations, take a closer look at the 4 items. Work together as a class to
:d;mify ways “fixing” the problems stated below. Encourage use of the imagination by requiring one
of 1h;4items to be included, figuratively, in the fixing of the problem. Suggested solutions are
mvided below, but allow for flexibility in student responses. Remind students of their responsibility!

ework for you.

1 : = ) -
Wt afriend borrow your new video game and he did your hom
he trash. Do the work yourself!

[ »‘x o3 . . . - &
%ethe eraser to erase this mistake. Your friend’s work should go in't

i'" B 2 " 5 PPV yhino l
,,-"“ hear some other kids laughing at Kiera and someone calls her “fatty”. She sees you ./""’(‘»/}”TT Hi
"r‘:”r ;md 1$more hurt by your laughter than that of the others because she 1/1011;:1?1 you ‘: }: ; ; . \t

S i ) . -l

i What can you do to make this up to her? Use the glue to hold this friendship toge )

:?uloui?' 0
SN 10 her and use the tape to stick up for her the next time.
out that you did il Use the

\A””U
C0ne dare« acinal inds g5
el : om wall. The princp f hool that need painting.

SYou to write on the bathro aces in the SC
ace

uig .

Paper 10 cover this mistake. Offer to paint the wall or p
Iy old y,n. she is cl')‘ing.. You /:'rj;)1t'
gy Mom that you fed your baby sister. Now e little while longer
j e to hold t

11 snack. Admit tha

you are in the car.
his situation toggther a
t you lied!

0o dalie
iy, fk‘cé “nd the baby is hungry. Use the tap
the baby in the car or give her a smd o if. Now there
ed by the door and a dog 107¢ into It- -
B Yoy e 47 it sitting 0y i
ush (0 take our the trash. but you /éﬂ'” S gs. Clean It up!
et rid of this mes>:

()\'L" 5 o
"the yard. Use the eraser to g



“ P()Cket Change”

A Chair for My Mother

|~i'|“: ' Slliams Chara .
ok Ty B Williams cter Trajt. .
l\ll][hm': Vel 1 Target AudienCe.?‘Ogl Settlng
. neg and writing paner fre oo v . e
ials needed: drawing & paper for each studep; enough s
N udents 1© share: IRA BHOMP €1580rs and markers fo; every 3
4stud€rts

Caldecol! Honor Book provides an example of hard times as q
s

8 e, Some of their immediate needs are met through the don
"',”Hi\;jyu 10 real furniture and no comfortable place 19 iy down a
h/‘ \if/m is felling the story, begins 1o save coins in a big jar. Eve
f;”;’ orking at the dine).‘, the gn.‘l counts change from the tip mo
1.i,,,‘ 1 vear of saving coins, the jar lsﬁ).qally 100 heavy to lifi.
.,r’ku.\' (he coins o the bank to be turned into ten dollar bills
:unﬂ)rmh/e chair that they can find. When the chair Jfinally

other's lap as they sit together in the new chair.

fqmily Struggles to recoy
ations of friends and neighbors but
t lhf-f end of a hard day. The Iilrie

Ty night when her mother comes in
ney.and puts the coins into the Jjar.
When it is completely full, the family
That day they shop for the softest, most
comes home, the little girl fa.1/s asle

er from a

epin

lada class discussion of how this family is similar to our own and how they are different. Have the
qulents imagine what it would be like to have no furniture and no place to sit in their own house. If
aenthing was lost in a house fire, ask the class to name the things they would miss the most. Discuss
now the chair benefited everyone in the family and allow the class to vote on whether or not the
nurchase of the chair was a good use of the money that had been saved. Discuss the story in terms of
wal setting. What are some things that the family did that helped them reach their goal?

biefly write out some basic math on the front board to show how many coins it would take to buy the
tir. Since four quarters equal one dollar, it would take four hundred quarters to equal one hundred
illrs. One thousand dimes equals one hundred dollars. Two thousand mck?ls equals one }‘mnd.red
dollars, Explain that the chair probably cost around three hundred dollars. Th]S means7 thaot 1t. “116 lJSa:O
‘e full of nickels, dimes and quarters, it would take 400 quarters, 1000 dimes, and -(3}(]) nEl;b;ut -
W he chair. Discuss how long it might take to save this many coins. Ask the class t(l)' t;}eir i
" lamily choose this method to buy the chair. Help them to see that this was probably )

