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CHAPTER I 

INTRODUCTION· TO THE PROBLEM 

Television as an educational tool has been in use in 

American school systems for over 25 years. During the early 

years of research, school systems over the country implemented 

experimental programming designed to gather data regarding 

television's effectiveness in education. In 1962, Wilbur 

Schramm, former director of the Institute for Communication 

Research Stanford University, compiled the results of 393 

experimental comparisons between television and classroom 

teaching. The data indicated that 255 of the comparisons 

between ~elevised and c las s r oom eaching did not s how sign i -

i ! ca nt ai f ~e r ences , 83 comparisons s howea significan t dif -

ferences favoring televised instructional methods, and 55 

studies showed significant dif ferences favoring conventional 

instructional methods (cited in Chu and Schramm, 1967). 

Pflieger and Kelly (1961) summarized the results of 

data obtained from 200,000 students enrolled in 800 public 

schools who took part in a three- year national program 

studying television as an educational tool. Significant 

differences in favor of televised instruction were fo und in 

119 comparisons , and signifi cant differences in favor of 

conventional instructional methods were found in 44 of the 

comparisons. Most of the comparisons showed no significant 

differences (cited in Chu and Schramm , 1967). 



One early study of the effectiveness of educational 

television was conducted in the Washington County , Maryland 

school system (Hagerstown Experiment). The goal of this 

five-year research was to. gather information concerning the 

effectiveness of television instruction in basic subject 

areas (Buehring, 1959). Reports from the project, on the 

elementary level, showed higher achievement in television 

classes than in control classes (Buehring , 1959 ; Murphy and 

Gross , 1966). Further , Chu and Schramm , in their 1967 study , 

compiled the following results regarding the Washington County 

experiment: (a ) achievement was incre a sed in rural schools 

to a po int comp arab le wi th u rban s chool s ; (b) s t uden t s who 
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made mu c h pr o gre ss i n regu l a r ly sch e duled ma t h cl asses ma de 

little p r ogress i n reading which was offe red o n a n uns y s tematic 

basis ; (c) e ighth g r a d e general science achievemen t was t wo 

years higher a f te r seve r al years of i ns t r u c tio nal t elevision 

t h a n it was befo r e; (d) co nsistent p r ogress was noted in 

twelfth g r a de Englis h which was taught by televi s ion. 

Kanne r ( 1954) , in a s tudy with military b a s ic t rainees , 

f o und that low- abil ity stud e n t s gained mo r e f r om te l e v ised 

ins tru c tio n. The h igh- ability students gaine d mo r e from face­

t o -face ins t ruction (cited in Kwnata, 1960). 

Anot her stu dy b y Holmes ( 1976 ) utilized co l lege s ophomores 

as s ubj ects . The pu rpose of this study was to i nves ti gate 

the effects of televisio n vs. direct observat i o n o f instruction. 



One subject was taught a mathematical task by direct instruc­

tional simulation. The remainder of the subjerits learned 

the same task while watching a videotaped simulation. Holmes 

(1976) concluded that there was no difference between tele­

vised and direct observation of an instructional simulation. 

Further, the subjects were given an affect measuring scale 

in which they indicated a preference for direct observation 

over televised instruction. 

Chu and Schramm summarized general findings about 

instructional television in their 1967 study. Evidence in­

dicated that: (a) children do learn from television; (b) the 

effectiveness of televised instruction may be lessened by the 

s~udent ' s i nabil ity to quest io n t he t eacher ; ( c) television 

t~an oe 1ise .tu l i n ar8as i n wni ch one- way communi cat i on is 

appropriate ; (d) the teacher-pupil contact is missed but not 

to such a degree as to interfere with instruction ; and 

(e) learning from instructional television and liking the 

medium are not always equated. 

Studies concerning the use of instructional television 

in secondary guidance servi ces we re also a part of early 

educational television research. Hilliard (1955) expressed 

a need to bring the home and the classroom closer together, 

as well as the need to make parents more aware of the need 

fo r guidance services. Further, he saw instructional tele-

. · way of accomplishing this goal while also acting 
VlSlOn as a 
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as a vehicle for community understandi ng of the guidance 

pr ogram. 

Tarbet ( 1954) reported the use of instructional tele ­

vision in several guidance services which aired programs 

aimed at social behavior , family relationships and career 

i nformation. Station WPIX in New York City provided tele­

casts directed at homebound and hospitalized students which 

provided information regarding jobs for the handicapped 

(Hainfeld, 1956). No results concerning the effectiveness 

of the broadcasts were reported. 

Guidance services telecasts were also a component of 

the previously mentioned Washington County, Maryland experi-

me nt. Progr ams regarding college and military information £or 

secondary students, ori ent ation to junior high school fo r 

fifth and sixth graders, and personal problems information for 

junior high students made up this closed circuit programming 

(Beachley, 1963). 

Beachley (1964) summarized results of the Washington 

County experiment which indicated that televised guidance 

services had the following effect: (a) students were often 

reading information about broadcast topics in the guidance 

office; (b) requests were made for future telecasts; (c) students 

reques ted sessions with counselors regarding program topics ; 

( d) c aree r decisions were based on the programming ; (e) local 

colleges wh ich we r e represented on the programs reported 



i nc r a d nro llm nt ; (f) a l arge r numb r of scholar s hip w r 

g an e d t o Hage rstown s t ude nts duet f ' o 1nancial a i d in fo rma-

i on given o n t he s hows ; an d (g ) t he r e we r e i nd ica tions t hat 

stude nts we r e choosi ng courses mo r e in line with t hei r voc a­

tio na l i nte r ests and ac hieveme nt. The opi nio n was expressed 

by Beac hley ( 1963) t ha t t e levision has pot enti a l in gui dan ce 

but mo r e r e sear ch i s needed. However , the author s tat ed tha t 

the effectiveness of i nstructional t e levision in gu i dan ce may 

be d iff i cul t info rma t ion to obtain due to t he " intangibl e" 

natur e of guidance. 

Studi e s concerning areas specific to guidance and coun­

seling such as t esting , information gi ving , behavioral 

,~o unse l ng , ca eer e duc:i t i on and cornmu ni i:y awar eness add mor e 

i nfo rma tion. Fargo , Cr owell and Noyes ( 1966 ) , realizi ng the 

need f o r s chool s t o have a quick and standardized method of 

identifying students who may need further evaluation , con­

structed a f ilm designed to test groups of students with the 

Peabody Pictur e Vocabulary Test. Results showed direct 

administration and te l evised admin i stration to be comparable. 

The f easibili t y o f produc ing standardized directions for othe r 

t est s was sugge sted by the authors. 

A s t udy with adul t military personne l was condu ct e d by 

Dempse y (l977) , utiliz ing Audio-Visual Counsel ing Ass i s t ance 

( AVCA) . AVCA i s an audio- visual system dev i sed to pr ovide 

· f t· n whi'ch is usually gi ve n in the counse l i ng bas ic 1n o rma 10 



situa tio n. Subjects either viewed AVCA and then met with a 

counselor , viewed an irrelevant and program met with a 

counselor, or were subjected t6 counseling and irrelevant 

treatments. Dempsey's hypothesis that more counseling would 

take place with AVCA than withtiut it was supported. The 

hypothesis that clients in a condition with AVCA would 

demonstrate more learning was not supported, although all 

experimental groups did demonstrate more learning than 

the control group. 

Research by McAlister (1977) was directed at production 

and evaluation of a mass media behavioral counseling program 

for cigarette smokers. Subjects were given direct counseling, 

audi o- vi sual counseling ~ssis t ed by an unt r ai ned volunteer , 

o r no t re a t men t . Re s ults i ndica ted t ha t me dia ass i s t ed 

peer counseling may be effective for this and other types of 

behavioral counseling. 

Armitage (1974) completed a study regarding televised 

career education for disadvantaged adults. Subjects were 

interviewed regarding their knowledge of career information 

and then randomly assigned to view instructional films. 

Following the viewing, subjects were again randomly assigned 

to receive either a questionnaire or a complete interview. 

b t the initial interview and the Comparisons were made e ween 

The results revealed that the number of 
latter information. 

ll·sted by viewers did not significantly increase. 
job source s 
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A fi nal interview obtained from the experimental and control 

groups (non-viewers) showed no significant differences between 

the two groups in terms of increase in job knowledge, attitude 

change toward jobs, or changes in job seeking behavior. 