“0lce becayge they did not have the money to buy it.

ion students to draw a large jar
Udems' N s?l?éinf;s;;g to think of somet}yng thin s
i Jar1.1S f their change to buy it. Rerznnd t’hg,n‘]
B i { enough coins to fill a large
: ly. not just .
“no to save for it

Do
Al'\\\']de .
drawing paper and markers for groups of st

e o the: ; d P
mpg " their paper and cut it out. While working on't
hne *

Itan . ;
h tenough 1o them that they would consider savin
- ENcoyrg, : .
‘h s ~ . . y 50 long
fter working s £
D - Talk ab (B o el to make such a purchase a
Seyg about how it would feel to

. 7 110 ge _
i p "ould take 4 very long time, possibly SEVE ye?crisbm]rettl':f Ic])therg in their fami
. i . . : ; el
Mgy 8¢ students to think of something that wou ing 0 lone
"Mselyeg ter W g .

' - out of the jar b¢ ,
Mrthy 1Al mighy happen if they ever decided to take money O}li;\' would buy and Why-
# Have students write one or two sentences about what the)



“Quitterg Never Win»

e ywinners Never Quit

e = C
ul“'l‘,r; Mia Hamm Tharacter Trait; Pers
i arget Audience, 4-5 g

seded: set of encyclopedias, computers with Int
\m\r]ﬂh ne nternet access, nonfiction
e
on by @l O/}WTI_C Ooci'ci//[\;{fiilfl'sn this bopk shows the frustrations of world’
e T/;.e text ‘an by AAI tons pr owdg a kid friendly vieyy of Mia Hanm S 8reatest female
i:\:\m“l soccer With ’hel ]f?”;lz}d- 0:’1e point, Mia becomes angry at the idea of 1::7 Y Chl[dhoo‘,j days
,‘;‘/‘m‘ completely. F inally she .’fco‘ ers that she. loves soccer moye than she hafess;ng' nd quits the
- ins [0 play again. Her decision to get bC_ICk in the game proves 1 be a good on 0Sing and she
a‘:omc the ,1'0“”498‘71 woman ever to play with the U.S. National Soccer Team, at I; S i
»;:m‘mulion regarding her awardS. a’,?d accomplishments is provided on the la‘st rwoe . (~)f13' Fac{ual
ailographed photograph or Mia in the prime of her career pages, along with

uin by discussing famous athletes and allowing students to share the name of their personal favori
;,\,}n any sport. Talk about what perseverance means and how the people we named must know th(f):me
neaning of this word far better than we do. Speculate what their childhood might have been like. Did
nstof them play their sport as kids? When did their perseverance begin? Introduce Mia Hamm by
wading the factual section provided at the back of the book, then read the entire book. )

fer reading the book, talk about how everyone wants to quit at some point. This applies to sports,
smolwork, chores, goals that we set for our selves, and even things that we once enjoyed.
'everance is what separates the winners from those that aren’t even in the game. Discuss “winners

merquit” versus “quitters never win”.
ided for the purpose of
ay be a sports figure, world

S sudents to spend about 10 minutes researching the materials prov
documentation of a struggle

.. kau(;lg someone famous who struggled with perseverance. The person m
1RC0r . . s ]
“holder, businessman, educator, historical figure, or any person with

gt 1
tnded ip great success.

Woto

"ehiteg:

Y spip: g R T vouth.org
’H‘-”““.'*”\1*.?.‘L!.s‘.\lu\m perseyerance and }_},__\"},,}_\__j_.__l)_&.‘..'.._}_l)_.t.._&.!,’..,\.&.,;\..t.?.l,l,,,.vv 1900

group.

{,‘un \ . " \'hOle
ety having students briefly share their story of perseverance with the v



pitle: The Giving I'ree
ook . qhel Silverstein

o Character Trait:
th¢

C .
arget Audience. 4?;-"]

Needed: paper and plain enve

lopes for eg
Jials | ch studen .
\lenJ'»‘ L, pencils, rubber Stamps =

stickers

4| the book prior to reading, as many will reco

Conce gnize it and 4
L

g ; c 1 : tte

e han participate in the thinking exercises provided below MPLto figure out what lies ahead
e 4

dents tO define sacrifice. Wr'c.lp up by stating that sacrifice means to ve :

ant for someone or something else considered to be of more EIVE up something valuable

. . : value or i )
fice is selfless, meaning that it causes you to think more of others tharirglf)())girrlsc el.fpOmt ot
ClI.

sck st
or impo )
(hat sacrt

\ext, have students think (?f peopl_e in their life that have made Some type of sacrifice for them. Allow
olunteers to share. Look for specific, rather than general examples. For each person who shares a:]:\
em if they ever did anything to show or tell that person that they appreciate the sacrifice. .

finally, have students think of people in their life that they care the most about. Pause for a few

wonds to allow think time. Ask them if they think these people really, really know how much they are
ared for, Pause again. Are we willing to make sacrifices, or give up something important to us, juét to
sow others that we care about them? Can we be selfless?

\ost students will have heard or read The Giving Tree at some point prior to this lesson and having a
nupose behind listening may help maintain focus. After introducing the book, but before reading it.
aourage listeners to think of people in their lives that have shown sacrificial love for them or
umeone that they care enough about to make sacrifices for.

\erreading the book, lead a group discussion of how great was the sacrifice made by t}}:edtrtee[.hC -
Toefully someone will point out that the tree was willing to give every single thing ];{e \fang when
“enthough the boy did not acknowledge or appreciate the sacrifices made for him. Ho

Jr\ ¥ A . .
“Welike the tree? How are we like the boy?

f one person

i t they
de sacrifices for them or someone Fha \

Il of meaning. Tell them that their writing
se of proving t0 them that you care.

oy think o
.m\'de Plemy of paper and at least one envelope per student. Instruct students to

\d[\;r\]‘:r\a letter to. The person can be someone that.has maf
\houldt;xmuch about. Encourage the letter to be brief, but fu
¢ selfless, focused on the other person, for the purpo
name on the
deliver their oWn
compared t0
and discuss how

I‘*‘Chl . cipient’s
elte ) led with the recip
Wige ;r should be placed in an envelope, sealed, and labele

: ' _Students are 10
tlr, T“dc rubbier stamps or stiekers to i ']3“: flll(;psflscriﬁce is minimal
: * ACk Aa k. ey t t ha . .
hay nof““dgc that this may be difficult to QO}-} bflfeel *fter writing their letters

' person has done. Ask the class how they

b ¢ oth
Cllp v
LIS W Al . .
Il make the receivers feel.



“Sticks angq Stoneg»

ritle: Andrew’s Angry Words .
[

wik ' o rothea Lachner aracter Traig,
uthor’ I Target Audience: :_ISf Control

et Needed: drawing paper, markers, a paper shre w T

4is book provides d \,'15'11(1/ Imageho:f what angry words look like. When 4nq

[ Gi X ’ . ¥ .

© artoon pubble coming f)u‘r Qf 1s mouth shows lightning bolys. A ;_W uses his angry vwords

: Andrew passes his angry words to many other people in the S’(S)’C;”dha oull and bones
Y Who use them and

fortunal ely. inally, A .
/ 0 g .
on on some more. Finally, Andrew is able to pick up nice words When he b
o € begins to share 1}
. em,

.y
) things happened.

;\‘()m/ﬁ’fﬁll
udents can learn from this story that their words do affect others. They have control over the word
jor choose and tl}e words they choose can help control others. Encourage discussion and testir::;: S f
iisin the lives of students. R(?le play how angry words compare with nice words when you come o
e from school and are asking for a snack. Allow student to create other scenarios to role play the

«of angry words and/or nice words.

rvide drawing paper and markers for students to create their very own angry words. Remind them
htthey are not to use real words, just squiggles, shapes, and colors. When they are finished, allow
audents to take turns shredding their papers. Talk about what the shredding represents.

Repeat this activity by having students illustrate their nice words on a clean sheet of paper. Save these

udisplay on a bulletin board or in the hallway. Model how the use of nice words is contagious.

Uscuss the meaning behind the old saying, “Sticks and stones will break your bones, but words will

“erhurtyou.™ Challenge students to write a new saying that tells the benefits of using nice words.
tures.

(et these over the next several days and display along with the “nice word” pic

E:-\’dmples:

;[‘hcn .
iy anger hits you, watch what you say
Uy words never go away

";)rm‘
20 the pice v . :
o }e ice words, or just keep quiet,
"4ppy and healthy with this ‘nice word diet.
.
"hey
Tanpey 1.
-!:(,,z;(" hits you, don't say something rotten
Ywords qre never forgotten!