Dickman and Keil (1977) sought to investigate the 

effects of a program series regarding alcoholism which was 

broadcast on educational television. Adults age 18 and over 

served as the subjects. Results of the telephone survey 
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showed mass media as being more effective than organizational 

information or person-to-person campaigns in introducing the 

problem of alcoholism. The programs had more effect in pro­

ducing awareness than in producing behavior aimed at correction 

of t he problem. The researchers f e lt that public television 

may not be effective in disseminating information due to edu­

cational television's narrow band of appeal. 

Studies giving information particular to the attitudes 

of secondary school students about instructional television 

are of central importance in the present research. Findings 

discussed by Gable (1958) indicated an initial antagonism 

toward televised instruction at the secondary level which 

subsided over time. Also, Chu and Schramm (1967) compiled 

• • h · · supported the view that elementary students 1nformat1on w 1cn 

more accepting of instructional television and t e achers were . 

than we~e those in secondary school. Results of a study by 



Nei dt and French (1962) indicated high school students pre-

fe rre d direct teaching · • over 1nstruct1onal television when the 

same teacher was available in both instances. The author at-

tributed th is effect as being due to the lack of interaction 

between teacher and student in the televised situation. 

The effectiveness of educational television has been 

studied and debated by educators for as many years as the 

medium has been in use. Much of the research has yielded 

contradictory results , but the general consensus is that 

children do learn from television. 

Research into educational television as it applies to 

guidance has shown both positive and negative results. Educa­

t i ona l telev i sion in gu i dance was fo und us eful t o t he guidance 

service in Washington County, Maryland , but experimental 

evidence of television's effectiveness has been mixed. 

Students attitudes toward televised instruction have 

been considered in several studies and, again, contradictory 

results have been found. Some research has indicated that 

students preferred direct instruction , while other studies 

have reported an initial dislike which subsided over time. 

Kumata (1960) related that student attitudes toward instruc-

. of prime consideration, but are not tional television are 

related to learning from the medium. Chu and Schramm (1967), 

Stated' Compiled data which also resulted in 
as was earlier 

thi s f inding . 

8 



He nnes ( 1967) , studying student attitudes toward in-

structional television 
' obtained data from 267 sixth graders , 

85 tenth graders and 320 college freshmen and sophomores by 

way of a questionnaire. Findings indicated that attitudes 

about instructional television were significantly related 

to attitudes about subject matter and education. The author 

suggested that attitudes alone should not be considered in 

making policy decisions as both learning and attitudes are 

related to other variables, such as the particular situation 

of the student and the teacher. 

9 

Brown (1964) expressed the feeling that obtaining student 

attitudes by the use of attitude scales would help in assessing 

the student ' s general out look toward ins truc tiona l television 

and the subject matte r t o be covered as well. The author 

stated this is important because the child ' s achievement 

will be affected by his attitude. 

As stated previously , the results of studies assessing 

the value of television as a educational tool have been 

contradictory. Additionally , there has been very limited 

study of television in guidance and counseling. Therefore, 

it is the purpose of the present study to add to the informa-

tt ·t des toward instructional tele­tion regarding student a 1 u 

vision in the hope it will contribute data which will help 

define the r ole of the medium in guidance and counseling. 



Subjects 

CH.APTER II 

METHODOLOGY 

The subjects in the preserit study were 80 male and 71 

female seventh , ninth and twelfth grade students enrolled 

in a rural Mongomery County, Tennessee school which houses 

both junior high and senior high level students. A total of 

48 seventh gradera , 50 ninth graders and 53 twelfth graders 

were represented. The students were obtained from required 

courses. Choice of class sections to be used was based on 

convenience to the teacher. Responses from a total of 36 

s,1bjec ts ( 12 f rom seve nt h grade , 9 f r om ni nth grade and 

15 f rom cwel ft h gr ade ) were omi tted f rom t he ana lys is due 

to errors and omissions in responses to questions. 

Ins t rumentation 

The questionnaire used in the study was developed by 

the present researcher and consisted of 19 questions (see 

Appendix A). Questions one through three requested informa­

tion concerning present sources of assistance for students 

and problem areas in which help from a counselor had been 

r equested. Subj ect s were allowed t o circle as many of 

h · answers on these questions as applied to the multiple c oic e 

the ir situation. 
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The r emainde r of the. questions we re multipl e choi ce and 

co ve r ed educa t ional television viewing habits , attitudes 

11 

towar d possible programming and reports from students regarding 

t elevision as a source of their information . Subjects were 

asked to select only one answer for each of these questions. 