“Tell Me Something”

“hi agon Child
- ot ; hlld"l)mg Character Trait:
)&«“‘L l"\ﬁch(‘l(‘ Maria Surat

Respect
Target Audience
wthe™

4-5

)n by asking student to provide descri
> Jesson ©)

geain 1 thead where all can see. Next, have sty
o rove

‘»nlfd 0

Ve " a
,,«ponSt”' Re

ptive words for * Record Tesponses o g
dents provide words for “dragon” ang record those
d the bOOk.

‘ange]”,

this story illustrates the importance of listenin

piscuss how if we take the time to understand them bette

e , .

hang} ne that their opinion was changed after getti
toatur

g and how our Viewpoints about other

r. Allow students to share personal stories
ng to know someone.

ople €

(L‘lﬂ[ing

: s of two who are unlikely to have previously had a persorTa.l conve.rsalion with
pick students l“_ gro”‘? to take turns listening to each other te] about their families. This may
«chother. Assign Palfs '(t) ditions, or background information. Encourage everyone to s}{are |
ol clemens, famil ral that o’thers do not already know. Remind them to listen carefully a?d tr},:
B unusu?heir artner’s story that is important to that individual. The parlt]iler with the
u 2;:jaspte(l:lt\sa tt)‘l(?sltt Stoppafter two minutes and allow the listener to become the talker.

arliest birthday talk :

include

: Il have had an
their partner. When a
efly allow volunteers to share something that they leamft d abo: ut an)r')one else in the class, based
o al’ O\: ' ak, ask students if they formed a new omeOijl ; . on. While these are vastly
{pportunity to speak, . . for angel and dragon. ; them?
: i S given lor : f learning about

n ‘ - Review the adjective - minutes 0

.'..ﬂf\hat \\;s Sh;rg\d t are the views of our classmates after only 2 —

dllerent, how dj eren if we knew ev :

if we
How much more could we learn to respect each other

d interests.

" backgrounds an

. e nge of bac

| —— . . . 4 1n ande ra ) N
iseusg diversity within the group, including bout people, their culture and
arn a

ino time to le
, - itive and taking time (0 K ind.
-)1ECUSS again the in]portance of belng sensitive a'n"n P label 1in our mind
ey backgrOUnd, before making ajudgment or givl g



“The Mora] of the Story»

’ qtting Wisdom: An A
Book pitte |l T:‘\‘\I"ll‘dg nthOlOgy o Aesop’s Fab]eg Charact
. ”l‘ ¢ ‘ acter Tra' . (V3as .
wutho” arget Audienlcté_g't;lenshlp
< to share what they know about o
4 students 109 B o S. Define a fap|
Ak . Explain that the “moral of a story™ is the lesson Jearn 45 a Short story intendeq 1o teach a

lL‘SSO .

following fables found within this collection. Encourage ;

p within each story. Lead class discussion to ident; ¢ students to listen for elements of
have students share how they can apply the les
for much flexibility in the student interpretatio

Read the
Ci[izg.]Shl
ples and
put allow n and application.

e Grapes

:L;I;’f"(;p"’,:d‘v alt d‘?“l !r_\'ing to reach a bunch of grapes hang ing on a vine just out of his reach.
ired and hungry fox decides that the grapes must b? nasty, disgusting and inedible.
F'mm he fable, we can see how something that is dlfﬁcu.lt or impossible for us to obt
anpletely dislike. We do.not actually hate the once deS|r.ed object, but we hate it th
splicable to school \v.or_k in that We By Tome to'h?te science if we are unable to m
sould like it just fine if it were easier for us. Realizing this may help us to work har
ssto accept the ability that we have.

Al the end of the day, the

ain, may become something that we
at we cannot or do not have it. This is
ake a high grade, when in fact, we
der to overcome our inability, or allow

{ Dinner Invitation

Whenastork is invited to dinner at the fox's house, he is unable to eat because the food is presented in shallow dishes with
nconsideration given to the manner in which a stork must eat. In turn, the stork invited the fox for dinner and served the
fdin jars with narrow openings. Because of his short snout, the fox was likewise unable to eat at all.

Theprinciple behind this fable is closely related the golden rule. The stork felt it necessary to repay the fox’s lack o_f
wnsideration by making sure that he too left hungry. We can use this to show the importance of thinking of others in every
‘uation and striving to respect viewpoints other than our own. It is particularly important to make sure that a guest of ours
sumfortable before our own needs or desires are addressed.