As was previously mentioned , this survey was devised by 

t he present researcher and was used for the first time in 

the present study . No attempt was made to obtain validity 

or reliability information about the questionnaire. 

Procedure 

The present researcher visi t e d each class and gave 

oral direct ions r egarding the completion of the tel evision 

s urvey and an a dditional ques t i onnaire no t i ncluded i n the 

present study. St udent questions about the survey were 

answered following the instructions . The length of time 

needed for most students to compl ete the survey and the 

additional questionnaire was approximately 45 minutes. 



CHAPTER I II 

RESULTS. 

The results of the present study were analyzed by two 

metho ds : ( a) frequency of response and (b) percentages. 

Questions 1-3 were analyzed by the frequency of response and 

questions 4-19 were analyzed by percentages. 

Questions 1 through 3 attempted to investigate sources 

from which students obtained information regarding careers, 

colleges, developmental problems , and for what problems 

they had sought the help of their guidance counselor. Sub­

jects were allowed to circle as many answers in these areas 

as appl ie d to them. Tabulations of t he responses were 

compar ed i n order to dete rmin e where s tudents reported t hey 

had obtained most of their information and help. 

Question one asked for students' sources of information 

regarding part-time jobs, colleges and careers. The most 

frequent response was parents as a current source (N=75), 

followed by friends (N=65), guidance counselors (N=51), 

teachers (N=43), television (N=23) , and other sources which 

included relatives, newspapers , radio and college representa-

tives (N=12). 

two dl.ffered in that it asked the subjects Question 

Sources O f information helpful in solving to name their 

(. dating , drugs, relationships de ve l opmental problems e.g., 

with sib lings). Friends were named most often as a source 
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(N=83)' followed by parents ( N=56}' television (N=38)' 

guidance counselors (N=2.3), . t eachers (N=l8), and other sources 

such as books, magazines, relatives , self and ministers 

(N=l8). 

The purpose of the third question was to determine for 

what problems these subjects had spoken to their guidance 

counselor. Career information was the most frequent response 

(N=59), followed by college information (N=39), local job 

opportunities (N=27), developmental problems (N=l3), and 

school work (N=3). Also, 32 of the subjects reported they 

had not spoken to the guidance counselor regarding any 

topic. 

The ques t i ons numb e r ed 4 t hrough 19 were ana lyzed by 

percentage of subject~ responses. Subjects were asked to 

choose one answer for each question. 

Questions 4 and 5 deal t wit h t he educational television 

viewing habits of the students . Frequency of viewing during 

school hours (questio n 4) obtained the following results: 

70% reported they never watched educational television during 

school hours, 17% rarel y wat ched , lOo sometimes watched, 3% 

often watched and 0% very often watched. Question 5 , which 

dealt with after -s chool educational television viewing, 

· responses : 35% said they never watched 
obtained the following~ 

aft er school , 35% rarel y watched, 
educational tele vision 
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19% sometimes wt h d ace ' 7%. often watched, and 4% very often 

watched. 

Whether or not the subjects had seen programming on 

the educational television station related to guidance was 

the subject of questions 6 and 7. Fifty-seven percent of 

the students reported they had seen programs related to 

developmental guidance; 43% reported they had not. Forty­

three percent reported having seen programs on educational 

television related to guidance in the areas of careers, 

college and jobs; 57% indicated they had not viewed such 

programs. 

Students were asked in questions 8 through 11 to 

an ticipate t heir viewing habits should guidance prograIILming 

be offered. Question 8 dealt with college and career pro­

grams. Results indicated that 6% felt they would watch very 

often, 22% would watch often, 39% reported they woul d watch 

sometimes , 27% said they would watch rarel y, and 6% stated 

14 

t hey felt that they would ne ve r watch such programs. Question 

9 asked students to anticipate their veiwing habits for 

telecasts concerned with developmental problems. The followi ng 

results were obtained: 15% reported that they felt they 

Often' 
2oa,

0 
often , 41% sometimes, 18% rarely 

would watch ve ry 

d they Would never watch. 
and 6% indicate 
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A variation was made in. questions 10 and 11, which asked 

if the students would watch careers or developmental problems 

programming if these were only of.fered during after school 

hours. The results of question 10 indicated that 4% would 

watch programs dealing with careers and college very often, 

13% often, 31% sometimes, 37% rarely and 15% reported they 

would never watch. Five percent indicated they would watch 

programs dealing with developmental problems very often, 

20% would watch often, 37% would sometimes watch 30% would 

rarely watch and 8% reported they would never watch. 