\‘.” Flying, but Falling _ )

The turtle in i story feels that fate has been extremely unfair 1o him in that he is not eqUIPP" y e
0 change that fate, Iw.com'inceﬁ an eagle to lift him into the air, only to discover lh.ul. without t 1;' eagf;ime
TJU‘ This fable teaches us to focus on what we have and not what we want. Complaining about the un

Willnot bring change and there are some things that we cannot ever change.

d to fly. In his determination
's wings, his fate 10
ss in our lives

Fools Gold

Han with ghe
Dr I
brovige Mmore

edy and wants the goose 10
s that we must learn to be

ery day becomes gre
good fortune of having a goose that lays a golden egg every dd) ' "
ful to not be envious of wha

s . n learned here i
Ot and more golden eggs until he finds himself with none. The le.SSVOOIVes Geing Eare
dher . fven thankful, for what we already have. Application for students m':nion e
W have, byt 1o realize how much they already have and show apprecl

{!

: /Dru_y,\-ed U
*Partjey, |
thp g

st lengths 10 prove
o for herself d
{ she was verd
he

went (o gre

ers to be important and popular, .Shc Jther birds to crear

llected the ﬁ://t"lﬁ’a’l’erf‘.ﬁ o e 1 she realize

o true identify was exposec, =~ ourselves on't

en her Our efforts to improve
rances.

e of others.

v‘“‘. bird desired most of all to appear to oth

lume (:»\\.i[.)”_w’/.’f”.&’ that she was not. This bird even c"(‘){- s

’” u: p[‘;i’”-‘ with the hc(lIIII_'fIl[./L‘uI/'IUI‘Sﬁ'()l{l orhf’r birds. e g

ide “Or’t\_'Here we can see the dangers of focusing on ou 4 acceptanc
’ "2 on our character will bring us the respectan

1e



(1%
To Have a Frienq 550

n pstax
10: Fibbles Ch
|(|l- I aracter - )
ook l.' Devin Scillian Trait: Gk
) .
i

arget Audience: Grades 4.5

(his elegant picture book by discussin
.,ﬂmdmltdcI ail to enhance the meaning of the story. Have students ¢
" -[1

¢ before reading and make predictions aboyt Wwhat the word “Fibblestax”pll;;;rree?:rtthe R
: 0.

|

5 bOO
he o -
ass ahead of time that this is a rhymin

g book and have ther try to ide
ding to the pattern of rhyme, by stop

ol the cl ping periodically before the last

ntify what ig coming
gexts accor

word in each rhyming
phrase:

ading the text, stop once Carr has been introduced to
While re

Tl allow students to give their opinions of
Ask for justification of these opinions. Encourage the us
him. AS

e of colorful adjectives.

nory is about a pleasant young boy and a grumpy old man who e
/m.\ A(;nrrhings assigned them by the mayor of their town, such as
“}mm/’l. sky". While the man generally assigns a harsh sounding n
clondy Sty -

onds a sofier, more peaceful name, such as “rain"
iy &Y Y

nd up in a contest 1o name the
“the drops of water that fall from a
ame, such as “droog”, the boy always

T deciding element in the contest involves the naming of * the feeling that makes you feel so good
» (ec & o @ @ . . , ] ,

/I( raspecial friend near”. While the old man says this is impossible for him to name l}nca[z:;e he

when a $ ! - ‘ : : “ el . o

k:zou‘s‘ not what the mayor is speaking of, the boy terms [hIS. feeling “love”. In the emj :Zcoz o

!i’:p})uu‘&' and is never seen again, providing an opportunity to ask students to speculate

disappear: d '

lave happened to him.

- / / hare their feelings
Refer back to the opinions the students formed of Carr early in the’stc')rC}. Hca(: :lcljhxfgt] ;ive S
dhouthim at the end. Make a visual list, on the board, of reasons why Carr
“special feeling™.