Students were asked to decide what telecast time would 

be best for programs about careers information (question 12) 

and de ve lo pmenta l prob lems ( ques t ion 13 ) . The r esul t s of 

question 12 indicated that 31% think weekdays after 6:00 P. M. 

would be best; 27% felt that weekday afternoons would be the 

best time. The remaining percentages were divided among 

seven other choices, none of which were indicated by more than 

12% of the students as being the best time. Question 13 

obtained similar results: 31% stated weekday afternoons as 

Seven best ; 23% indicated weekdays after 6:00 P.M. as best. 

other choices were listed, with none being chosen by more 

than 9% of the students. 

Questions 14 and 15 asked students whether or not a tele-

vision program would give them help t hey were not receiving 



at the present time. 
Sixty.-eight .percent thought programming 

dealing wi th college and careers information would give them 

help they were not currently rec.e.i· vi· ng, 01 and 32 ~ thought it 

would not be of any significant help to them. Forty-five 

percent of the subjects responded that programs concerning 

developmental problems would give them help they were not 

currently receiving, while 55% reported that such programs 

would be of no help to them. 

The students were asked in questions 16 and 17 how 

they thought a television program in careers (question 16) 
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or a television program about developmental problems (question 

17) would influence the number of times they see the counselor. 

Twem: y-seven percent reported they would see the counselor more 

often than at present, 42% reported they would get some infor­

mation from the counselor and some from television, 4% said 

they would not see the counselor at all, and 27% reported 

television programs of this type would not affect how often 

they would see the counselor. Twenty percent of the students 

reported they would see the counselor more often concerning 

developmental problems, 24% reported they would obtain some 

information from the television and some from the counselor, 

13% indicated they would not see the counselor at all , and 

43% reported such a program wo uld have no effect on how often 

they would see their counselor. 



Quest ions 18 and 19 tt . a .· empted to identify the students 

most pr eferred sources of information. Forty-eight percent 

of t he students reported they would prefer to obtain their 

information about careers and colleges from the guidance 

counselor , 30% indicated that they would prefer their parents 

as a source of information, 14% chose friends as a source, 

4% picked sources such as books, employed people and college 

representatives, 2% preferred teachers and 2% chose televi~jon. 

Thirty-six percent would choose friends as preferred source 
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of information concerning developmental problems , 34% would 

select parents , 18% would see the guidance counselor , 5% would 

choose television , 5% preferred such sources as books , siblings, 

ma gazines or thems elves , and 2% would choose teachers as a 

source. 

Results of this study, in general , indicated that these 

students do not often use educational television as an infor­

mation source , nor do they regularly watch educational tele­

vision. The data suggest that an instruct i onal broadcast 

College and part-time jobs may be more related to careers, 

to these subJ·ects than telecasts directed toward 
acceptab l e 

developmental problems. 



CHAf>TER IV 

DISCUSSION 

The results of the survey, in general, lend support to 

the evidence presented in earlier studies that students have 

an initially antagonistic -att1·tude -to·ward instructional 

television. This finding is reflected in the answers to 

inquiries regarding viewing habits which showed that 70% of 

the students rarely if every watched educational television 

after school, and also in the low percentage of students who 

reported they would watch guidance programming with any 

regularity if it were offered. The large number of students 

( 87%) who declared they rarel y if ever watch instructional 

t e levision during s chool hours r eflec ts t he f ac t that the 

medium is not currently in use in the school from which the 

sample was taken . . 