/ he
iff / in the end, the boy and t
Have the students imagine that the story had ended differently. Préterrclid"t]};itef? e mori
"man became friends and the old man came to understand the H:r" o
"0 life? In the real world do most people live “happily ever a

: / nt for Carr.
4 3 . s could have mea
Vite on the board: “To have a friend, be a friend”. Discuss what thi

e v
e : - 11 to someon . . draw a funn)
B“:’ln alist of specific things we can do to BE a tnenfi he hall, lend a pencil or book. ‘
~Amples may b simple things: say *hi’ to someone In t eb de someone new at lunch. o
s ) e it besi —
Pilure, share 5 cartoon clipped from the newspaper, O; Sl;hgne write a friendly note:\‘i’; want to be
ampleg 1y ion: call someone on the — tell someone )
nay involy : call son : bus or
UMeone \\'ho' i;nk:e?l\ ¢ mc;\re dag;loi.ait for someone gettng off the
their ¢ ng picked on,
B oy gp

e in the next two weeks.

. pla someone else and turm
I;n‘ d 1lling to d
v.hckm()‘?rage Stude s to write down t 1 gs they are w 111]lonvmou51y.

1 0 g csiynate lace. Pick a few't s &—

o to be a friend to

o weeks.
in the next tWo week



u-TO" for a TrOll”

itle: The Three Silly Billies
rgie Palatini
C
haracter Trait.

arget Audience:(i(_’gperation

. 1 needed: “Presentin » 1
\jlerials €€ e g Problems” (listed below) printed
7 ¢d on indivj -
i hook incorporates characters from traditional /e idual slips of paper
e ons. When three billy Ja |
j‘,}-mmum]m )mc ! )Zc 57{/1) goats encounter a troll yng
y 21 ) u .
Jave un{()ufs; ”," ) ll ) t;z“ rollll, they form a car pool. A erhthe bridge and reql; h
'+ ridge that cannol pay the toll. j - A4S Iney wai et
| b’ “;'L)oa' and /ackpw/}th his T‘he billy goats combine th b roun there are others c’" rhey
piding ([ b - . 1115 magic beans. Finally they qj] €ir resources with the p "};ng
allectively A0€ o pay the toll to the troll. The i all are able to cr ear jamily, Red
caning and humor. Innuendos hidden within theois when they are
ontext of this s
4 S Story add

10 cross

hoth m

sk students to define cooperation within the cont .
ntext of our classroom. Ask students to name vant of t.h1s stor
\ake a list on the board of how cooperation chan SO SR O
4now how™, ideas, intelligence, strength, etc...) ges things. (In

I t € .

Assign students to groups based on a number th
udents per group. Provide a . at they draw from a hat. There sh 5
wroup must be in\I/)olv iy tl?e sporl(l)f:ilgnm Afﬁr each group to solve using Cooperatio(l):.ﬂlfiiatii4 :rrsb i
Gegrmipe nresentt thee solntim to . Allow approximately 10 minutes for discussion b(E,)for: r;] mv'the
eiallyss g ms-evaryone Hos ;) the class. Problems and solutions can be role played or explaian\elcrj1g
mdno one is to “boss™ the othe palr)t. Each person must provide input regarding their contribution
mdel of cooperation. Remi rs or be overpowering in the discussion. This activity itself is to b

on. Remind students to be respectful to each other. .

Pesenting Problems:

nd you don’t know each other at all.
and crying. All of the kids are sent t0
g out of hand. What can you do to

GRoup 1
There are al'SOY;)U are all at an office party with your parents a
¢ basemen a;](;“her very small children who are tired, hungry
make thine expected to watch a movie, but things are gettin
gs better for an hour or so? '
(Roup 4
#.Y S . ) )
Party yag happoel:irioup is at a birthday party when a little sister throws up 1n the k

itchen where the

as lost the

he discovers that he h
Jost them.

n or where he

Keys oh s dad when

Y
ou are at the baseball park with someone’
k and has no idea whe

Is van. He
- He says that he has been all over the par
| of an ocean

nt a mura : N
t you will make a

GRoyp
ted so tha

#4-
Wena v At ] - ; ; .
‘ﬂ“&. (0U wang :e end of a Science unit, you ar¢ assigne
SU( ’ £f

d gr. o make sure that there are many different aspects

rade
Zlnd \Y = : 5 % 1
You need a plan for sharing supplies, space: and ideas.

d as a group 10 pai
represen



	000
	000_A
	001
	002
	003
	004
	005
	006
	007
	008
	009
	010
	011
	012
	013
	014
	015
	016
	017
	018
	019
	020
	021
	022
	023
	024
	025
	026
	027
	028
	029
	030
	031
	032
	033
	034
	035
	036
	037
	038
	039
	040
	041
	042
	043
	044
	045
	046
	047
	048
	049
	050
	051
	052