Notable differences were discovered between students' 

present sources of information. Parents were chosen most 

often as a source for career, college and part-time job in-

whl.le fri·ends were stated as the primary source format ion , 

for information concerning developmental problems. It is 

to Compare these results to the questions asking interesting 

Choose f rom which source they would most like to 
students to 

obtain information . 
Guidance counselors were the choice of 

as the ideal source for career and college 
48% of the students 
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information. 
Frie ods ( 36%) and parents (34%) were most often 

picked as sou r ces for developmental problem information. 

Televi sion was chosen by no more than 5% of the students as 

an ideal source for either career or adjustment information. 

19 

It s hould be noted that one question suggested an area 

wo rthy of further investigation. A large percentage of 

students (68%) responded that an educational television show 

woul d give career and college assistance which is not now 

being received. Viewing these results in terms of grade 

levels is more revealing: 81% of the seventh graders 

responded in the affirmative, as did 66% of the ninth graders 

and 58% of the twelfth graders. The responses to this question 

when cons idered with students stated ideal sources of help 

te nds to indicate that although television is not seen as an 

ideal information source which students would choose, it would 

offer them help which they feel is not being given at the 

· One factor must be taken into account when present time. 

f d . At differing times throughout considering this in ing. 

Of Seventh grade students take part in a the year , groups 

Class which, in the main , deals with career 
six-week guidance 

education. 
Thus, the high percentage of seventh grade subjects 

educational television program r,elated to 
which declared an 

. f ation would give help they do not 
ca r eers and co llege in orm 

t due to an increased awareness 
r eceive now may be , in par ' 

th is exploratory class. 
brought about by 
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There were several li · t . 
m1 at1ons to the present study; 

the fi rst and greatest being t h 
e lack of information r egarding 

reliability and validity of the questionnaire. 
A second 

limitation is related to the subJ'ects participating in the 
present researc h. 

in a rural area. 

All students lived and attended school 

This researcher d1"d not attempt to obtain 

respo nses from urban or suburban students. 

A third limitation is 1·nherent 1·n the · questionnaire 

itself . The format should have required students to circle 

one response only for each question. Allowing multiple answers 

to some questions and single responses to others caused some 

confusion. 

The present researcher would recommend t he following 

to be co nsidered in any subsequent investigation of this area. 

First, the value of an attitudinal study in instructional 

television is debatable. While student attitudes are deemed 

important by researchers, it has also been shown that learning 

from television is not related to liking it (Chu and Schramm, 

1967; Kumata, 1960). Second, an experimental design should 

be utilized in further investigation. Students could be exposed 

to one of four conditions: videotaped programs, direct instruc­

tion by a guidance counselor, instruction by both a guidance 

counselor and the broadcast materials, or no treatment. 
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Pre- a nd post-treatment attitude scales could be given. 

Data cataloging students visits to counselors could main­

tained for a period before, during and after treatment in 

order to determine wheth f · er requency of visits increase 
' 

decrease or remain the same during the experiment. Data 

from such research may assist in establishing the effects 

of a televised guidance and counseling program, while also 

indicating students' attitudes toward the medium both before 

and after instruction. 

The present research brings up another and perhaps more 

central issue . Does instructional television contribute 

to the discipline of guidance and counseling? As was 

e arl i e r ment i oned , Catherine Beachley ( 1964) , t hen Superv isor 

of Guidance for t he Boar d of Edu cation of Washington Count y, 

Maryland , summarized results o f the Hagerstown study which 

pointed to success in the use of instructional television 

in guidance. Also , even though students in the present 

research were more inclined not to ge t info rmati on from 

telev l· si·on , they did see it as a possible instructional 
· t h are not re ceiving now. source for s ome information ey 

an applica t ion of i nstructional 
Perhaps this indicated 

and counseling which experimental 
tel evision in guidance 

evidence could help to de t e rmine. 
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STUDENT SURVEY 

INSTRUCTIONS 

BY answering the following questions, you will be helping 
me to finish requirements for a masters degree at Austin 
Peay State University . Your cooperation is very much 
appreciated. 

Please answer all questions as hones t l y as poss i ble as t hey 
apply to You. 

Please complete all informat i on blanks below . Your name 
is NOT required , please DO NOT put it on ANY sheets. Thank 

you. 

Grade 

Femal e Mal e ( Cir cl e one 
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Answer the fo llowing as th 
ey apply to you . 

1. I get information r need about 
and careers f rom the followi part-time jobs, colleges 
apply): ng sources (circle ~ny that 

A frien ds 
B parents 
C guidance counselor 

D teachers 
E television 
F others, please list 

2. I get information I need about areas of concern to 
a~ers (such as dating, getting along with brothers 
sisters, drugs) from the following sources (circle 
that apply): 

A friends 
B parents 
C guidance counselor 

D teachers 
E television 
F others, please list 

teen­
and 
any 

3. I have gone to my counselor for help with the following 
(circle any that apply): 

A caree r information 
B college information 
C local job opport uni t ies 
D areas of concern to teenagers 

such as dating , drugs, getting 
along with brothers and sisters 

EI have not spoken to the 
counselor about any topic 

F others , please list 

For the following questions, (4-19) circle the ONE answer 
Cl·rcle only one answer for each that most applies to you. 

question. 

4. educational television station during school 
I watch the 
hours: d e 

a b C 
Never 

Very Often Sometimes Rarely 

often 

television station after school 
5. I watch the educational 

hours: d e 
b C 

Rarely Never a sometimes Very Often 
often 

28 



a b 
6. I (have s e en) (have not see n) 

co nce rn to teenagers (such as pro?rams about problems of 
wi th _brother s and sisters) on dating, drugs , getting along 
station . the educational television 

a b 
7 . I (,have seen) (have . not seen) programs about local jobs 

careers or college information on the educational tele­
vi sion station. 

8 . If a 
jobs 

a 
Very 
often 

program about ~areers, college information or 
were onbeducational ~elevision, Idwould wat~h 

Often Sometimes Rarely Never 

local 
it: 

9. If a program abou~ concerns to teen~gers (such as dating, 
drugs, problems with brothers and sisters) were on the 
educational television station, I would watch it: 

a b c d e 
Very Often Sometimes Rarely Never 
often 

10. If a program about careers, college information and local 
jobs was s hown only during after school hours , I would 
watch it : 

11. 

a 
Very 
often 

b 
Often 

C 

Sometimes 
d 

Rarely 
e 

Never 

If a program about concerns to teenagers (dating , drug~, 
problems with brothers and sisters! was shown only during 
after school hours, I would watch it: 

d a b c 
Very Often Sometimes Rarely 

e 
Never 

often 
careers, college infor-12 The best time for a program about 

· h wn would be: mation and local jobs to bes 0 

A weekdiy aft~rnoon 
B weekday after 6:00 PM 
C Saturday morning 
D Saturday afternoon 

E Saturday night 
F Sunday morning 
G Sunday afternoon 
H Sunday night . 
I other , please list 
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13. The best time f or a program ab t 
(dating , drugs, problems with ~u concerns of teenagers 
be shown wou l d be: ro thers and sisters) to 

A weekday af ternoon F Sunday morning B weekday af t er 6 :00 PM G Sunday 
C Saturday morning afternoon 

H Sunday night 
D Saturday afternoon I other, please list 
E Saturday night 

14 . A television program about careers, job opportunities 
college information : , and 

A would give me help I'm not receiving 
B would not be of any real help to me. now. 

15. A t~levision program about concerns to teenagers (such as 
dating, drugs, getting along with brothers and sisters): 

A would give me help I'm not receiving now. 
B would not be of any real help to me. 

16. A t elevision program which covered careers , local jobs and 
col l ege in f orma t i on would probabl y inf luence me t o : 

A see my counselor more often than I do now. 
B get some information from my counselor and some from 

television. 
C not see the counselor at all . 
D would have no effect on how often I see the counselor. 

17. A television program which covered concerns of t~enagers 
(such as getting along with parents , drugs'. getting along _ 
with brothers and sisters) would probably influence me to . 

A see my counselor more often than I do now. 
1 rand some from B get some information from my counse 0 

telev ision. 
C not see the counselor at all. I see the counselor. 
D would have no effect on how often 

lS . I f I could 
any source 
A f riends 
B parent s 
C guidance 

d . b information from 
get career , college an J? from: 
I wanted to , I would get it 

D teachers 
E television 
F other , please list 

cou ns elor 
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If 1 could get help with problems of concern to teenagers 
19- any source I wanted to, I would get it from: 

f r om 

A friends 
B parents 
C guidance counselor 

D teachers 
E television 
F other, please list 

.J.l 
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